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Abstract

It is very important for students and teachers to have a positive learning environment. The school that is an institution for educating children 
should be a peaceful and happy environment. There are principles such as love, respect, honesty, courage, empathy and kindness in the peace-
ful and happy schools. This study examined the concept of a “peaceful and happy school” and aimed to describe a peaceful and happy school 
from the point of view of primary school teachers and primary school students. It was designed with a case-study research model. A peaceful 
and happy school climate is the “case” of this study. The participants of the study consisted of 126 persons, 103 primary school students, and 
23 primary school teachers from public schools in Turkey. Data were collected through face-to-face interviews from primary school students 
and teachers. Semi-structured interview form was used for both groups. At the end of the study, primary school teachers’ and students’ defini-
tions of a peaceful and happy school were presented. It was understood from the findings that primary school students and teachers want to 
improve the same basic issues related to a peaceful and happy school. 
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Introduction

The word peace is frequently used to mean the absence of 
war. However, this definition takes a severely narrow view 
of the word itself. It should mean not only the absence of 
war but also of violence in all its forms, such as conflict, pov-
erty, injustice, discrimination, social degradation, pressure, 
and exploitation. It is a virtue, a disposition, an inclination to-
wards helpfulness, trust, and justice. As long as violent social 
structures exist in society, peacebuilding will not be possible. 
In fact, peace expresses itself in three forms—peace with na-
ture, social peace, and inner peace (Balasooriya, 2001)—and 
should thus serve to create an environment that fosters the 
human potential optimally.

Figure 1. Sources of peace (Balasooriya, 2001)

Inner peace or peace of mind is peace with self. It is the state 
of harmony and peace with oneself and is associated with 
good health, absence of inner conflicts, feelings of kindness, 
compassion, serenity, bliss, happiness, contentment, joy, 
sense of freedom, insight, spiritual peace and satisfaction. It 
is the opposite of being stressed or anxious. Social peace is 
“learning to live together” and is the peace between man and 
man. For example, peace between people, conflict reconcil-
iation and resolution, unity, friendship, brotherhood, love, 
acceptance, mutual understanding, cooperation, tolerance 
of differences, democracy, human rights, morality. Human 
beings are social beings; they can not live in isolation. And 
peace with nature implies stopping the violation of her digni-
ty of through environmental degradation and exploitation. It 
refers to the harmony with natural environment and earth.
Schools have a great responsibility to ensure inner peace, 
social peace and peace with nature. The importance of es-

tablishing peaceful schools in society is obvious. Schools 
are the institutions where students gain academic knowl-
edge and professional skills as well as social responsibilities, 
self-control and respect for other individuals. Every child has 
the right to education in a safe school environment (Leach, 
2005). Education encourages independent thinking, and it 
provides opportunities for new ideas. Free thinkers, instead 
of blindly following the beliefs of others, tend to make sense 
of the world.

Peace is a concept that includes happiness. Happiness, 
health, social justice, good economy, freedom for expression 
and support for personal growth are elements of peace. The 
happy people are at peace with themselves; the people who 
are at peace with themselves are happy. Positive schools that 
can support peace are key to ensuring happiness, well-being, 
psyhchological health and achievement. 

Happiness is not only the purpose of life but is also a state 
that can be achieved and taught through human effort. The 
school is one of the principal sources of human development 
and, as such, the basic place for facilitating happiness for 
children. A school where students, teachers, administrators, 
and staff feel happy may be defined as a happy school. A 
happy school is a place where everyone feels a sense of be-
longing to a community where they feel welcomed, satisfied, 
secure, and can be themselves. It is the collective responsi-
bility of students, teachers, parents, and school administra-
tors to create a loving and happy environment in school. It is 
also necessary to develop the school curriculum to make the 
school a happy place, that is, a place where students can feel 
the joy of learning. 

It is important to start by educating children to create last-
ing peace. Education must prepare the children for effective 
participation in a free society, in a spirit of understanding, 
tolerance, equality of the sexes, and friendships among all 
peoples. In the classroom, students are often called upon 
to speak, read, present their opinions in small groups, or to 
work on projects together. This is how communication skills 
are refined. It should be noted here that communication is 

© 2020 Published by T& K Academic. This is an open access article under the CC BY- NC- ND license. (https://creativecommons.org/licenses/by/4.0/)

14 January 2020

18 February 2020

22 March 2020



312

March 2020, Volume 12, Issue 4, 311-320

the key to resolving conflict. Therefore, students learn in the 
classroom to respect their teachers and their friends. They are 
taught to allow others to speak and express their opinions, 
how to deal with stress, and how to conduct themselves within 
a group setting. 

If, in speaking about education, we say that “education is 
peace in other words”, we won’t be wrong. It can be said that 
the wisest way to build peace is to educate individuals first and 
then communities. Education shares knowledge, skills, values, 
and attitudes that are essential for the political, economic, and 
social development of countries. Peace education is the pro-
cess that entails the acquisition of the values, the knowledge, 
and developing the attitudes, skills, and behaviors for a per-
son to be able to live in harmony with themselves, with others, 
and with the environs (Salomon, 2002). According to Deutsch 
(1993), peace education is mainly a question of developing a 
skillset; the main purpose here is to cultivate a nonviolent dis-
position and acquire conflict resolution skills. Prime examples 
of such would be school-based, violence-prevention, peer-me-
diation, and conflict-resolution programs. Formulating a new 
discourse of peace in schools provides educators with a choice 
in respect of how they think, believe, and act in response to 
student wrongdoing and conflict (Cavanagh, 2009).

There are five elements that are necessary for building last-
ing peace through education. They are 1) an education sys-
tem that advocates compulsory attendance for all children 
and youth, 2) a sense of mutual destiny that highlights mutual 
goals and a common identity, 3) teaching students the con-
structive controversy procedure, 4) training students in inte-
grative negotiations and peer mediation to resolve their con-
flicts with each other constructively, and 5) inculcating values 
that focus students’ attention on the long-term common good 
of society (Johnson & Johnson, 2005).

In the world of education, there is an awareness that children 
should be taught the art of peaceful living. More and more 
concepts of peace, attitude, value, and behavioral skills are in-
tegrated into the school curriculum in many countries. There 
is also a growing interest in developing peace-related disci-
plines, such as value education, moral education, and global 
education. Peace education activities encourage knowledge, 
skills, and attitudes that assist with peaceful conflict preven-
tion, resolve, or that create peaceful social conditions. Non-
violence and social justice values are crux peace education 
(Lubelska, 2018). 

School climate is an important variable for a safe school en-
vironment. It refers to the quality and character of school life 
and includes the values, unwritten beliefs, and attitudes that 
become the style of interaction among students, teachers, 
and school administrators. The school climate determines ac-
ceptable behavior parameters among all school actors and as-
signs individual and institutional responsibility for school safe-
ty (Welsh, 2000). The school climate, defined as the quality of 
school relations, is a multidimensional concept that includes 
interpersonal, organizational, and instructional dimensions 
(Loukas, Suzuki, & Horton, 2006). The school climate develops 
on the basis of common perceptions of people in the school, 
affects all people in the school, and is influenced by their be-
havior (Hoy, 2003). A peaceful school is a place that grows and 
sustains peaceful individuals, peaceful relationships, a peace-
ful school community, and peace work in the world.

A positive school climate is a vital component of successful 
schools and is, therefore, often the purpose of school-wide in-
itiatives (Brand, Felner, Shim, Seitsinger, & Dumas, 2003; Koth, 
Bradshaw, & Leaf, 2008). Through the application of peace ed-
ucation and the creation of a peace culture, schools can pos-
sess important benefits. Some of these benefits are:

• Schools can develop a more humanistic administra-
tion approach.

• Schools can improve relationships between teacher 
and parent, teacher and student, teacher and teacher, 
student and student, and they can improve standard 
of quality of teaching and learning.

• Schools can develop good attitudes in students and 
teachers, such as, cooperation, mutual respect and 
they can improve students’ moral behavior.

• Schools can help healthy emotional development in 
students.

• Schools can facilitate socialization through participa-
tion in interactive and cooperative learning activities.

• Schools can develop creativity of students and teach-
ers (Balasooriya, 2001).

Education engenders confidence; confidence generates hope, 
and hope brings peace.  Confidence has been defined as the 
belief that a person can succeed at something and hence the 
stimulation of a sense of self-confidence. Knowledge allows a 
person to feel a sense of accomplishment and become more 
courageous. It is a key confidence builder. This confidence or 
self-assuredness, in turn, sparks motivation and optimism, 
happiness, or the impetus to work towards peace. This study 
examined the concept of peaceful and happy schools as plac-
es where children are educated.

A great deal of research has been done on children’s defini-
tion and perception of peace (Covell, Rose-Krasnor, & Fletcher, 
1994; Hakvoort & Hagglund, 2001; Hakvoort & Oppenheimer, 
1993; Hakvoort & Oppenheimer, 1998; McLernon & Cairnes, 
2001; Oppenheimer & Kuipers, 2003). A considerable amount 
of research has been done on school climate (Banks, 2014; 
Brand, Felner, Shim, Seitsinger, & Dumas, 2003; Cohen, Mc-
Cabe, Michelli, & Pickeral, 2009; Egeberg, McConney, & Price, 
2016; Gage, Prykanowski, & Larson, 2014; Hernandez & Seem, 
2004; Koth, Bradshaw, & Leaf, 2008; Thapa, Cohen, Guffey, 
Higgins-D’Alessandro, 2013; Turner, Reynolds, Lee, Subasic, 
& Bromhead, 2014). In these studies, it was concluded that 
children can feel the concept of peace from an early age in 
relation to their cognitive development, and positive school 
climate predicted many variables, such as academic achieve-
ment, self-esteem, and well-being.

Purpose of the Study

This study examined the concept of a “peaceful and happy 
school” and aimed to describe a peaceful and happy school 
from the point of view of primary school teachers and primary 
school students. For this purpose, basically, two answers were 
sought:

1. What is a peaceful and happy school like?

2. What can be done to build a peaceful and happy 
school?

Method

Research Paradigm

The research was designed with a case-study research mod-
el—one of the qualitative research models. A peaceful and 
happy school climate is the “case” of present study, and it is 
discussed in the introduction. A case study is an intensive, ho-
listic definition and analysis of a phenomenon or social unit 
(Merriam, 1988). According to Creswell (2007), it is a qualita-
tive research approach in which the researcher examines one 
or more of the cases in-depth and defines the situations and 
themes. According to Yin (1994), a case study is an empirical 
research method that studies a current phenomenon in its re-
al-life context. The purpose of a case study is to understand 
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the process in detail, but this may include examining single 
or multiple cases and numerous levels of analysis. Although 
a case study has been defined in different ways, in-depth 
study and description of a situation is the common point of 
definitions. A case study is an important method of obtain-
ing information because it provides rich and important per-
spectives about events and behaviors (Bloor & Wood, 2006; 
Brown, 2008).

Participants

The participants of the study consisted of 126 persons, 103 
primary school students, and 23 primary school teachers. 
The personal information of the students is as follows:

• Of all the students, 62 were girls and 41 were boys.

• The ages of the students varied between seven and 
ten and the average age was nine years.

• The students were selected from four different 
public schools in accordance with the official per-
mits. The socio-economic level of the schools was 
largely similar and was identified as “intermediate” 
by the school administration. Student families were 
generally civil servants or workers.

• Academic achievement of students varied. Partici-
pants included students with low, intermediate, and 
high academic achievements.

The personal information of teachers is as follows:

• Of all the teachers, 14 were female and nine were 
male.

• The ages of the teachers varied between 29 and 54, 
with an average age of 39 years.

• Teachers worked in 4 different public schools and 
all were primary school teachers.

• The teachers’ years of working in the profession 
varied between seven and 33 years.

Data Collection Process

Data for this research were collected through face-to-face 
interviews from primary school students and teachers. Per-
mits were obtained from the Directorate of National Educa-
tion to conduct interviews. A semi-structured interview form 
was used during the interviews. The interview form that was 
developed for recording students’ views was also used as 
a teacher interview form. In particular, the same question 
was posed in different ways in case the students could not 
understand.

Appointments were made with teachers and the school ad-
ministration to participate in the interview. Interviews with 
the students took place in each student’s own classroom or 
in a suitable room of the school and lasted approximately 
15 minutes. Interviews with teachers were conducted in the 
teachers’ room and lasted approximately 15 minutes. The 
collected data were transcribed and prepared for analysis.

Data Analysis

The raw data obtained from the interviews were analyz-
ed and interpreted using a “content analysis technique” 
(Yıldırım & Şimşek, 2005). The first analyses were made and 
then an assigned faculty member rechecked the analyses. 
In case of disagreement, the related category was revised. 
Code names, such as “S1, S2, …, S103” for students, and “T1, 

T2, …, T23”, for teachers were given in the order of the in-
terviews. These code names were used when quoting the 
words of the students and teachers.

Validity, Reliability and Credibility of the Study

All studies are expected to provide a certain level of validity 
and reliability. Merriam (1998) proposed several strategies 
to obtain internal validity in case studies. These strategies 
include obtaining from colleague opinions about the find-
ings (peer examination), data checking with the data source 
(member checks), the researcher’s expressing their own 
views and thoughts at the beginning of the study (research-
er’s biases). For the internal validity of this study, the data 
were confirmed to the students and teachers. Additionally, 
opinions were obtained from an expert academician. For ex-
ternal validity, rich, thick description and typicality, or modal 
category techniques were used. Also, in order to increase 
the internal reliability and validity of the research findings, 
each step of the study was explained in detail and frequent-
ly quoted from the opinions of students and teachers. In 
order to ensure the credibility of the study, raw data were 
checked and confirmed by the teachers and students. The 
research report was also presented in detail to enable the 
reader to understand that the findings were safe.

Findings

Findings Related to the Primary School Students’ Definition of 
Peaceful and Happy School 

Primary school students were asked to give their definition 
of a peaceful and happy school. The answers from all 103 
students were collected in 12 categories, as shown in Figure 
2.

According to primary school students, these categories are:  
Fun place, a quiet place, a place where the teachers are not 
sad, a place with values, a place like home, a place where 
ideas are respected, a place without a fight, a place with 
rules, a place where games are allowed, a place where no 
one is scared of the teacher, a place where responsibilities 
are fulfilled and a decent and respectful place.

As Table 1 depicts, primary school students mostly used 
“fun” and “quiet” to describe a peaceful and happy school. 
The concept of fun took first place among the answers giv-
en when defining a peaceful school. The happiest place for 
them is where they have fun and the school gives them 
peace only when it is fun. 

S60: It’s a fun place. It gives me pleasure.

S73: A peaceful school is where I enjoy myself. Who can be 
peaceful or happy in a boring place?

Silence can sometimes be important and necessary for 
adults to feel at peace. But asking for silence in childhood 
is a situation that contradicts the developmental tasks of 
children. That is because, by nature, children learn not by si-
lence but by communication, movement, and active action. 
They act aloud to understand as they explore the world. 
Therefore, the idea of silence is thought to be imposed by 
adults. The sentences of some of these students are as fol-
lows:

S9: It is a quiet place where the teacher does not get upset.

S37: It’s a quiet place where everyone is kind to each other.

Fifty-three students mentioned not to upset the teacher and 
not to bother him. According to them, the teacher should 
not be upset or annoyed.
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Table 1. Codes used in definitions and students’ frequency of making them

What kind of place is a peaceful and 
happy school? Codes used by students Frequency (f)

1. It’s a fun place. enjoyable, funny 77

2. It’s a quiet place. noiseless, quiet 65

3. It’s a place where teachers aren’t sad. sad teacher, happy teacher, don’t upset the teacher 53

4. It’s a place where everyone is decent 
and respectful. sensitive, courteous, respect, deferent, regardful 48

5. It’s a place where there’s no fighting. have a fight, scuffle 47

6. It’s a place with rules. Avoid running on stairs, don’t run in corridors, respect the principal, keep the rules, 
damage class items, throw trash on floor, to use the school water without wasting 45

7. It’s a place where no one is scared of 
the teacher.

fear of the teacher, scared of the teacher, afraid of the teacher, yelling teacher, 
shouting teacher, violence 44

8. It’s a place where games are allowed. playing field, playground, outdoor playing 40

9. It’s a place like home. a place with a kitchen, home comfort, feel comfortable, feel relaxed 32

10. It’s a place where responsibilities are 
fulfilled. prepare a school bag, listening to the lesson, speak by permission, do homework 29

12 It’s a place with values. Honesty, love, respect, honesty, helpfulness, sharing, compassion, kindness 28

12. It’s a place where ideas are respected. respect for different thoughts, respect for thoughts 22

13 It’s a place where everyone is happy. inner happiness 1

Figure 2. Primary school students’ definition of a peaceful and happy school

S100: Students should be in class when the break is over and 
should not make any noise. Otherwise, the teacher is upset. We 
must not annoy the teacher.

S97: In peaceful schools, teachers are not sad and frustrated.
Forty-eight students talked about being respectful and decent. A 
peaceful school is a place where respect is important to them.

S23: It is a place where everyone is respectful.

S88: Decent students are in peaceful schools. A peaceful school is 
a place with mostly decent students.

Forty-seven students defined a peaceful school as a place 
where there is no fighting or bullying. Forty-five students em-
phasized the importance of school rules for a peaceful school. 
It is thought that the ideas of following the rules or creating 
rules together are two subjects that teachers frequently im-
pose on the students. Children are aware that they must fol-
low the rules and this is a positive attitude. But it is an incom-
plete learning that the child think only rules must be followed 
for peace and happiness. Below are excerpts from those stu-
dents’ own words.

S25: It is a place where there is no fighting. Nobody should disre-
spect each other.

S8: A peaceful school is a place where there is no lie, and people 
don’t shout loudly at each other.

S103: Students should enter the class when the break is over. He 
can talk to his friend for 2–3 minutes. He must not run or shout in 
the corridors of the school.

It can be interpreted that forty-four students are unhappy be-
cause of the hard attitude of the teacher. This is seen from 
their definition of a peaceful school as a place where teachers 
are not angry, shouting, or calling violence. Below are excerpts 
from the responses of those students.

S6: It is a place where we are not afraid of the teacher.

S79: This is where the teacher does not beat or hit hard.

S101: In such schools, teachers do not get angry or shout. I’m very 
afraid of such a teacher. I feel at peace when the teachers are not 
rude to us.
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Some students consider games as an important tool for 
peace. According to them, they would be very happy if they 
were allowed to play more games. Happy children are in 
peaceful schools. These children also want to increase the 
number of playgrounds in their schools because, according 
to them, peace is playing games.

Thirty-two students want to feel at home while at school. 
For example, there are students who think that if a school 
has a kitchen, it would make them very happy. There are 
some students who say that they would be happy to see 
their favorite toys, books, and personal belongings like fam-
ily photos at school. 

S99: I have to be as comfortable as in my house. At peace, that’s 
it.

S1: Every place that looks like my home is peaceful. I am happy 
everywhere that looks like my room.

Some students talked about fulfilling responsibilities; some 
talked about values, such as love, helpfulness, solidarity, 
empathy, and others talked about respecting different ide-

as. It is an important finding that respecting thoughts or dif-
ferent thoughts is valuable for a child and seen as the key 
to peace. Students’ perceptions that universal values will 
ensure peace are also very important. Below are direct ex-
cerpts from the students’ sentences.

S10: A peaceful and happy school, love, respect, honesty, help-
fulness, sharing, compassion, in short, with good morality.

S3: A peaceful class is like this: Everyone respects the opinions of 
others. Students listen carefully to what the teacher tells.

S61: It is a place of good people. It is a place where ideas are 
respected.

One of the most remarkable answers among 103 students 
is the answer of the student with code name S11. S11 draws 
attention to inner happiness. He thinks that school will be 
peaceful if people feel happy. Moreover, he believes that the 
school will feel this happiness.

S11: If everyone is happy in the school, the school will be peace-
ful and happy. School feels like a human. Because everyone 
smiles.

Table 2. Codes used in definitions and the teachers’ frequency of making them

What kind of place is a peaceful and happy school? Codes used Frequency (f)

1. It’s a place where makes everyone feels valued. appreciation, value, precious 23

2. It’s a place where there is no repression. violence, pressure someone 17

3. It’s a place where everyone finds something from 
themselves. special items, favorite items, pleasures 14

4. It’s a place of justice for all. equality, equal rights, discrimination 13

5. It’s a place where people trust each other. trust each other, do something behind someone’s back, 
confidence, put one’s trust in, take on trust 10

6. It’s a place where everyone is at peace with them-
selves. everyone is at peace, inner peace 9

7. It is a place with effective communication. good communication, dialog, cooperation with parents, 
dialog with teacher 9

8. It’s a quiet place. calm, tranquil, restful, noiseless, quiet, hushed 4

9. It’s a place that focuses on special education and 
inclusive education.

special education, inclusive education, disabled people, 
autism, individual difference 2

Figure 3. Primary school teachers’ definition of a peaceful and happy school
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Findings Related to the Primary School Teachers’ Definition of a 
Peaceful and Happy School 

Primary school teachers were also asked to define a peaceful 
and happy school. The answers were collected in nine catego-
ries as shown in Figure 3.

According to primary school teachers, these categories are: A 
quiet place, a place that makes everyone feel valued, a place 
that focuses on special education and inclusive education, a 
place of justice for all, a place where people trust each other, 
a place where everyone is at peace, a place where everyone 
finds something from themselves, a place where there is no 
repression.

As Table 2 indicates, the teachers mostly emphasized that 
everyone felt valuable when defining this school. All of the 
teachers want to see value and the place where they feel they 
are valuable is peaceful and happy for them. According to 
seventeen teachers, a peaceful place is a place where there is 
no pressure, bullying, or violence. Fourteen teachers want to 
feel at home, to see their personal belongings, their favorite 
dessert. The last book they read at school puts them more 
at peace. Some teachers (f: 13) want a fair world for all. The 
place where the value of justice is felt is peaceful for them. 

Thirteen teachers mentioned that people should trust each 
other. According to them, peace can only occur when people 
trust each other.

Nine of the twenty-three teachers mentioned internal peace. 
People must first be at peace with themselves, according to 
them. The place where individuals are at peace with them-
selves is peaceful. Some teachers (f: 9) mentioned the im-
portance of communication and stated that they believe that 
quality communication brings peace. The emphasis on silence 
or tranquility is important for peace among teachers as well 
as for primary school students. Four teachers stated that they 
thought that a quiet place was peaceful. Two of them believe 
that a place where people with disabilities are cared for is 
peaceful. Individual differences should be considered. Below 
are the responses of some of the twenty-three teachers.

T1: Feeling precious, very nice. One can only find peace in a place 
where one feels one is valuable. One is at peace, where people 
trust each other. One is peaceful where there is no repression and 
bullying. For me, there is no peaceful place. There are peaceful 
people.

T6: I want to trust the people around me. Everyone should believe 
in each other. Everyone should be honest. There should be no lies 
in relationships. Such a place is peaceful.

Table 3. Suggestions of teachers for a peaceful and happy school

Suggestions of Teachers Frequency (f)

1. Suggestions for “self” 23

Teachers should be made to feel happy.

Teachers’ self-esteem and self-confidence should be increased.

Teachers should be made to feel valuable.

A class identity must be created for each student.

2. Suggestions for values 21

The teacher should treat the students fairly and the school principal should treat the teachers fairly.

The importance of values, such as tolerance, respect, and love, should be emphasized.

Universal values should be taught.

3. Suggestions for the physical characteristics of the school 18

School should not be a boring place; it should be transformed into a relaxing place.

The physical conditions of the school should be improved.

The school environment should be arranged like a home environment.

A variety of activity rooms should be created to address the interests of everyone in the school.

Schools should be turned into campuses with many social facilities.

4. Suggestions for relationships 15

A communication similar to the family’s communication with the child should be between the student and the teacher.

Cooperation with parents should be made.

Teachers should establish good relations with each other.

Trainings should be provided to build trust among people.

5. Suggestions for learning and teaching 9

Fun activities for teachers should also be organized.

Specific or individualized conditions should be created for each child.

Students should enjoy learning.

6. Suggestions for unwanted behavior 8

Seminars on bullying should be organized.

Strategies should be developed to prevent school violence.

7. Suggestions on the Ministry of National Education and school administration 7

School principals should change frequently.

Excursion activities organized at school should be increased.

The school management should receive regular opinions and suggestions from the students and determine their needs.

Teachers who are professionally equipped should be hired.
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T17: There should be no violence, no pressure, no threat. I 
should do a thing just because I want to. I should to enjoy what 
I do. The key is to eliminate psychological violence and bullying.

T23: The place can be peaceful if parents manage to have good 
relations with teachers, teachers with teachers, and teachers 
with students

Findings on the Suggestions of Students and Teachers for a 
Peaceful and Happy School

Primary school students and teachers were asked what they 
recommended for a peaceful and happy school. These sug-
gestions are included in Tables 3 and 4.

As Table 3 shows, teachers mostly focused on the concept 
of self. Twenty-three teachers talked about self-esteem, cre-
ating an identity, and feeling valuable. According to these 
teachers, it is important to create a class identity for the stu-
dents. There are twenty-one teachers who drew attention 
to the importance of universal values, such as tolerance, re-
spect, love, and justice. Some teachers mentioned that the 
physical characteristics of the school should be improved. 
Fifteen teachers’ suggestions were to ensure effective com-
munication. Nine teachers proposed to transform learning 
into a fun form for peaceful schooling. Some teachers talked 
about the need to prevent bullying and violence, while oth-
ers made suggestions to government officials.

As Table 3 shows, teachers mostly focused on the concept 
of self. Twenty-three teachers talked about self-esteem, cre-
ating an identity, and feeling valuable. According to these 
teachers, it is important to create a class identity for the stu-
dents. There are twenty-one teachers who drew attention 
to the importance of universal values, such as tolerance, re-
spect, love, and justice. Some teachers mentioned that the 

physical characteristics of the school should be improved. 
Fifteen teachers’ suggestions were to ensure effective com-
munication. Nine teachers proposed to transform learning 
into a fun form for peaceful schooling. Some teachers talked 
about the need to prevent bullying and violence, while oth-
ers made suggestions to government officials.

As Table 4 shows, students mostly focused on the physical 
characteristics of the school. Children want to increase the 
number of playgrounds to feel at peace. In addition, some 
students said that they wanted to feel as comfortable at 
home as they were at school. Thus, they suggested that the 
school be compared to the home environment. Students 
who think that unwanted behaviors should be prevented 
suggest a school where there is no violence (f: 59). Fifty-six 
primary school students mentioned that everyone should 
be respectful to each other. Fifty-one students suggested 
that the lessons should be fun for peaceful schools. For-
ty-eight of the students made suggestions regarding com-
munication. Particularly, the recommendations of the stu-
dent code-named S57 are remarkable: He explained that the 
teachers in a happy school should have good relations with 
each other. He also stated that the children felt this rela-
tionship and evoked negative feelings towards the students 
with whom the teacher disagreed or disliked in the other 
teacher’s class. Forty-five students who believe that the 
rules should be followed think this is essential for peaceful 
schools. Twelve students wanted to be rewarded. According 
to them, the source of a peaceful school is rewards.

Discussion and Conclusion

It is understood from the findings that primary school stu-
dents and teachers want to improve the same basic issues 
related to a peaceful and happy school. As Figure 4 shows 

Table 4. Suggestions of students for a peaceful and happy school

Suggestions of Students Frequency (f)

1. Suggestions for the physical characteristics of the school 67

Playgrounds should be established in the school.

The school should be fun, not boring.

The school environment should be arranged like a home environment.

The most popular personal belongings should be brought to the school and placed in a suitable place in the classroom.

2. Suggestions for unwanted behavior 59

Students should not hit each other.

Nobody should swear.

3. Suggestions for values 56

Everyone should respect each other.

4. Suggestions for learning and teaching 51

Lessons should be fun.

5. Suggestions for contact 48

Teachers should be good friends with each other.

Everyone should have good friends.

Even if people think differently, there must be unity.

The headmaster should not shout at the students.

Teachers should not be angry with students.

People should not be angry and rude to each other.

6. Suggestions for rules 45

While the Turkish Independence Anthem is sung, no one should move.

Students should not throw trash to the floor. When they meet the headmaster, they must stop and wait and show respect 
for him.

7. Suggestions for reward 12

The school should give gifts to students for their good behavior.

The school headmaster should give a surprise prize to the smartest student of every day.
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that emotions and feelings are important for both groups. 
Both students and teachers need to feel valued. Teachers 
have also dreamed of a school where everyone feels happy.

According to the findings of this study, the issue of physical 
safety is also an issue to be considered. Children do not want 
teachers or classmates to use physical violence against them. 
Teachers desire a school without violence and bullying. Bully 
students scare other students with their words and actions. 
Bullies rob others of their right to free learning, making oth-
er children feel unsafe and often causing them to be absent 
from school (Olweus, 2002; Olweus, 2003). Students who are 
exposed to bullying have various problems. It was found that 
students who were bullied (victim) had feelings of anxiety, an-
ger, and helplessness; it is claimed that bullying can be a rea-
son for not wanting to be in school or even attempting suicide. 
Furthermore, it has been revealed that as the absenteeism of 
the students who have been bullied increases, their self-es-
teem decreases (Elliot, 1992).

Universal values are very important for peaceful and happy 
schools. It is not possible to build a peaceful school without 
love, respect, and tolerance. Teachers and students alike have 
some expectations and needs. The most basic need for teach-
ers is to feel valued. Students want a fun-filled school envi-
ronment.

Relationships are the source of peace for both groups. Chil-
dren want to establish good relations with their peers, and 
moreover, they want to make good friends. Teachers want to 
have good relations with other teachers, parents, and school 
administrators. According to the teachers, it is very important 
that people trust each other. Similarly, in a study by Slaugh-
ter-Defoe and Carlson (1996), children viewed teacher-child 
relations as the most important dimension of school climate. 
Children also stressed teacher fairness, caring, and praise for 
effort as well as the importance of moral order, values, follow-
ing school rules, and performing well.

Some children related peace to “unity among people” (Op-
penheimer & Kuipers, 2003). Hakvoort (1996) emphasized the 
importance of positive social themes involving friendship and 
care for others for a true understanding of positive peace. Ac-
cording to a study by Koth, Bradshaw, and Leaf (2008), school 
size, characteristics of the teacher, class size, and the concen-
tration of students with behavior problems are significant 
predictors of perception of a positive school climate. These 
findings suggest that features of the classroom environment 
are important to consider when purposing to improve school 
climate. 

According to the findings of the present study, teachers and 
students suggest that the physical school environment should 
be reorganized to make them feel more comfortable. Both 
groups want to feel as if they are in their own home while at 
school. Children think that there is a need for big playgrounds 
for a peaceful and happy school. Boredom or having nothing 
to do can be the cause for undesirable behaviors, but the chil-
dren happily involved in play reflect an engaging environment 
and support a peaceful environment (Levin, 2003).

Teachers and students alike think that respect for differenc-
es and different ideas is an important element of a peaceful 
school. People may just look different and think differently.

According to teachers and primary school students, the aca-
demic environment is critical for creating peaceful and hap-
py schools. A positive academic climate is the key to peace. 
Children desire fun lessons. Teachers propose individualized 
teaching programs. According to teachers, students should 
enjoy learning. Another important positive school-climate-re-
lated dimension is rules and norms. According to the find-
ings, obeying the rules is necessary for a peaceful and happy 
school. In the school environment, each individual has duties 
and responsibilities. There are also some rules for living to-
gether. Problems arise when these rules are violated. Some 
researchs underscore the importance of school rules in re-
gard to dealing with students’ undesirable behavior (Gottfred-
son, Gottfredson, Payne, & Gottfredson, 2005; Halstead, & 
Taylor, 2000; Malone, & Tietjens, 2000; McGinnis, Frederick, & 
Edwards, 1995).

There are many studies in the literature supporting the results 
of this study. It was determined that variables, such as teach-
er support, participation in classroom activities and decisions, 
peer relations, defined rules, physical conditions of class and 
school, which are the characteristics of positive school climate, 
were related to the academic achievements of students and 
teachers (Brand, Felner, Shim, Seitsinger, & Dumas, 2003). 
Lower levels of violence are observed in schools where stu-
dents are involved in decision-making, where rules are clear, 
consistent, and impartial, and where students are respected 
(Olweus, 2003). Welsh (2000) concluded that the three school 
climate variables were inversely related to bullying behavior 
and victimization. These variables are respect for students, 
student participation, and clarity of school rules. 

According to Bandura’s social learning theory, bullying be-
haviors are formed by the interaction of individual and envi-
ronmental factors, and therefore, the social environment has 
direct and indirect effects on the formation of bullying. Direct 

 

Figure 4. Concept of a peaceful and happy school according to primary school teachers and students
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effect: Children learn the aggressive behavior model from 
their peers and adults. Indirect effect: Children receive and 
accept perceptions, norms, and trends (Natvig, Albrektsen, 
& Qvarnstrom, 2001)

Suggestions

According to the results of this research, the following are 
recommended for peaceful and happy schools:

For effective relationships, trust should be built. Friendship 
and a good relationship between students and teachers as 
well as between teachers and teachers should be ensured.

It should be felt that everyone’s feelings and thoughts are 
valuable.

Measures should be taken to eliminate physical and psycho-
logical violence at school.

Students should first be directed to work for their inner 
peace and happiness. They should be made to feel that in-
ner peace will make the school peaceful.

Students should be made aware that peace can only be built 
in collaboration.

It is very important to develop a sense of belonging to the 
school. So, the physical conditions of the school should be 
improved. Students and teachers should feel at home.

School should not be a boring environment. For this, every-
one in the school must act together; expectations and needs 
should be fulfilled.

Children are happy in a school where they learn and play. In 
order for future generations to contribute to a more peace-
ful world, all students should feel happy.

Courses should be engaging and fun for students, and 
courses should have creative and colorful instructional ma-
terials and fun activities. In addition, students should enjoy 
learning. 

Teachers should be informed about alternative ways or pro-
grams on how to build peaceful and happy schools
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