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MeHAA COBPEMEHHVIOo WKoNyY

YuuTbIBasA BaXHYI0 PONib WKOMbI B XKU3HW KAMLOMO Ye-
JIOBEKA, OYEBMAHO, YTO CUCTEMA 00Opa30BaHMA [OMKHA
pearnpoBaTth Ha COBPEeMEHHbIE MPOLECcChl 0COGEHHO 0CTPO.
Tem He MeHee, NPUXOAA B PALJOBYIO TOPOACKYIO LWKOAY, Mbl
4acTo YyBCTBYEM, YTO BpeMs 3[ecb Kak GyATO OCTaHOBM-
nocb. MpuBbIYHEIE MeTOAbI 0Opa30BaHMA MEPEeCTaloT ObiTh
3 EKTUBHBIMK, U PONb LWKONLI LABHO HE OrpaHWU4YMBaeT-
CA mepefayen 3HaHWA B paMKax MepapxuMyecKom Cxembl
«y4UTENb-YYEHUK». 3afaya COBPEMEHHOMN LWKOJbl B TOM,
4TOObI, NOMUMO HafeNeHUs feTeil Pa3HOCTOPOHHUMM 3Ha-
HUAMM M HaBbIKAMWU COLMANM3aLmu, HayYuTb UX CBOGOA-
HO U KPUTUYECKWU MbICAWUTb, aHaNN3NPOBaTb MONYYEHHYIO
uHdOpMaLMio U yMeTb onepupoBath et. lpu 3ToM Takxe
BaXKHO Pa3BUTME UHAMBUAYANbHBIX CNOCOBHOCTEH U no-
TeHumana geteil. O4eBUAHO, YTO WKONA HYXAAETCA B M3-
MeHeHUsX, KOTopble 3aTpoHynM Gbl He TOMbKO 0Opa3oBa-
TeNbHble acneKThl, HO U cnoco6CcTBOBaNM TpaHcdOpMaLUAM
TPAAMLMOHHOIO LWKONBLHOTO MPOCTPAHCTBA, TaK KaK ero
opraHu3auus BO MHOrOM ONpefensieT u yyebHbIi npoLecc,
u obuwylo atMocepy B WKoNe B LenoM. MHOTOYUCIEHHbIE
MeX[yHapoAHble MCCNefoBaHWUA NOKa3anu, 4T0 MCNofb-
30BaHMe AM3ailHEpPCKUX U apT-NpoOeKTOB B 06pa3oBaTesib-
HbIX YYPEXAEHUAX co3AaeT GnaronpuaTHble YCI0BUA s
pa3BMTUA TBOPYECKOrO MOTEHUMana v WHAMBUAYaNbHOCTH
WKONbHMKOB. bBnaronpuatHas, OTKpbITas, KomdopTHas,
topmMupyemas COBMECTHBIMU YCUIUAMU YYEHUKOB U Yuu-
Tenen WKONbHAA CpPeAa NONOXUTENbHO BAMAET HA UX MO-
TUBALMIO YYUTBCA U YYUTb, @ TAKKE NOMOTaeT YKPerneHuio
CBA3eil BHYTPK CO00LLECTBA, KOTOPOE GOPMUPYETCA BOKPYT
TaKOW WKONbI.

B pamkax MexJyHapoLHOTO MpoeKTa COLUaNbHO-
OpMEHTUPOBAHHOTO Au3aitHa TBOpPYECKOro ob6beanHeHUs
kypatopoB TOK «[ln3aiiHepckaa nnatdopma» uccnepy-
€T BO3MOXHOCTW COBPEMEHHbIX KpeaTUBHbIX MpPaKTUK
ANs COUMaNbHbIX U3MeHeHMil. Mbl pa3paboTanu psg  ap-
XUTEKTYPHbIX W OU3aWHEPCKUX PpelleHui, KoTopble mno-
MOTYT NpeBpaTuTb OObIYHYIO WKOJAY B COBPEMEHHbIN
MHdopMaLMOHHO-06pa30BaTeNbHbIA  LeHTp. M3meHeHus
NPOCTPAHCTBA CMOTYT NONOXMUTENBHO MOBAUATL U Ha CaM
06pa3oBaTe/bHbIi NPOLECC COBPEMEHHOW WKONMbI: CAENATh
€ro MeHee pernameHTUPOBAHHbIM U Gosee MHTEpaKTUB-
HbIM, TaKWUM, 4TOObI B LieHTpe OblN YYEHUK, @ HE YUYUTENb.
[ns nunoTHoit cTaguu npoekta Obina BbiGpaHa camas
06blyHas ropoackas wkona Ne53 lMpumopckoro paioHa,
NMOCTPOEHHasA No TUNOBOMY NpoekTy ewe B 1965 rogy u
NOTOMY OYEBUIHO HYXAAloWasnca B npeobpasoBaHusx. Ha
OCHOBaHWU NPOBELEHHOTO B LWKONE UCCNIEA0BAHUSA KOMAH-
[a apXUTEKTOPOB, [M3aHEPOB, XYAOXHUKOB, COLUONOTOB
M KypaTOpoB MOArOTOBUIA PAL MPOEKTOB MO YAYYLIEHUIO
06pa3oBaTeNbHOM Cpefbl.

4

Pesynbtatbl 3T0M paboThl Bbl MOXeTe yBUAETb B nep-
BOIl nmybnukauum npoekTa «[usaiHepckas nnarchopmax
0 WKOMbHBIX MPOCTPAHCTBAX M BO3MOXKHOCTAX WX TPaHC-
(hopmMaumn ¢ y4eToM robanbHbiX 00pa3oBaTeNbHbIX TeH-
BeHUMIi. 3nech NpeAcTaBieHbl Kak TeopeTUYecKkue CTaTbu
0 COLUMaANbHO-OPUEHTUPOBAHHOM [M3aiHe, WKOABHON ap-
XUTEKTYPE U POAN UCKYCCTBA B Y4E€OHOM MpOCTpaHCTBeE U
NniaHe, TaK M Pa3HON/IAHOBbIE NPOEKTbI, NPEANOXEHHbIE -
3ailHepamu no cnepam uccnefoBaHus. Mbl Hajeemcs, 4To
uaen CneuuanncToB He OCTAHYTCA B CTaTyCe MPOEKTHbIX
NpefnoOXeHUN N GyoyT peanu3oBaHbl — CHayana B WKOME
N253, a noToM 1 B fpyrux WKoAax ropoaa.

Wnes npoekTa, CBA3aHHOIO C AM3aiHEPCKUMU MPaKTMH-
KaMu B COLMANbHOM CEeKTOpe, BO3HMKNA Y KypaTopa AHHbI
BuTKuHOI ewe no cyuectBoBaHus TBopyeckoro obbeau-
HeHus Kypatopos TOK. Mo3sxe, Korga o6beanHeHMe cTano
NAOTHO paboTaTh Hag NPoeKToM «[u3aiiHepckas naarhop-
May, Cy3uacs 1 ero GOoKyc, N Mbl pelwmnan CKOHLEHTPUpO-
BaTbCsA Ha nNpobneme ropoAckux Wkon. [ansHeiwee pas-
BUTWE NPOEKTa NpefnoaaraeT COTPYAHUYECTBO U C APYrUMU
COLUMANbHBIMU YYpEXAEHUAMM, Hanpumep, 6ONbHULAMU U
6ubnuoTteKamm.

Mbl Gnarogapum 3a MOMOWb UM y4yacTUe B MpPOEKTe
wkony Ne 53 CaHkT-leTepbypra, ee aupektopa Enusasety
AnekceeBHy bapeHckyto, 3amecTuTens gupekTopa no BoC-
nutatesbHoi pabote AneHy OneroBHy MakcumoBy, Bcex
yuuTeneil, yY4eHUKOB W WX POAUTENEN, COMMACUBLINXCSA
BCTPETUTbCA C HaMU. Mbl HageeMmcs, Y4TO Bbl 3aX0TUTE NpU-
HMMaTb aKTUBHOE YYacTUe U B CIIeAYIOWMX CTauAX Npeod-
pa3oBaHuA CBOEN WKONbl — OT NOMOWM B HOPMUPOBAHMUH
“aen Ao UX BONJOLWEHMA.

Mbl Takxe XOTUM nobnarofaputb BCeX AM3aiiHepoB
npoekta: Eropa boromonosa, AnekcaHapy leTmaHckyo u
Haranbio TMapcapaHosy (Hepna), Pacmyca WMopreHcena,
Muxauna Komaposa, boopHa-Kosanbcku XaHceHa, 360y
Xérctpém, Bacununy WeTtknny v IxeHHu AcHew,.

Cnacnbo Bcem aBTOPOB CTaTeil ans nybauKaumm u apy-
rMM yyacTHWKam npoekrta: Maynun doH boHcpopd, Kocte
bynapuHy, Aurenune [lasbigosoi, bopucy Pomanosy, Mute
Xapwaky v laHusapy HOcynosy.

Mapus Beliy,

2n1a8HbIl pedakmop c60pHUKa

«CospemeHHbIl Ou3aliH 8 COUUANbHOM CeKmope.
Hosble udeu 015 WKONbHbIX NPOCMPAHCMBY;
coyuonoe u cokypamop npoekma «/uzadiHepckas
naamegopmax



Changing Today’s Schools

Raholt School, Norway. Kristin Jarmund Architects.

Photo: Mette Maller

kona Paxonsm, Hopseaus. Apxumexmop — 6topo Kpucmutsl ApmyHo.
®omo: Memme Ménnep

Being aware of the importance of the school’s role in
our lives, it’s clear that the educational system needs to be
particularly sensitive to current trends in social progress
and change. However, when we step into an ordinary city
school, it is not unusual to feel that time has stopped
there. Traditional methods of education cease to be as
effective and the role of the school has become much
greater than simply acting as a transferor of knowledge
within the out-dated hierarchy of “teacher to learner”.
In contrast, the challenge a school faces is not only to
provide children with multifaceted knowledge and social
skills, but also to develop their ability to think freely and
critically and teach them to analyze any information that
they receive and be able to apply it in life. The school sys-
tem is therefore in obvious need of innovation. Changes
that would both touch upon its educational aspects and
contribute to physical transformations of the school envi-
ronment, both areas impacting tremendously on the edu-
cational process as well as on the school’s atmosphere in
general. Numerous international studies have shown that
the integration of design and art projects within learn-
ing institutions stimulate the growth of creative potential
and the individuality of the pupils. An interactive, open
and comfortable environment formed jointly by learners
and teachers increases both parties” motivation to receive
and promote knowledge which also helps to strengthen
ties within the school community

Within the framework of the international project
for socially integrated design — “Design Platform” the
Creative Association of Curators TOK explores the possi-
bilities of creative practices for social change. We have
developed a number of architectural and design projects
that will help turn a typical school into a contemporary

informational and educational center. Modernization of
schools is valuable for the learning process; it can make
it less regulated and more interactive and can also shift
the center from the teacher to the learner. For the pilot
stage of the project we have chosen an ordinary school
no0.53 in St Petersburg, which was built according to a ar-
chetypical project during the year of its creation in 1965
and therefore it is in desperate need of a makeover. Based
on sociological research conducted in the school, an in-
ternational team of architects, designers, sociologists and
curators prepared several projects aimed at improving the
school environment.

The results of this work can be found in the current
book, the first publication of the “Design Platform” project
was about school spaces and the possibilities of their
transformation in reaction to current global educational
trends. The book includes theoretical articles on social-
ly integrated design, architecture and the role of arts in
schools as well as a collection of design projects that were
created in response to the results of the aforementioned
research. Our hope is that the ideas of these specialists
will not simply remain as proposals on paper but rather be
implemented - first in School no.53 and then later on in
other schools around the city.

The idea to look at design within the social sector
originated with the curator Anna Bitkina even before TOK
was organized. Later, when the association started to work
specifically on the project “Design Platform” we narrowed
its focus and decided to concentrate on secondary schools.
Furthermore we also plan to work with other institutions of
the social sector such as hospitals and libraries.

We would like to express our gratitude to School no.53
and its headmistress Elizaveta Badenskaya, the deputy
headmistress Alyona Maximova and all the teachers, pupils
and their parents who discussed the project with us. We
hope that you will all be willing to participate in the fur-
ther stages of this project for your school.

We thank all the designers and architects: Egor Bogo-
molov, Alexandra Getmanskaya, Bjorn-Kowalski Hansen,
Ebba Hogstrom, Rasmus Jorgensen, Mikhail Komarov, Nata-
lia Parsadanova, Vasilina Schetkina and Djenny Yasnets.

We are grateful to all the publication contributors and
other participants on the project: Pauline von Bonsdorff,
Kostya Budarin, Angelina Davydova, Boris Romanov, Mitya
Kharshak and Daniyar Yusupov.

Maria Veits,

chief editor of the publication “Contemporary design

in the social sector. New ideas for school environments”;
sociologist and co-curator of the “Design Platform” Project.
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06pa3oBaHue KaK MHAMKATOP BPeMeHu:
33434 WKObI

Education As An Indicator Of Time:
Challenges Facing Schools




YTo MoKeT An3aiH, WU KPpeaTUBHbIE NPAKTUKU

B AeUCTBUU

AHHa BUTKuHa

MHULMATOP U COKypaTop
npoekta «[lusaiiHepckas
nnatopmar;

AVPEKTOp U coyypeanTens
TBOpyeckoro o6beanHeHNs
Kypatopos TOK

Bpemsa npuuwino.

Bpems co3epyaHus — 8 npowIom.

Bpems oxudaHus pas — 8 npowisiom.
Bpems b6ecnnodHbix pa32o8opos —

8 NPOWIOM.

Bpems delicmsuti Hacmarno.

A so3spawaro doma 100AM.

He mosbko ¢popmansHo, Ho Ha camom desne.
C amozo momeHma 3mo npaso

U 063aHHOCMb BCeX Xumesiel 21a0KuX
MIOpeMHbIX KOPOBOK — UIMeHUMb UX CBOUMU
€06CMBeHHbIMU PYKAMU.

CHapyxu u BHympu, mam, 20e OHU Xugym.
be3 uHcmpykyuu. ..

®pudercpatiix XyHoepmsaccep [1]

OTBETCTBEHHOE NPOU3BOACTBO

Yto penaet Au3aiiH OTBETCTBEHHbIM W
roToBbl M NPOMU3BOANUTENN OTBEYATbL 33 CBOM
npoekTel? B nocnepHee Bpems CTaHOBUTCA
Bce Gonee 0YEBMAHbLIM, YTO KpeaTUBHOE CO-
00LLEecTBO NPOAOMKAET AENUTHCA Ha TeX, KTO
B GosblUei cTeneHn 03aboyeH TeHAEHUUAMM
MaccOBOrO pblHKA M NPOAaXamu, u Tex, KTo
BMAUT CBOK NPOoEeCcCUOHANBHYID MUCCUI0
B NONe3HOM Ans obwecTBa NPOU3BOACTBE,
Jenas MeHbluMe CTAaBKM Ha (PUHAHCOBLIN
ycnex u Gonblie 33a60TAch O APYrux BUAAX
KanuTana.

Npes OTBETCTBEHHOrO MPOM3BOLCTBA U
00pasa XM3HW Ha NPOTAKEHUU NOCNEAHUX
NATUAECATU NET OCTAeTCs BAXHOW U efuH-
CTBEHHO BEPHOW [Ns MHOTMX TBOPYECKMUX
nopen.

Tak, B 1970-e amepuKaHCKWii au3aiiHep,
aHtponosior u c¢unocod Buktop [ManaHek
yTBEPXAaN, 4TO AM3ANH CTan BAUATENbHbIM
WHCTPYMEHTOM, C NMOMOLLbIO KOTOPOro Yeno-
BeK (hOopMUpYeT CBOK OKpyXalolyio cpeny.
ManaHek, Bbixogew, W3 ABCTpUM, XUBYLLNIA
Torga B CLUA, cTan akTUBHBIM CTOPOHHUKOM
COLMANBHO- U 3KONOTUYECKU OTBETCTBEHHO-
ro ausaiHa. Oco3HaBas ero BaxHyi0 poJib,
ManaHek npusbiBan Au3aitHepos K npodec-
CMOHANbHON OTBETCTBEHHOCTW U CTpemie-
HUMIO C NOMOLWbIO AN3aHA 0BNErymnTh U ynyy-

WWTb XW3Hb NIOLEN, @ HE CO3[aBaTb Yepeny
poporux, 6ecnonesHbix 1 nopoit Hebesonac-
HbiXx NpesMeToB. B cBOei KHure «[lu3aiiH gns
peansHoro mupa» (1971) oH nuwert: «Korpa
AM3aiiH TONbKO TEXHWUYEH UNU OPUEHTUPOBAH
Ha CTU/b, OH TEPAET CBA3b C NOTPEOHOCTAMM
nofgeiny [2]. byayyn TeopeTuKoMm An3aiiHa,
ManaHek aKTMBHO M3naran CBOU UJEN B KHU-
rax v NeKuusx, KOTopble YuTan B YHUBEPCH-
TeTe OHTapuo, wkone ausaiHa Pog-AiineHpa
n KanudopHMIACKOM WHCTUTYTE UCKYCCTB,
0Ka3aB 3HAYMTeNIbHOE BJIMAAHUE HA MONOAbIX
AM3aiiHepoB W NPEeBpPaTUB UX B CBOUX eAMUHO-
MblWAEHHUKOB U nocnegoBartenei. Tak Bbl-
pocno Lenoe nokoneHne nNpodeccmoHanos,
NPUMEHAIOWMX CBOM 3HAHWUA W YMEHWA Ansa
pa3paboTKM COLMANbHO BaXKHbIX U NOJE3HbIX
npesMeToB U yOOHbIX MPOCTPAHCTB ANs pas-
HbIX Cchep 1 CTUNEN KU3HHU.

MouTn noneeka cnycTa AUCKYPC O coum-
aNbHOW OTBETCTBEHHOCTM AW3aiiHepa akTya-
NeH, KaK HUKOrAa. IKOHOMMKA KanuTanucTu-
YECKOro MMpa C 3alKaJMBaKOWMM YPOBHEM
noTpe6bUTENbCKUX CMOCOBHOCTEN, (hUHAHCO-
Bble Kpusuchkl 2000-x U NoCTosHHbIE febarTbl

Jom XyHoepmsaccepa 8 Bere. 1983-1986

Residential Building of the City of Vienna, Hundertwasser House, 1983-1986



The Potential Of Design; Creative Practices
In Action

The time has come. The time of surveillance is past. The time of waiting to paradise is past. Anna Bitkina

The time of fruitless talking is past. The time of action has come.

I give houses back to people. Not merely pro forma, but in reality. As from now it is the right

and duty of all residents of smooth, prison-like boxes to reshape them with their own hands. - )

Outside and inside, wherever they live. Without instruction. an director of Creative
ssociation of Curators

Friedensreich Hundertwasser [1] TOK

Initiator and co-curator
of the «Design Platformy»
Project; cofounder

Responsible production

What makes design responsible and how
ready are manufacturers to answer for their
projects? It has become increasingly clear
that the creative community is continually
being separated into two groups: those,
who are more concerned about the trends
and mass market sales, and those who see
their professional mission in the production
of something useful for society thus giving
preference to other types of benefits over
financial success.

The idea of responsible production
and lifestyle has, over the last fifty years,
remained of constant importance, often seen
as the only true direction for many creative
people.

For instance, in the 1970s the American
designer, anthropologist and philosopher
Victor Papanek argued that design had
become a powerful tool for man to shape
his environment. Papanek, a native of
Austrian, then living in the United States,
became an active supporter of socially
and environmentally responsible design.
Recognizing its importance, Papanek
encouraged designers towards a sense of
professional responsibility and encouraged
the facilitation of design to improve the
lives of people, and not to create a series
of expensive, useless and sometimes unsafe
items. In his book, “Design for the Real World
“(1971), he wrote: “Much recent design has
satisfied only evanescent wants and desires,
while the genuine needs of man have often
been neglected by the designer” [2 ]. As a
design theorist, Papanek actively expounded
his ideas in books and lectures given at the
University of Ontario, Rhode Island School

of Design and the California Institute of the
Arts, having a significant influence on young
designers and creating a band of loyal like-
minded followers. Thus appeared a whole
new generation of professionals who we able
to use their knowledge and skills for the
development of socially important and useful
items as well as creating comfortable spaces
to service different areas and lifestyles.
Today, nearly half a century later,
discourse on the social responsibility of
design is as relevant as ever. The economy of
the capitalist world becoming increasingly
wild in terms of the level of consumerism,
the financial crises of the 2000s and the
ongoing debate about the effects of climate
change all threatening the planet. These
factors significantly influence the culture

EY

School of Design, 1964

Bukmop llanarex (smopoti cnesa) co cmyde#mamu. lLikona ousaiiHa

Kosnedxa CesepHol KaponuHsl, 1964

e

Victor Papanek (second left) and students, 1964. North Carolina State Co

llege's



00 yrpoxarwwwmx nocnefcTBUAX U3MEHEHMUIA
KnuMaTa [Jis BCeN NNaHeTbl 3aMeTHO NOBANS-
NN Ha KyNbTypy BefeHWUs OGu3Heca KpymHbIX
(hMHAHCOBbLIX UIPOKOB B Hayane 21-oro Beka
W FOCYAAPCTBEHHYIO NONIMTUKY B OTHOLIEHUM
COLMaNbHOro CEKTOPa U 3KONOrUK, 0COBEHHO
B pa3BuTbIX cTpaHax. Npes 06 anstepHaTus-
HOM, YCTONYUBOM, OTBETCTBEHHOM, K3E/IEHOMY
U MPOYMX 0Bpasax KMU3HM cTana aKTUBHO 00-
CYXAaTbCs B CaMblX pPasfMyHbIX npodeccuo-
HaNbHbIX Kpyrax, BKJKYas npepcraButenen
KpeaTWBHbIX UHAYCTPUII U COBPEMEHHOTO UC-
KycctBa. MHorve pu3aitHepbl, apxXuTEKTOPbI,
XYOOXHWKM, NO3Tbl U My3bIKAHTbl HANPABUIIK
CBOV NpPaKTUKK B Gosiee coumanbHo nosesHoe
pycno. MMoTpebutenu c spKo-BbipaKeHHOM
rpaXfaHCKoOM no3uuueit CTanu yale Bbl-
6upaTb COLMaNbHO-OPUEHTUPOBAHHYIO, 3KO-
NIOTMYECKYI0 U YCTOMYUBYHD NPOAYKLMIO, TEM
CaMbIM 3aCTaBAA KPYMHbLIX MUPOBbLIX NPOMU3-
BOAWTENEN U KpeaTUBHbIE UHAYCTPUM NPOU3-
BOAWTb UMEHHO Takne ToBapbl. MHOrMe cTpaHbl
Havanu GopMuUpoBaTb NONUTUKY, HAanpaBieH-
Hyl0 Ha nepexoj K 6onee 3KONOTMYHOMY 00-
pa3y XW3HW, 3KOHOMUM MPUPOLHbIX pecyp-
COB, aKTUBHOMY MCNOJ/Ib30BaHWIO BTOPUYHOIO
Cbipbsi, CHWKEHWIO YpPOBHel noTpebneHus;
o6s3anu GusHec cobaaatb onpepeneHHble
npaBuna yTUAM3auuMu OTXOLOB U YCNOBUA
paboThl CBOMX COTPYAHMKOB. TaKkKe Ha rocy-
LApCTBEHHOM YpOBHe B psiie CTpaH nojaep-

XMWBAIOTCA  COLMWANbHO-OPUEHTUPOBAHHbIE
AM3aiiHepCcKne M XYLOXeCTBEHHble MpPOeKThl,
HanpasfieHHble Ha paboTy C pa3NUYHbIMU CO-
obuecTeaMu M HeONAroNpUATHLIMU FOPOA-
CKUMU TeppuTopuamu. [inanHepbl U Xynox-
HWUKM aKTMBHO pacWMpAIOT rpaHuLbl CBOEN
npodeccuoHanbHON cdepbl U COTPYAHUYAIOT
C YYpEeXAeHMAMUN COLMANbHOMO CeKTopa: fo-
MaMu npecTapenblx, 60NbHULAMM, LEHTpa-
MW SIS MUrpaHToB, GUBNMOTEKAMK, JoMaMu
KYNbTYpPbl, [ETCKMMU CafiaMW W WKONaMMU Kak
B CBOMX CTpaHax, Tak U Ha MeXAyHapOoAHOMN
apeHe.

B kauectBe npumepa TOro, HacCKoONbKO
WHWPOKUM MOXeT CerofHs ObiTb 0XBaT Npo-
teccun ausaitHepa, CTOUT NPMBECTM CUCOK
HefaBHUX NPOEKTOB HopBexckoro PoHpa
An3anHa n apxutektypel Norsk Form. 3a no-
CnegHue rofbl B pamkax 60NblION nporpam-
Mbl «[lM3aliH 6e3 rpaHuL» CneLuanucThbl
(hoHAa NPOMHMLMPOBANU U peanu3oBanu pag
COLMaNnbHO BaXHbIX npoekToB. Cpean Hux
CO3[iaHNe TeXHONMOTUYHbIX UHBANULHbIX KO-
nscok B [Batemane, pa3paboTka fu3aiiHa 3a-
WMTHBIX WEMOB AN MOTOLMKANCTOB, CO3[a-
HUe BeNoCUNefHbIX JOPOXEK W aBTOOYCHbIX
0CTaHOBOK B [BaTemare, rae XuTenm akTUBHO
MCNONb3YIOT BENOCUNEAbI B CBA3M C HEPA3BU-
TOW cucTeMoil OGLLECTBEHHOTO TpaHcnopTa.
[u3aitHepbl ®oHpa Takke CNpPOEKTMPOBa-
N 3KONOTUYHbIE TyaneTbl Ans Tpylob psaga

WHBanudHoe Kpecno, cnpoekmuposaxHoe 8 pamkax npozpammsl Norsk Form «/u3atin 6e3 epaHuy».

lsamemana, 2010. ®omo: Mapuo bonnuru

The wheelchair designed in the framework of the program «Design Without Borders» by Norsk Form.

Guatemala, 2010. Photo: Mario Bollini



of the major financial players’” ways of doing
business and state policies on social and
environment issues, especially in developed
countries. The idea of an alternative,
sustainable, responsible, “green” way of
life has been actively discussed amongst
various professional circles, including
representatives of the creative industries
and of contemporary art. Many designers,
architects, artists, poets and musicians
have oriented their practices towards social
responsibility and have started using an
environmentally friendly approach in their
works. Consumers with highly active civic
positions now prefer socially oriented,
environmental, and sustainable products,
thereby causing a higher demand for
the world's major producers and creative
industries to produce such goods. Many
countries have started to form policies
which shift towards to a greener way of life,
saving natural resources via the active use
of recycled materials and a reduction in the
levels of consumption. Many businesses
have been obliged to comply with certain
regulations regarding waste disposal and for
the working conditions of their employees.
Also at state level, in a number of countries,
there is wide support of socially-oriented
design and art projects aimed at working
with different communities often in
unfavorable urban areas. Designers and
artists are expanding the boundaries of
their professional field and cooperating with
institutions within the social sector: nursing
homes, hospitals, migrant centers, libraries,
houses of culture, kindergartens and schools
both in their own countries and within the
international arena. If we take some of the
recent projects from the Foundation for
Design and Architecture in Norway Norsk
Form, we can see just how broad the range
of fields can be where designers are able
to apply their professional knowledge and
skills to create something useful. Over the
past few years as part of a larger program
“Design without Borders” the Foundation
specialists have initiated and implemented a
large number of socially significant projects.
Among them, in Guatemala for example
is the creation of high-tech wheelchairs,
the design of protective helmets for
motorcyclists and the forging of bike lanes

and bus stops to help residents who are
actively using bicycles due to the poor public
transportation system. The Foundation
has also designed eco-friendly toilets for
slum dwellers in a few African countries in
which biological waste becomes a fertilizer,
which in turn helps the development of the
local agriculture. They have also developed
a design package for engine oil in Uganda
to help bring the product to the global
market and thus contribute to raising
Uganda’s national economy. The Foundation
created uniforms for mine detector workers
operating in countries where military actions
are conducted. In cooperation with the Red
Cross, they designed temporary shelters for
people who lost their homes as a result of
any accidents and disasters. This is a prime
example of sustainable design - these
temporary shelters are arranged in such a
way that they be may turned into regular,
more permanent houses in case people have
to stay there for longer, often up to several
years.

Participation practices -
how they work?

Most designers and architects have
started to use an interdisciplinary approach
in their work; by studying the local
contexts and the target audience for their
projects, they collaborate with sociologists,
anthropologists, historians, biologists,
physicists, engineers, programmers and
other professionals from different spheres.
Another important role is played by the
beneficiaries of the project. During project
preparation — the designers come into
direct contact with their customers, making
them active participants in the process,
even co-authors. Involving customersin the
project’s creative process helps designers to
understand what it is expected from them
and how the project may be developed in
the future.

The practice of participation and
involvement is not a new method in
design. The famous Austrian artist and
architect Friedensreich Hundertwasser in
his architectural projects, most of which
were implemented, was guided by people’s
fundamental need to build homes. He
urged them to take an active part in
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cTpaH AdpuKM, B KOTOPbIX OMoNOrnyeckue
OTXOfbl CTAHOBSATCA yaobpeHMeM, YTo NoMo-
raet pa3BWUTMIO MECTHOrO CeNnbCKOro X03Aii-
ctBa. Mmu TaKkke Obln paspabotaH au3aiH
YNaKOBKW ANA MaWWHHOTO macna B YraHpe,
YTOGbI BbIBECTU NPOLAYKT HA MUPOBOI PLIHOK
U CNoco6CTBOBATL MOAHATUIO HALMOHANBHOM
3KoHOMUKU. DoHA co3pan 06MyHAMPOBAHME
ANs MUHOMCKaTeNeil, paboTalowmx B CTpaHax,
rAe BeAyTCA BOEHHble AeiCTBUA; COBMECT-
HO ¢ KpacHbIM KpectoM OH CMpoeKTMpoBan
BPEMEHHOE XuNbe Ana NIAeNR, NUIWKUBILKUXCA
AOMa BCNeACcTBME KakUx-nMbo Katactpod u
KaTaknu3moB. 3TO APKMA mpuMep YCToRYM-
BOM0 [M3aliHa — BpEMEHHas KOHCTPYKLMA
YCTPOEHA TakUM 06pa3oM, YTO MOXKET B Cily-
4ae Yero NPeBpPaATUTLCA B NMONHOLEHHbIA AOM.
Kak npaBuno, BpemeHHOe npucTaHulye cra-
HOBUTCA AN NOJEN, NEPEeXUBLUX NOTEpio
J0Ma, NOCTOAHHBIM XWUIbEM Ha [OATUE FOAbI,
Mo3TOMY MPOEKT pelaeT cpa3y HeCcKONbKO
3apay [3].

MpaKTUKKM yyacTua — Kak oHU paboTatoT?

B cBoeit paboTe Au3aiiHepbl U apxuTek-
TOpbI BCE Yalle UCMONb3YIT MEXAUCLUNIN-
HapHbLIN NOAXOA: U3yyas Cpemy U LeneByio
ayAMTOpUIO CBOMX MPOEKTOB, OHW COTPYA-
HWYaIOT C COLMONOramu, aHTPOMONOramu,
uctopukamu, buonoramu, Gu3nKamu, UHxe-
Hepamu, MporpammucTamn W Lpyrumu cne-
LManucTamMn camblx pasHblx HanpasBaeHuWii.
BaxkHylo ponb B NOATOTOBKE TOFO WM UHOTO
npoeKTa UrpatoT 1 ero noayyarenu — gusan-
Hepbl BCTYNAIOT B NPAMOMN KOHTAKT CO CBOVUMMU
KNWeHTaMu, genas WX ero HemoCpepcTBeH-
HbIMWM YYaCTHMKaMu M [Aaxe COABTOpPaMU.
BoBneyeHne KNMeHTOB B MpoLeCC CO3AaHuA
MpOEeKTa MOMOraeT NOHATb, YTO OHU KAYT OT
Hero, Kak BMAAT byaylwme npeobpaszoBaHus,
B YeM HYXKAAITCA, U Kak ByayT MCNoNb30BaTh
€ro B JaNbHenwwem.

MpakTuka y4YacTs U BOBNEYEHUS He
ABNAETCA HOBbIM METOAOM B fu3ailHe. M3-
BECTHbIN aBCTPUNCKMNIA XYROXKHUK U apXuUTeK-
Top @®pupeHcpaiix XyHAaepTBaccep B CBOMX
apXUTEKTYpHbIX MpoekTax, 6onblas 4acTb
KOTOpbIX GblNa peann3oBaHa, pyKOBOACTBO-
BaJICA €CTECTBEHHbIMU NOTPeGHOCTAMMU Jito-
pei ctpouTb Xunuwa. OH npu3biBan ux npu-
HUMaTb aKTMBHOE yyacTue B CTPOMTENbCTBE 1
LEKOPUPOBAHUM JOMOB, B KOTOPbIX OHU OyayT
XUTb UAK yxKe XuByT: «XKMBONUCH U CKyNbN-

Typa CerofHs cBOBGOAHbI, Tak KaK Kaxpbli
MOXeT NPOM3BECTU Ha CBET Nlo60e TBOPEHHe,
a 3aTem ero nokasatb. B apxutekType, ofHa-
KO, 3Ta (yHAaMeHTanbHasA cBo6OAa, KoTopas
AOMKHA paccMaTpuBaThbCA Kak npefBapu-
TeNbHOE YCNoBue AiA J1060ro UCKYCCTBa, He
cyliecTByeT, MOO YENOBEK CHavana HoJKeH
NoNyYUTb JUNIOM ISl TOTO, YTOObI CTPOUTD.
Moyemy? Kaxpblii 4enoBeK [OMKEH MMETb
BO3MOXHOCTb CTPOWUTb, W MOKa 3Ta cBobofAa
CTPOUTb He CylLeCcTByeT, COBPEMEHHas nnia-
HUPOBOYHAA apXUTEKTypa He MOXEeT CYu-
TaTbCA MCKYycCTBOM BooOWe» [4]. OcHoBHble
NPUHLMNBI 3TOTO MaHUdecTa, HanuCaHHOro
XyHaepTtBaccepom B 1958 rofy, MOXHO pac-
LleHNBaTb KaK npsMoe pPYKOBOACTBO K Aeil-
CTBUIO ANA COBPEMEHHbIX MapTUCUNATOPHbIX
npakTuK (MM NpaKTUK yyacTus) B AuU3aiHe,
ypOaHNUCTUKE, apXUTEKTYpe, BU3YaJbHOM U
nepopMaTUBHOM MCKYCCTBE.

B pamkax npoekta counanbHo-opue-
HTUpOBaHHOrO pu3anHa «[lu3aiHepckas
nnatopma» U paspaboTKu AW3ailHEPCKUX
NpoeKToB ans TpaHcdopmauun wkonsl Ne53
MCNONb30BANCA UMEHHO MEXAUCLUNANHAP-
Hblii MOAXOA W aKTUBHOE BOBJeYeHWE B
npoLecc y4eHUKOB, yuutenen n pogutenen.
MexayHapoaHble 4neHbl pabouyeit rpynnbl
NpoekKTa, Kyaa BOWAK AuU3aHEpbl, apXuUTeK-
TOPbI, COLMaNbHble YYeHble, XXYPHaNUCTbl U
KypaTopbl, paccmatpusanu wkony N253 kak
eQMHbI, MEHAIWMIACA OopraHu3M, BCTPO-
€HHbIl B aPXUTEKTYPHbIN W COLMUANbHbIN
naHawacdT paiioHa. Hayanom paboTtbl Hag
NpoeKkTOM 6bINO NpsAMOE B3aWMOJENCTBUE
C VYEHUKaMW, UX POAUTENAaMU W yyuTens-
Mu. B pamkax onpoca 6binu cobpaHel upeu
M0 W3MEHEHWIO WKOMbHLIX MPOCTPAHCTB ANA
00y4eHus, oTbIXa U BHEKNACCHOMW paboThl. B
npouecce c6opa UHPOPMALMUM ObINU BaXKHBI
Takxe HedopmanbHble pa3roBopsl C npeno-
AaBaTeNsMu, 6ecefibl Ha NepPeMeHax C YYeHu-
KaMu, KOTOpble C YA0BOJbCTBMEM MOKa3biBa-
JW uneHam paboyei rpynnbl WKONY U aenanu
ANA HUX WHAWBUAYaNbHbIE TYPbl C IMYHBIMMU
KoMMeHTapuamu. Kaxpgbil M3 y4acTHUKOB
NpoeKTa BblHEC M3 WUCCNEAOBaHUSA B LWKONe
BaXKHYI0 Ans cebs MHMOPMALMIO U NPUMEHMUN
ee B pa3paboTke AM3alHEpCKoi uaen no-
CBOEMY.

Paccypas o coumanbHbIX BO3MOXHO-
CTAX U rpaHuuax Au3anHa, a Takxe MCnofb-
30BaHWM NApTUCUMMNATOPHbIX NPAKTUK, MOXHO



the construction and decoration of the
houses in which they lived: “Painting and
sculpture are free today, as each may bring
into the world any creation, and then show
it. In architecture, however, there is no
fundamental freedom, which should be
seen as a precondition for any art, for a
man must first obtain a license to build.
Why? Everyone should have the opportunity
to build and until this freedom does not
exist, contemporary architecture can not be
considered artatall”[4]. The basic principles
of the manifesto written by Hundertwasser
in 1958 can be regarded as a direct
guide to action for today’s participatory
practices (or practices of engagement) in
design, urbanism, architecture, visual and
performative arts.

Within the framework of the project of
socially integrated design “Design platform”
and the development of the projects for
the transformation of Schoolno.53 in St
Petersburg, an interdisciplinary approach
and the active involvement of students,
teachers and parents in the process were
used. International members of the project
team, which included designers, architects,
social scientists, journalists, and curators
perceived Schoolno.53 as a single, evolving
organism, connected to the architectural
and social landscape of the area. The
work at the school site started from direct

interaction with the students, their parents
and teachers. The survey helped collect
ideas for how to change the school’s spaces
for learning, leisure and extracurricular
activities. In the process of gathering
information it was very important to have
informal conversations with teachers and
pupils, who were glad to show the members
of the project group their school and to take
us to all its facilities making perceptive
remarks about each place.

Speaking on the social possibilities and
limits of design, and the use of participatory
practices I can cite the example of one of
the projects for “Design Platform” — “The
Tree” by the Russian designer Mikhail
Komarov. He appeared to be very attentive
of the school’s history and traditions. As
we learned from conversations with the
teachers and the school principal Elizaveta
Badenskaya, Schoolno.53 is a school of
several generations: many teachers having
graduated from it and then returning to
teach, alumni having brought their children
to this school, many siblings also studying
there. This succession of generations is
an important feature of the school, having
created there an atmosphere of true family
spirit. The schoolis very proud of this fact, as
it allows the forming of a close community
around it, whose members know each other
well. It was this distinctive feature which

Project «The Knot» as a part of Tempelhof Airfield, © raumlabor, 2010
lpoexkm «Y3en» 8 pamkax npozpammsl «Asponopm Temnenvxog», © raumlabor, 2010
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Jlozomun 05 wkonsl N°53, © Muxaun Komapos, 2013
Logo for the school no.53, © Mikhail Komarov, 2013

NPUBECTU B NPUMEP OAMH U3 NPOEKTOB «[u-
3aitHepcKoii nnatcdopmbi» — «[epeBo» poc-
CuiCcKoro pusaiiHepa Muxawna Komaposa.
OH oYeHb BHMMATENbHO OTHECCA K MCTOpUK
WKOMbl U CNOXMBLWMMCA B HEW TpapuuusaM.
Kak Mbl BbIACHUAW U3 Pa3roBOpoB C Npenofa-
BaTENIAMU U OUPEKTOPOM WKonbl EnunsaseToi
AnekceeBHol bageHckoi, wkona Ne53 ssns-
€TCA MOKONEeHYECKON: MHOTrWe yyuTens 3a-
KOHYM/IM ee caMu, a NOTOM BEPHYINUCH COfa,
yToObl NpenofaBath; ObiBLIME BbLIMYCKHUKM
NpUBENMN B WKONY CBOUX JeTel, 3AeCh TaKKe
yuuTCs MHOro GpatbeB M cecTep. 3Ta npe-
€MCTBEHHOCTb MOKONEeHWI ABNAETCA BAXKHOM
XapaKTepPUCTUKOW WKONbI, CO3AaBlUel B Hel
HacToAwWwMN cemeiiHblin gyx. Lkona ouyeHb
ropouTCs 3TUM (haKToM, TaK Kak OH no3sonset
el opMupoBaTh BOKpYr cebs cooblLecTBo,
uneHbl KOTOPOro XOPOLO 3HAKT Apyr Apyra.
Takas MHTepecHas 0co6eHHOCTb WKonbl N253
nerna B 0OCHOBY iu3aiiHepckoro npoekta Mu-
xauna Komapoga. OH npeanoxun nocTpouTs B
Heil aepeBo, KoTopoe 6yaeT NPoxoauTb Yepes
BCIO LWKONY C NepBOro A0 MOC/NEAHEro JTaxa
1 BbIXOLUTb KPOHOIA Ha Kpbllly B BUAE CBETO-
BOI uHcTannauuu. CTBon fepesa, No 3afymke
Au3aiiHepa, «npopacTaeT» yepe3 pekpeawuu-
OHHble 30Hbl WKObI U UMEET CBOK (DYHKLMUIO
Ha KaXKgom u3 3Taxeii. Ha BTopom 3Taxe, roe
yyaTcA Mnagwue WKoNbHUKY, LEPEBO CAYKUT
UrpoBbLIM 37IEMEHTOM W NpefCcTaBnseT coboi
TOpKY U ApPKWIA MOAYNb Ans nasaHusa. Ha aTa-
e y CTapleKkNnacCHUKOB CTBON AepeBsa ¢hop-
MUPYET 30HY, A€ MOXHO BCTPETUTLCA C ApYy-
3bAMU BO BPEMA NEPEMEHbI MNU PA3BAUTLCA

Ha 6uH-6ere. MoMUMO AM3aitHEPCKON (YHK-
LLMOHANbHOCTY, AEPEBO ABAAETCA POMaHTUYe-
CKUM W XYAOXECTBEHHBIM 3/1EMEHTOM LUKObI,
KOTOpbIN NPOXOANT €ANHOW KOHLeNTyanbHOM
JIMHUE Yepe3 3h4aHue, 00beaUHAR NPOLLbIX
M HaCTOALLMX YYEHUKOB U hOopMUpYA CeMeil-
HYI0 0BCTaHOBKY B LIKOJIbHBIX 30HAX OTAbIX,
e oHa 0cobeHHO BaxHa. CBeToBas WMHCTan-
NALUA B BUAE KPOHbI lepeBa, KOTOPOe Kak Obl
NPOGMBAET KPbILy 34aHUSA, CTPEMSACH HAPYKY,
CMMBOJIM3MPYET UAEK0 LWKOJbI, Kak 06pa3oBa-
TENbHOW MHCTUTYLMK, Te [eTW npuobpeTaioT
HOBbIE 3HAHWSA, y4aTCA 06WATLCA U APYKUTb,
y3HaloT cebs 1 NO3HAIOT OKpyXalowWwmit Mup. B
LIKONIe OHM PACTyYT, a NOTOM, CTaHOBACb B3pOC-
JIbIMW, NOKWJAIT €e, HO HEKOTOpble BO3Bpa-
WakTcs 00paTHO B KayecTBe yuuTenei uim
ponuTeneit HOBbIX y4eHUKOB. TaKoi anemMeHT
nabnauk-apTa Ha Kpbllwe BbifenseT 3AaHue
u3 obwero naHawadTa paiioHa, npusieKaet
BHUMAHUE uUTeNeil U ObIBIUMX YYEHWUKOB, a
TaKxe penaet 3gaHue wkonbl N°53 mecTHOM
LOCTONPUMEYaTeNbHOCTbio. Tak, npocToit B
WCMOJIHEHUM U OYeHb NAKOHWYHbLI MpOeKT
OAHOBPEMEHHO BbINONHAET HECKONbKO (PYHK-
UMiA: npeobpaxaeT CKy4Hble WKOJbHbIE MO-
MelleHUs, NpeBpaLaeT KpbllWy 34aHUs B NO-
WaaKy ons ApKoro apT-o6beKTa U yKpennset
coumanbHele CBA3W BHYTPU OTAENbHO B3ATOMO
coobuecrsa.

MpoekTbl AN cOOOLWECTB U TeppuTo-
puii — OCHOBHAas [eATeNbHOCTb apXUTEK-
TypHoro Giwopo raumlabor B bepauHe, Ko-
Topoe noutn 15 net pabotaeT B obnactu
COLManbHOro AM3aiiHa U apxuTekTypbl. ba-
NaHCUpya MeXAy apXUTEKTYpoM, AU3aNHOM,
BMU3yaNibHbIM  UCKYCCTBOM, cLeHorpaduei,
yp6aHU3MOM U MHTEpPBEHUMUAMU B rOpoA-
CKoe mpocTpaHcTBo, raumlabor npeanaraer
NyTW peleHUs TaKUX BAXKHbIX COLMANbHbIX
npo6nem, Kak pa3BuTUe HebAaronpusTHbIX
FTOPOACKUX TEPPUTOPUIN, COXPAHEHUE uCYe-
3a10LLMX TOPOALOB U APXUTEKTYPHbBIX MAMATHU-
KoB. B pamKkax cBOMX NpoeKToB GlOpO TaKKe
yoensetT BHUMaHWe BOMPOCaM NpeofofieHuns
COLManbHOIi cerperalum, cnocobCTBOBaHUIO
WHTErpaUunM MUrpaHTOB B HOBYI AN HUX
cpedy M npefocTaBNeHUI0 MONUTUKU paB-
HbIX BO3MOXHOCTei BCEM YNleHaM o6lecTBa.
Raumlabor npepnountaetr B3aumopeicTBo-
BaTb C NPENCTaBUTENAMU PA3HbIX FOPOACKUX
rpynn v opraHu3auuili U NO3TOMy COTPYAHM-
YaeT C apT-UHCTUTYLUAMM, COOOLIECTBaMM



inspired Mikhail Komarov's project. He
proposed to build a large tree, which would
“grow” through the entire school from the
ground floor to the top floor and “break” out
into a crown form on the roof, which would
look like a large-scale light installation.
The trunk of the tree, which goes through
the recreational areas of the school allocates
a special function to each of the floors. On
the first floors, where the elementary school
is located, the tree represents a bright toy-
like object, which can be used for games and
physical activities. On the floor for high-
schoolers, the trunk becomes a center for a
quiet area and resting zone, where friends
can meet and chat sitting in comfortable
bean bags during the breaks or after classes.
In addition to its functionality, the tree
invests symbolic meaning into the school,
acting as a romantic and artistic element
by drawing a conceptual line through the
entire building, uniting past and present
students and forming a family atmospherein
the school recreation areas which are in dire
need of some coziness. The lightinstallation
in the form of the tree’s crown on the top
of the building symbolizes the idea of the
school as an educational institution, where
children acquire new knowledge, learn how

Project “EMMA Hoftour”, © raumlabor, 2012-2013

lpoekm «3mma, 08oposeil myp», © raumlabor, 2012-2013

to communicate and make new friends, get
to know themselves and the world around
them. They like the tree, grow within the
school, and then having reached adulthood
leave it with some returning as teachers or
parents of new students. Such a striking
piece of public art on the roof of a building
willadd much to the general landscape of the
area and attract the attention of residents
and former students, as well as making the
school’s building a local landmark. Thus,
simple and sleek design performs several
functions: transformation of the originally
boring school premises, turning the roof
of the building into a venue for a bright
contemporary art object and strengthening
social bonds within a specific community.
Projects for communities and regions
is the main activity of Raumlabor, an
architectural bureau in Berlin, it has been
working in the field of social design and
architecture for almost 15 years. Balancing
between architecture, design, visual art,
stage design, urbanism and interventions
into urban space, Raumlabor offers
solutions to important social issues such as
for the development of adverse urban areas
and the preservation of endangered cities
and landmarks. As part of its projects, the
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Project “EMMA Hoftour”, © raumlabor, 2012-2013
[poekm «3mma, dsopossIli mypy», © raumlabor, 2012-2013
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aKTUBHbLIX TFOPOXaH, JOMaMU KyAbTypbl W
FOPOACKMMW  AenapTamMeHTamy, 3aHWUMalo-
WMMUCA peBUTanM3aunen rOpoACKUX Tep-
putopuin. Hanpumep, nocne  3aKpbiTUA
GepnuHckoro asponopTta «Temnensxod» B
2007 ropy, MecTHOoe NpaBuTENbCTBO AONTO
He MO0 PpewWunTb, Kak NoCTynuTb C 3TON
OFPOMHON TEPPUTOPUEN U BaXHbIM [N1A
ucropun lepmaHum mectom. B 2009 Giopo
raumlabor 6bin0 npumaweHo s paspa-
6OTKM NsATUAETHero nnaHa npeobpa3oBaHus
370l 4acTu ropoga. biopo yxe npurnacuno
B NpOeKT 6onblioe KOAWMYECTBO napTHep-
CKMX OpraHu3auuii, Kotopble CO3ZAKT CU-
Tyauuu [NAa TecTUPOBaHUA [ONTOCPOYHbBIX
WAen W peanusyioT 3L4ecb NUAOTHbIE Mepo-
npuaTusA. B utore oHu BONKHBI CTaTb HOBBIMM
MHCTPYMEHTaMW [AAs CO3JaHUA TreHepab-
HOTO NJaHa pa3BUTUA TEPPUTOPUM BbIBLUIETO
asponopra.

Dpyroit npoekT raumlabor «3Mma, fBOpO-
BblIii Typ», Havyaswwuiicsa B 2011 ropy, npeg-
cTaBnsfeT coboit nnathopmy A KOMMYHU-
Kauum mexpy cocegamn. OCHOBHOW 31eMeHT
npoekTa — NepefBUXHON [epeBAHHbIN cTON,
COCTOAWMIA U3 MOBUIbHBIX MOAYNEN, N03BO-
NAWMUX TPaHCHOPMUPOBATH €r0 B 3aBUCUMMO-
CTU OT CUTYaLMM. ITa MHOrOYHKLMOHaNbHASA
KOHCTPYKLMS, MOMUMO OOBIYHOTO [JIUHHO-
ro CTONa, 3a KOTOpbIM coBupaloTcs coceau,
MOXET CTaTb KMHOTEATPOM, [IU-AXKENCKUM
MyNbTOM, NEpefBUXHOW KyXHeil, pbIHOYHOM
CTOMKOM W T.4. B TeueHne fByx net coumnans-
HbIl aKTMBATOP «IMMa» KoYeBan no gBopam
KBapTana MapuaHHEH B MyNbLTUITHUYECKOM
6epnuHckom Kpoiiubepre. 3a 310 Bpems B

pasHbiX [BOpax paiioHa 6blN0 NpoBefeHo
HECKONbKO MeponpuATWiA, BKIKOYAKOLWMX CO-
BMECTHOE NPUTOTOBJEHNE efibl, HYTOONbHbIN
napKyp, BblpaliMBaHue KONNEKTUBHOIO Oro-
pofa, MacTep-Knacchl A fLeTen u B3poChbIX,
NOCBALWEHHbIE Pa3HbIM acMeKTaM XW3HW B
pavioHe. [lepemewascb u3 ofHOro ABopa B
APYroi, «IMma» npuobpeTana nonynspHoOCTb
Cpeaw XuTenen panoHa, KOTOpble No Lenoy-
Ke pacckasbiBanu Apyr Apyry O npoekTe u
NPUXOAMAN Yy4acTBOBaTb B MepONpUATUAX.
«IMMay» — ycnewHblii npumep TOro, Kak c no-
MOLLbI0 ManoblofKEeTHOro MPOEKTa MOXHO
OXMBUTb KYNBTYPHYIO M COLMANBHYIO XU3Hb
MHOFOHauMoOHanbHOro paroHa. CoBmecTHble
MeponpuaTUA, OpPraHW30BaHHble B paMKax
«IMMbI», CO3[aNKN LA XKnUTenen 0gHOTo ABO-
pa BO3MOXHOCTb MO3HAKOMUTLCA NOBAMXKE
GonbLue y3Hath gpyr o gpyre. KonnekTusHas
TBOpYeckas M dusnyeckas pabota cospana
VCNOBUSA NS NPEOSONEHNs A3bIKOBbIX, Ky/b-
TYPHbIX U 3MOLMOHANbHBIX GapbepoB, KOTO-
pble 4acTo MeWaloT KUTeNAM OLHOTO fBOPa B
60/blWKX ropofiax 06WaTbCa APYr C APYTOM.

KoHcTpyKuMA «3IMMa» — WHCTPYMEHT,
MCnoNb30BaTb KOTOPLIA npepniaraeTcas no
onpeAeneHHoMy CUEHapuio, HO ero passu-
TWe MOXeT ObiTb CaMbiM pa3HOO6pasHbIM.
C nomowWbio «IMMbI» MECTHbIE XXUTEANU MOTYT
OpraHu30BbIBaTb Pa3fiMyHble MeponpuATUA
y cebs BO BOPE, HO yCMeX NPoeKTa BO MHO-
FOM 3aBUCUT OT UX aKTUBHOCTM U XenaHus
passuBatb NpoekT B Gyayuem. Kak u apy-
rne CouWanbHO-OpPUEHTUPOBAHHbIE MPOEKTBI,
«IMMa» CTUMYNUPYeT aKTUBHOE BOBJeYeHUe
B NpoLecc ero Luenesoi ayautopuun. 310 npe-
BpallaeT Y4aCTHMKOB NPOEKTA U3 NACCUBHbIX
XuUTenen B aKTUBHbLIX TOpPOXaH, AencTBua
KOTOPbIX HanpaBleHbl Ha 0O0LeCTBEHHOE
Gnarononyuue.

NemoyHuku:

1 ®. XyHpeptBaccep. MaHudect «Mpusbie Ko BCeM
wunbuam» / Aufruf an die Bewohner. Beneuus,
7 mapTa, 1968. Hundertwasser Archive, Vienna, 2009,
© www.hundertwasser.ru, 2010

2 Vlictor Papanek. Design For The Real World: Human
Ecology and Social Change. Academy Chicago Pub-
lishers. 1985.
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MaHudecT 3annecHeBenoCTM NPOTUB paLyMoHaNU3Ma
B apxutektype. 1958. Hundertwasser Archive, Vien-
na, 2009, © www.hundertwasser.ru, 2010.



bureau also focuses on overcoming social
segregation, promoting the integration
of migrants in their new environment and
promoting a policy of equal opportunities
for all members of society. Raumlabor
prefers to interact with representatives of
various groups and organizations of the
city and therefore collaborates with art
institutions, communities, active citizens,
houses of culture and city departments
involved in the revitalization of urban
areas. For example, after the closing of the
Berlin airport “Tempelhof “in 2007, the local
government had not been able to decide on
what to do with this vast and important
territory for the history of Germany. In
2009 the Raumlabor bureau was invited to
develop a five-year plan to transform this
part of town. Raumlabor invited a large
number of partner organizations into the
project and encouraged them to create
situations to test out long-term ideas and
implemented pilot activities throughout
the area. As a result, they become the new
vehicle with which to create a master plan
for the former airport.

Another project by Raumlabor “Emma, the
yard tour”, which beganin 2011, is a platform
for communication between neighbors. The
main element of the project is a mobile
wooden table, consisting of modular units
that allow its transformation according to
various situations. This multi-functional
structure, in addition to being a long dining
table where all neighbors can get together,
can be turned into a cinema theater, DJ
mixer, mobile kitchen, and local market
amongst other things. Within two years,
the social activator “Emma” wandered from
house to house in the multiethnic quarter
Marianne in Berlin’s Kreuzberg. Within
the framework of this project, numerous
events have been conducted in different
courtyards including community dinners,
football parkour, the planting of collective
gardens and workshops for children and
adults on various aspects of life in the area.
Moving from one yard to another, “Emma”
has gained popularity among the residents
of the area who would tell each other about
the project and come to participate in its
activities. “Emma” is a successful example
of how using a low-budget project can revive

the cultural and social life of a multinational
urban district. Joint activities organized
within the framework of “Emma,” created for
the residents of the yard an opportunity to
get to know each other and learn more about
their neighbors. The collective creative
and physical work provided conditions to
overcome some of the linguistic, cultural
and emotional barriers that often prevent
people living next door to each other in the
big cities from everyday communication.
With the help of “Emma”, local residents can
organize various activities in their yard, but
the success of the project largely depends
on the level of the locals” activity and their
desire to develop the project in the future.
Like any other socially oriented project,
“Emma” promotes the active involvement
of its target audience in the process. This
turns the project participants from passive
residents to engaged citizens whose
activities are aimed at public wellbeing.

References:

! F. Hundertwasser. Aufruf an die Bewohner. Venice,
March 7, 1968. Hundertwasser Archive, Vienna, 2009
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Project “EMMA Hoftour”, © raumlabor, 2012-2013
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JleHMHrpaacKue WKONbI:
OT KOHCTPYKTMBM3MA K YHU(DUKAL UM

KoHctaHTun bypapun

BbINYCKHUK WKONbI
KYNbTYPHO XXYPHANUCTUKM
MPO APTE. ApXuTeKTypHbIi
XypHaNUCT.
KoppecnoHaeHT xypHana
«MpoekT bantuax.

AsTop noprtana Artl.ru
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Ukona umeru 10-nemus Okmsabps. Apxumekmopsi A. Hukonsckud, A Kpecmun. 1927
School named after the 10th anniversary of the October Revolution. Architects A. Nikolsky, A. Krestin. 1927

B HacneacTBO OT COBETCKOrO rocynapcTea
MeTepbypry, KpOMe BCEro Npoyero, ocrancs
1 QOHL WKONbHbIX 3aaHKIA. CoBeTCKMii coto3
aKTUBHO 3aHMMaNCs BONPOCOM NpefocTaBne-
HUA [OCTYNa HacCeneHuio K cpeaHemy obpa-
30BaHUI0 U1, B 00LeM, C 3agayeil cnpaBuncs:
cerofiHsa B lNeTepbypre wkon 6onee yem fo-
cTatoyHo. Mo3Ttomy noka uucno neteplypr-
CKMX WKOJIbHUKOB He BbIPacTeT, FOBOPUTL O
HOBOM 3Tane MacCOBOTO WKOJLHOMO CTPOU-
TeNbCTBA He NPUXOAUTCS.

OcTpas HexBaTKa 06pa3oBaTeNbHbIX y4eo-
HbIX NOMELLEHWI — MMAaBHOE 0BCTOATENBCTBO,
copmMMpoBaBLIEE apXUTEKTYPY NEHUHIPaA-
CKMX WKon KoHua 1920-x ropos, KoTopas
OT/MYanacb 3KCNEpPUMEHTaMu U pasHoobpa-
3WeM, HeCMOTPS Ha NOCTOSHHOE CTpemneHune
K yOeweBNeHUO LWKOJLHOTO KBaApaTHOIo
MeTpa.

MepBas neHMHrpapckas wWwkona (MMeHu
10-netus OkTabps) nocTpoeHa B 1925-27
rogax no npoekty Anekcanapa Hukonbckoro
B paMKax 3KCMepUMeHTanbHOW Mporpammsl,
pa3paboTaHHON KoMUCCHel NO WKONbHOMY
CTpONTENbCTBY. 3[aHWe BO3BOAWNOCH nNa-
pannenbHo C XWUIMAaccMBOM Ha TpaKTOpHOW
ynuue, 1 MOTOMY 6bi10 BNUCAHO B aHCaMbb
nnowaan Cravek, cocenctays ¢ Kuposckum
paiicoBeToM, habpuKoii-KyxHeit U [lBopLOM
KynbTypbl. LLkony MOXHO cuuTath NpuMepom
CNOXHOW B CBOMX YCTPEMNEHUAX apXUTEKTY-

pbl. CoiHOW CTOPOHBI, 3TO CaMoe paHHee Npo-
“3BefeHMe KOHCTPYKTUBM3Ma, NOCTPOEHHOTO
8 JleHunrpage. C gpyro#, ero nnactuyeckue
peleHns HanonHeHbl 3Kkcnpeccueir. Opuru-
HaNbHaA KOMMNO3MLUMA 3AaHWUSA CTPOMTCHA Ha
NPOTMBONOCTABNEHUN PA3IUYHBIX 0OLEMOB,
KaXKabll U3 KOTOPbIX UMeeT CBOI (yYHKUMIO.
[naBHbIV YeTbIpexX3aTaXKHbli BbIFHYTbI KOpPNYC
npefHasHadyanca Ana  CTaplieKnacCHUKOB,
NPAMOYrONbHbIA TPEX3TaXHbIA — ANA MNag-
LWKX KNaccoB. B TpeTbeM NATU3TaXKHOM HnoKe
pasmecTunuch 6UGNMOTEK], YNTANbHU U aK-
TOBbIM 3an. Topew, 3TOro Kopnyca 3aKpyrieH
W yBeHyaH obGcepBatopueil. Monyumslmitcs
BEPTUKANbHbLIA aKLEHT 3aMblKaeT nepcnek-
Ty TpaktopHo# ynauubl. CBOGOAHBIA NaaH
30aHNA 06bITPbIBAET COBETCKYIO CUMBOJIUKY,
006pa3ys HeuTO BPO/e HE3aKOHYEHHbIX cepna
u monota. Wkona Hukonbckoro onuuerso-
pAeT npocseleHYecKnin nacoc Monogoro
COBETCKOr0 roCyAapcTBa: 370 NepBOe WKOb-
HOe 3JaHue, rae eCTb CNOPTUBHbINA U aKTOBbI
3anbl, KNacc s pUCOBaHWA, MacTepcKue w
YMTanbHA, YTO [ANA [AOBOEHHOTO COOpYKe-
HUA — POCKOWb.

Bropas wkona nepnofa KOHCTPYKTUBU3-
Ma, KOTOPYIO Henb3A He yNnoMsAHYTb, NOCTpoe-
Ha B 1927-29 ropgax no npoekty [puropus
CumoHoBa Ha ynuue Tkauelr, 9. KpynHblit
KOMMNNEKC Ha NONTOPbI THICAYM yyalLnxca op-
raHn3oBaH No NpuHUuUNy yHKLWOHANbHOTO



Leningrad Schools:

From Constructivism To Unification

Among other things that St Petersburg
inherited from the Soviet Union were its so-
viet school buildings. The USSR was actively
engaged in the issue of providing the public
with access to secondary education and, in
general, coped with this quite well: there
are more than enough schools today in St.
Petersburg. Therefore, until the number of
school pupils in St. Petersburg grows, it is
too early to talk about a new phase of mass
school construction in the city.

An acute shortage of educational facili-
ties was the main factor that shaped the ar-
chitecture of the Leningrad schools in the
late 1920's, which tended to be experimental
and diverse, despite the ongoing intention to
reduce the cost of a school in square meters.

The first school in Leningrad (named
after the 10th anniversary of the Octo-
ber Revolution) was built in 1925-27. This
project was by Alexander Nikolsky within the
framework of the experimental architecture
program which was outlined by the com-
mittee for school building. The school was
being built alongside the housing area in
Traktornaya street and was therefore placed
into the ensemble of Stachek Square where
it neighbored the district’'s municipality
building’s commercial kitchen and the local
House for Culture. The school is a great ex-
ample of highly ambitious architecture. On

the one hand, this is the first constructiv-
ist building in Leningrad. On the other, its
sculpturesque lines are full of expression.
The original composition of the building is
based on the contraposition of four different
volumes, each of them endowed with an in-
dependent function. The main four-storied
curved building was meant for highschool-
ers, the rectangular three-storied - for
younger pupils. In the third five-storied
block there is a library, reading halls, and the
auditorium. The abutting end of this block is
rounded and overarched with an observato-
ry. This vertical emphasis completes the per-
spective of Traktornaya Street. The free plan
of the building refers to the Soviet symbols,
resembling an unfinished sickle and ham-
mer. Nikolsky's school embodies the idea of
enlightenment carried by the young Soviet
state; this is the first school building that
contains a gym and an auditorium, a drawing
classroom, workshops and reading halls, all
luxurious accessories for the prewar era.
Another school of the constructivist pe-
riod which has to be mentioned was built
in 1927-29 by the Grigory Simonov's studio
at Tkachey street, 9. This large building for
1,500 pupils is organized according to the
principals of functional zonation. Here, three
rectangular blocks are joined with the galler-
ies via poles. The longest three-storied block

nepeoro 3Tama

Ukona umeru 10-nemus Okmsa6ps. [1naH nepsozo smaxa.

School named after the 10th anniversary of the October Revolution. Ground floor plan
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Ukona N°120, ynuya Tkayed. Apxumekmop I. CumoHos. [TocmpoeHa 8 1927-1929 ee.
Secondary school N°120. Tkachey str. Architect G. Simonov. Built in 1927-1929

30HMPOBAHMA. 34eCb TPU NPAMOYrOJbHbIX
Kopnyca COeAWHEeHbl ranepesMum Ha CTON-
Gax. HaubGonee npoTsKEHHbIA TpexaTax-
Hblil 06bEM NpefHasHayancs oas MaagWwux
KNaccoB, YeTblpex-NATUITAXHbLIA CeBEePHbIN
Kopnyc — Ansa ctapleknaccHukos. CnopTtus-
HbI/ 1 aKTOBbIE 3a/1bl 3aHUMANV TPETHII 6IOK.
MpumeyaTenbHo, 4TO 3TOT Kopnyc Mor pabo-
TaTb BO BHeyyeOHOe BpeMs Kak OTaebHoe
yupexgaenue. Wkona CumoHoBa cTUAnCTUYe-
CKM ropasgo 6Gosiee CTporoe npousBsefeHue,
yeM paboTa Hukonbckoro. 3gech 0YEBMAHO
npoyunTtbiBaeTca (yHKLMOHANbHAA Nporpam-
Ma, a B rafepesx [jaXe MOXHO OOHapYXUTb
HeKoTopoe CXOACTBO CO 3paHuem bayxaca
Banbrepa lponuyca. Mpogonkaa cpaBHeHue,
oTMeTuM, 4To wWwKona CumoHOBa He wumeeT
apPXMTEKTYPHO-NPOCTPAHCTBEHHbIX  CBA3el
C OKpyXalolei 3acTpoiKkon. 3naHue OKpy-
XeHOo 60oNblOoi ABOPOBOI TEPPUTOPUEN, €ro
pacnnacTaHHbI, TEOMETPUYECKUIN NIaH MO-
XKeT BOCMPUHMMATLCA KaK TPaKTOBKa cynpe-
matuyeckon cuctembl ManeBuya. [llo3gHee
npoekT CHMOHOBa NMOBTOPAT elle CeMb pa3 B
pa3HbiX paiioHax ropoaa, YTo YAUBWTENBHO,
TaK KaK wWwkonbl kKoHua 1920-x rofos cTpou-
JINCb NO MHAWBUAYANbHEIM NPOEKTAM, U naes
CumoHOBa He npepnonarana TUpaXMpoBa-
Hus. LKonbHOe CcTpoUTENbCTBO Kak Obl Mbl-
TanoCb NPELBOCXMTUTL CBOK Cyabby, 003a-
Beascb HeOOMbLWOI cepueit o HacTynieHus
3NOXM TUMOBbIX MPOEKTOB.

B 1930-x ropoB Havyanacb KpUTUKA KOH-
CTPYKTUBUCTCKUX MPOEKTOB — OCYXAanach
ypesmepHas KybaTtypa 3AaHWii Npu UX HU3-
Kol Bmectumoctu. [lepes MWUHWUCTEPCTBOM

o0pa3oBaHMs cTOANa 3ajaya BbIMOMHUTL
nnaH No CTPOUTENbCTBY LWKOJ, NO3TOMY AnA
perynupoBKu 3T10ro npouecca B 1934 rogy
Bbiwno nocraHosneHne LUK «O0 ctpyktype
HayanbHOM W cpepHei wkonbl B CCCPy, a
B 1935 rogy — noctaHoBnenne CHK u UK
napTum «0 cTpoUTeNbCTBE WKON B FOPOAAaXx».
370 ObINU NepBble [OKYMEHTb, pernamMeHTy-
pytowue 06pa3oBaTeNbHbIA U CTPOUTENBHBIIA
cTaHfapthl. Haubonblwee pacnpocTpaHe-
HUe NOMyYyun NPOEKT CpefHel LWKoNbl Ha
880 y4yeHUKOB Wamn 22 Knacca, rge QyHKuum
WKOJILHOTO NPOCTPAHCTBA OblIN 3aMETHO MU-
HUMWU3MPOBaHbLI. HecMoTps Ha TO, YTO HOBas
nporpamMmma 3faHus BK/OYana Knacchl, 6u-
61M0TeKy, yuuTeNnbCKyto, Oyder, pekpeaLuny,
nabopatopuu HUMKK U XUMUU, BECTUOIONDb
W rapgepob, B Hell OTCYTCTBOBANM CMOPTMUB-
HblIil U aKTOBbII 3a/bl, YTO COOTBETCTBOBANO
TOrAalWHe# NOrMKe ONTMMWU3AUMM 3aTpaT Ha
WKONbHOE CTPOUTENLCTBO.

OouH ¥3 nepBbIX TUMNOBBIX NPOEKTOB
Obin pa3paboTaH KONNEKTMBOM aBTOPOB MOJ
pykoeoacteoM Hos Tpoukoro. C He3Hauu-
TENbHBIMW W3MEHEHUAMU 3TO 3paHue 6bino
noctpoeHo 35 pa3. B npoekte npucytcTsyioT
OCHOBHble TUMONOTNYECKNE YepThbl, KOTOPbIE
BOCMPOU3BOJATCA A0 CErOAHAWHEro [HA.
CTpyKTypa npocTta 1 KOMNaKTHa, 4To obecne-
YMBaET MaKCUMaNbHYIO 3KOHOMMIO NPU CTPO-
utenscree. EAMHBIN YeTbipexaTaxHblil 06bem
(hnaHKMPOBaH ABYMS MOLLHLIMU pU3ANUTaMK,
B KOTOPbIX PacnonaralTcs BXOAHbIE rpynmbl
M no3TaxHble pekpeauuu. Bce kabuHeTbl
BbITAHYTbl BAOAbL NaocKoro ¢acaga, opu-
€HTUPOBAHHOMO Ha lr WAKM 1ro-BocToK. o



houses the elementary school and the four
and five-storied northern block was intended
for the high school. The third block was des-
ignated to be the gym and the auditorium.
Interestingly, this block was also accessible
and open as a separate facility when classes
were over school was closed. Stylistically, this
project is much stricter in its architectural
form than the school by Nikolsky. Its func-
tionality is obvious and some of the galleries
resemble Walter Gropius’s Bauhaus. On closer
comparison the school by Simonov doesn‘t
have any contextual relationship to the
area: the building is surrounded by a large
courtyard, who's spread-eagled geometrical
plan can be viewed as an alternate version
of Malevich’s supremacist concept. Later on,
the school project by Simonov was replicated
seven times in different parts around the
city, which is surprising since by the end of
the 1920s schools were built according to in-
dividual plans and Simonov's idea didn't ac-
count for any copies. This case is an example
of how school construction was attempting
to further its development ahead of its times
by creating a small series of similar buildings
before the era of standardized schools.

In the 1930s the constructivist build-
ings came under harsh criticism due to their
exceeding spaciousness and low loading ca-
pacity. At that time, the Ministry for Educa-
tion laid down a strict plan for school con-
struction to be implemented throughout the
country, which resulted in numerous norms
and regulations related to school architec-
ture. In 1934 a regulation was released from
the Central Committee “About the structure
of elementary and secondary schools in the
USSR” followed by a regulation “About con-
struction of schools in cities” in 1935. These
were the first documents to restrict educa-
tional and building standards. Afterwards,
the most widely popularized project of the
secondary school building was one that could
house 880 pupils and 22 classrooms. The
functions of this school space were notice-
ably reduced in comparison to the projects
of the constructivist era. Even though the
plan of the new school included classrooms,
a library, a teachers’ room, a café, recreation
areas, physics and chemistries laboratories, it
lacked vital socializing spaces such as a gym
and auditorium, which was the consequence

of the governmental policy aimed at shorten-
ing expenses on school construction.

One of the first typical projects was de-
veloped by a group of architects led by Naum
Trotsky. With very few alterations 35 buildings
were built according to this project, which
even had certain typological traits that are
still being reproduced in school buildings to-
day. The structure is very simple and compact
thus providing for ultimate expense saving.
A solid four-storied block is flanked by two
heavy risalits that house two entrance areas
and two dual-floor recreation areas. All the
classrooms are stretched along the flat fa-
cade positioned to the south or south-east.
The corridor goes along the dark side facing
the north and turns into recreation areas
at both ends. The idea of the building is to
make all the classrooms face the sunny side
and locate the minimal communication sys-
tem at the northern side of the school.

On the original drawing by Trotsky the
building is divided by half columns of a sim-
plified order. The rusticated risalits are dec-
orated with cartouches carrying elements of
education. Each entrance area has its own
lobby. In fact, the monumental project would
have been built with many less ornamented
facades. From many schools built according
to this plan, only one can be considered as
being close to the original idea — School
#4 named after Jacques Yves Cousteauis at
Sredny prospect on Vassilevsky Island in St.
Petersburg.

In 1938 even the slight diversity that
had been present in the schools architecture
finally disappeared. A countrywide competi-
tion was conducted for the project to create
a standard modular school building. It was
won by the Leningrad architects L. Asse and
A. Gintsberg, whose original project and its
various modifications later filled Soviet cit-
ies. The project referred to Trotsky's idea but
was not as monumentally expressive and
looked like a rectangular box. The archi-
tectural plan included new facilities facing
north such as a staff room and headmaster’s
office, which filled the space between the
risalits and made the entire structure of the
building more compact. The gym and the
auditorium returned to schools after the war
and were attached to the building as two
appendixes which resulted in the building
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TEMHOI, CEBEpPHOW, CTOPOHE TAHETCA KOpu-
JOp, nepexonAlnii B pu3anuTel pekpeauui.
Npes 3paHus B TOM, YTOGLI OPUEHTUPOBATD
Bce yyebHble KabMHeTbl Ha CONHUE, a C ce-
BEPHOW CTOPOHbI JONONHUTL NOYYMBLLYIOCSA
KOpOOKY MUHUMANbHOW CUCTEMON KOMMYHU-
KaLuu.

Ha opuruHanbHoM pucyHke Tpoukoro
3[laHMe YNEHNUTCSH NOAYKONOHHAMMW YNpPOLLEH-
HOro OpAepa, PyCTOBaHHbIe pU3aNuUTLl yKpa-
WeHbl KapTywamu ¢ atpubytamu obpasosa-
Hua. Kaxpas BxogHas rpynna umeeT CBOM
BecTu6i0Nb. B peanbHOCTM MOHYMEHTaNbHbIN
MPOEKT apxuTeKTopa CTPOWMICA C ropasgo
Gonee cpepxaHHbIMK (acagamu. U3 mHoro-
YMCNEHHbIX COXPAaHMUBLLMXCA WKON UAee npo-
eKTa Haubonee cooTBeTCTBYET WKoNA N4 uM.
YXaka-Mea Kycto Ha CpegHem npocnekTe Ba-
CUJIbeBCKOro ocTposa, 101.

B 1938 roay To HeMHOroe pasHoobpasue,
KOTOpOe elle NMPUCYTCTBOBANO B LWKONbHOM
apxuTekType, oTMmeHunu. bein npoBepeH Bce-
COI03HbII KOHKYPC Ha NPOEKT 3[aHus 0bpas-
LOBOM wWwKonbl. [Mobeaunu neHUHrpagckue
apxutekTopsl JI.E. Acc u A.C. TuHubepr, Yeit
OpPUTMHaNbHbLI NPOEKT M ero MoanduKauuu
3anonoHunu coBetckue ropofa. OH oTcenan K
upee TpoLKOro, HO ObiN NNLWEH MOHYMEHTaNb-
HOM BbIPa3UTENIbHOCTYM U NPeLCTaBAsAN coboM
npsIMOYro/ibHyl0 Kopobky. B nnaHe nossu-
JIUCb HOBblE MOMELLEHNA, OPUEHTUPOBAHHbIE
Ha ceBep: yuuTeNbCKas, kabuHeT AupeKkTopa
u T.4. OHW 3aN0NHUAM NPOCTPAHCTBO MEXAY
p13anuTamMu, MakcuManbHo 3 eKkTUBHO yna-
KOBaB OpraHn3aumio WKOMbHbIX MOMELLEHNHN.
BepHyBLluMecs B WKoMy nocne BOWHbI CNOP-
TUBHbLIA M AKTOBLIA 3a/bl MPUCTPAMBALOTCA K
3[laHuI0 ABYMA anneHANKCaMm — nonyyaercs
3HaKoMblii MHOTUM [1-06pasHblii  y4eGHbIil
KOMMEKC, CyLecTBYIOLWNUA BO MHOTUX paino-
Hax ropoga Ao cux nop.

Torpa xe, B 1938 rogy, Hayanu peanu-
30BbIBATbCA MPUHLMMBLI MacCoBOr0 CTPOM-
TenbcTBa. (TanuHcKas wkona, no cytu, Oeina
«xpyweskon». W ato 3a pBapuate net fo
CMeHbl BlaCTM — [OBOJILHO J06OMBITHOE
o6cToaTenscTBo. B obcTosTenbHoM Tome T.
MnatoHoBa «ApXWUTEKTypa LWKOMbHLIX 3Aa-
HWIA JleHUHrpaga» roBOpUTCA O BaXHOI ponu
apXUTEKTYpbl B MPOEKTMPOBaHUK wWKoA. Ha
gene, yyeOHble 3[aHUs, BO3MOXHO, Haubo-
Nlee fielleBble U3 BCEro CTalMHCKOro Hacne-
ava. Wkonbl cTponnnce npenmyecTBeHHO

BO [BOPax M He WUrpanu HWKAKOM ponu B
06YCTPOMCTBE TNABHbIX APXUTEKTYPHbIX aH-
cambneit. ApxuTeKTypHO Haubonee WHTe-
pEeCHbIMU ObIAM NPOEKTHI AN UCTOPUYECKOTO
LeHTpa. 34ech, B CUAY CNOXHOCTW y4acTka
MU Heob6XOAMMOCTM BMUCHIBATLCA B KOH-
TEKCT, 3044Me MO NPeASoXUTb HeKOTopoe
pasHoo6pasue. [paBAa, no cyuwecTy 370
OblIM NPOCTO HECKONbKO MOAMQMUMPOBaH-
Hble 3gaHus Acca. Hanpumep, apxutektop A.
Onb Harpagun wkony Ha KupouHoii ynuue, 28
BbIPA3UTENbHBIMU KONOCCANbHLIMU KONOHHA-
MU C TEM, YTOBbI 3aMKHYTb NepCneKTUBY yiu-
ubl Bocctanus. Tpoukuii u KaueHenen6oreH
noctpounu 3aaHue Ha WHxeHepHo ynuue B
opnepe nnowaan Mckyccts. ApXUTeKTYpHble
M3bICKM TAKOTO poAa NpeACTaBAAIoT MHTepecC
KaK npuMepbl TPAKTOBKM neTepbyprcKoii Tpa-
AMLWN U OTHOWEHMUSA C KOHTEKCTOM.

MpoeKTbl WKOABHBIX 3AaHWIA Nocneayto-
WuX NeT He npegnararT HUYero Hoeoro. Ha-
060poT, AT npouecc yHUbUKALMK, NOAro-
TOBKA HOPMATMBHOW 6a3bl, COOTBETCTBYIOLLET
COBPEMEHHOW CTPOUTENIbHON TEXHONOTUH.
Tak cepusa 2J17-02-2, cnpoeKTUpPOBaHHan nop
pykosoncteom Cepres EBpokumoBa, npep-
cTaBnseT coboii 6onee coBpeMeHHyH, MOAEp-
HUCTCKyI0 Bepcuio WwKonbl Acca. B3ameH knac-
CULMCTUYECKOro AeKOPa B LWKOJEe NoABAAETCA
cneuuanbHo 060PYAOBAHHbLIN KaOGUHET Tpynaa.
MpoekT 6bin peanu3oBaH Gonee BOCbMUAECSH-
TV pa3 B pa3Hbix BapuaLusax, Hanpumep c ba-
penbecamu nucateneit Ha dacage.

B 1966 rogy rpynnoit apxuTeKTOPOB
(B.Macnos, b.fleBuH, T.@uHoreHosa) 6bina
CNPOEKTUPOBaHa MepBas NaHenbHas LWKO-
na Ha 960 yuyeHukoB cepum 2(C-02-9. 3a
H-o6pasHyto hopmy LKoY NPO3BaNM «camo-
NeTMKOM». B 0CHOBHOM Tpex3TaxHOM Kopnyce
pacrnonaranucb KabMHeTbI, BO BTOPOM — CMOP-
TUBHbLIA 3an U ctonosas. B coepuHsiowen
Kopnyca [BYX3TaXHON nepembluke — rappe-
pob M apgMUHUCTPaTUBHbIE KabuHeTbl. OgHa-
Ko H-06pa3Hblii nnaH «camoneTuka» Henb3s
Ha3BaTb MHHOBALMOHHLIM. ITO He Gonee yem
Bapuauua Ha temy npoekrta JI.E. Acca n A.C.
MHuGepra: npsamoyronbHas KopobKa Knaccos
C NMPUCTPOEHHbIM OPUTMHANbHLIM CMOPTUB-
HbIM 3anoM. [MaBHas 3acnayra apxuTeKTOpoB
cocTosna B TOM, YTO LWKona Obina Cnpoek-
TupoBaHa nog naHenu Konnuuckoro [CK-5,
YTO 3HAYMTENIbHO yAelWeBUNO CTPOUTENLCTBO
1 NO3BOJINNO «CaMONETUKY» CTaTb, NOXanyM,



having the familiar M-shape — a school for-
mat that can be found in any Russian city
today.

From 1938 the principles of mass con-
struction were taken up. In a Soviet book
of the 1950s by G. Platonov, a heavy volume
called “Architecture of School Buildings in
Leningrad” it is stressed how important de-
sign and architecture are in a school’s plan-
ning. Infact, learning spaces were the cheap-
est buildings of all that the cities inherited
from the Stalinist era. The schools were built
predominantly in courtyards and were never
part of any complex architecture ensembles.
From a city planning point of view, projects
for the city center were the most interest-
ing for architects because it was required to
adjust the building’s structure according to
its pre-existing context, thus affording some
diversity and imagination. However, many
of them were still slightly modified versions
of the building by L. Asse. For instance, the
architect A. Oul decorated the school in Ki-
rochnaya street, 28 with columns in order
to complete the perspective of Vosstaniya
street. Such architectural intricasies are in-
teresting examples of reinterpretation dur-
ing the Petersburg tradition and in relation
to the local city planning context.

Subsequent school design propos-
als didn't suggest anything new. On the
contrary, the process of school buildings’
unification started, and new architectural
regulations, observing current technological
construction capacities, were implemented.
For instance, the school series 2LG-02-2,
designed by Sergey Evdokimov represented
a more contemporary, modernist version of
the school proposed by L. Asse Instead of
the classicist decorations, these schools
contained a specially equipped workshop
for working with wood and metal. The same
project was realized again more than 80
times with various modifications. One of
them is especially famous — a building with a
base relief of Russian writers on its facade.

In 1966 a group of architects (M. Maslov,
B. Levin and T. Finoghenvoa) designed the
first paneled school for 960 pupils (2C-02-9
series). Due to its H-shape the school was
nicknamed “the airplane”. The main build-
ing housed the classrooms; the gym and the
canteen were located in another building.

They were joined by a passage that con-
tained the cloakroom and administration
offices. However, the H-shaped plan can
hardly be called innovative; it is not more
than a variation taken from the project by
Asse and Gintsberg: a rectangular box at-
tached to a gym. The main achievement of
the architects was that their proposal was
designed to be built from the panels manu-
factured by the Kolpino house factory — 5,
which vastly cheapened its construction and
made “the airplane” the most popular build-
ing in Leningrad: one can find it in almost
any district of the city. The architects also
managed to reduce the number of storeys
and thus merged the school and the school
yard into one complex, which gave the pupils
an opportunity to come out into the fresh
air more often — during both the breaks and
classes. Interestingly — back then the yards
were actively used both for outdoors activi-
ties and for educational purposes, this was
an experience assimilated from the British
system of education. However, outdoors ac-
tivities would mostly presume clearing the
yard and the educational purposes simply
meant sport classes outside.

The 1960s in the context of school ar-
chitecture was a time of standardization and
unification projects. Hence, the schools only
had what was necessary, any complexities
and extra educational functions were sup-
posed to be held in other spaces — houses
of culture, concert halls, playgrounds, etc.
The location and size of every school would
also be defined and measured very strictly
according to its own set principles: every
neighborhood was supposed to have a school
in close proximity to all houses and prefer-
ably in a courtyard. This solution led to a
certain standardization, when all diversities
were avoided. Schools turned into machines
for education: a box of classes with two ap-
pendixes for the gym and canteen.

However, there were a few exceptions to
this standard in the form of various original
plans. For instance, a group of architects led
by Sergey Evdokimov designed an experi-
mental school in Krasnie Zori Boulevard. The
architectural solution of the project some-
what resembling the Leningrad construc-
tivist ideas. The astronomic tower directly
refers to the school by Nikolsky. Of course,
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Haubonee pacTMPaXKMpPOBAHHbLIM LWKOJbHbIM
3naHuem JleHnHrpaga — Takoe MOXHO Hal-
TW MOYTW B KAXOM HOBOM paiioHe ropoja.
ApXWTEKTOPbI TaKXe CMOMN NOHU3UTbL 3TaX-
HOCTb M TaKUM 06pa3oM 06bEANHUTD WKOSY U
ee BOp B efiMHbIii KOMNJEKC, YTO Aano BO3-
MOXHOCTb YYEHMKAM Yalle ObiBaTb Ha CBEXEM
BO3[lyXe — KaK Ha NnepeMeHax, TaKk BO BpeMs
KNaccHbIX 3aHATWIA. WHTepecHo, yTo ToOrga
WKONbHbIE [BOPbI AKTMBHO MCMONb30Banach
ANs NPOrynoK M obpasoBaTeNbHOi fesTesb-
HOCTU; 3TOT ONbIT OblT NEPEHAT y BPUTAHCKOM
obpasoBartenbHoi cuctembl. Mog nporynka-
MW, NpaBfaa, NoHMManach ybopKka TeppuTopun,
a noj obpas3oBaHMEM — 3aHATUA CMOPTOM HA
OTKPBITOM BO3LyXe.

1960-e n1a apxuUTEKTYpb! WKON — BpeMms
TUMNOBOTO NPOEKTUPOBAHUSA. ApPXUTEKTOPBI
pelanT TeXHONOrMYeCcKUe, a He Xypoxe-
cTBeHHble 3agauun. WKonbl cTposTca U npo-
eKTUPYIOTCA B COOTBETCTBUM C JIOTUKOIA
peduuuta. CnoxHele hyHKUMM (LEHTPbI BHE-
KNACCHbIX 3aHATUI, KOHLLEPTHbIE 3aNbl, CNOP-
TUBHbIE MNOWAAKN) PeanusyioTca B APYrux
obbekTax. PacnonoxeHue u pasmep wWkon
onpepensioT CTporo no Hayke. Kaxgomy mu-
KpOpaioHy COOTBETCTBYET CBOS LWKoONa. 34a-
HWe pacnonaraeTca B WaroBow JOCTYMHOCTH,
BO aBope. Takoi noaxon NpUBOAWUT K TUNU-
3aLWK peleHnit, OTCYTCTBUIO pasHooOpasus.
Wkona — 370 MalWwMHa ans y4ebbl: Kopobka
KNaccos, CnopT3an u cTonoBas.

MpaBpa, NoABAAETCA U HECKONbKO WH-
OVMBUAYaNbHbIX NPOEKTOB. 3TO Kak pa3 ToT
cnyyail, Korga WCKIKYEHWEe TONbKO MNOA-
TBEpXAaeT npasuno. Tak, rpynna apxuTekTo-
poB nog pykoBoacteom Cepres EBgokumoBa
NPOEKTUPYET IKCNEPUMEHTANIbHYIO WKOAY Ha
GynbBape KpacHbix 30pb. ApXuUTEKTYpHOE pe-
WEeHWe HANOMUHAET O NPOEKTAX JIeHUHrpag-
CKMX KOHCTPYKTMBUCTOB. ACTPOHOMMYecKas
GalWHA npsMO OTCbiNAeT K Wwkone Hukonb-
ckoro. KoHeuyHo, M30bITOYHas Nporpamma,
BK/lOYaloWwan 6acceiiH, 3MMHKIA caf 1 obcep-
BaTOPWUIO, HE Mpefjnonarana Toro, YTo NpoeKT
MOJET ObITb NYLLEH B CEPHIO.

B apxuTeKTypHOM npoLuecce He MeHbLLYIO
pO/ib, YeM MPOEKTUPOBILMK, UTPAET W 3aKas-
YuK. B cnyyae wkon — 3T0 MUHUCTEPCTBO 06-
pa3oBaHus, MaBHbIM WHTEPECOM KOTOPOro
BMAOTb 10 BTOPOi NonoBuHbl 1980-x Gblao
obecneyeHue paBHOTO AOCTyNa pacTyliero
HaceneHus K cpeaHemy obpasosaHuio. MMoa-

TOMY M UHOMBUAYaNbHbIE NMPOEKTHl CO3LaBa-
JINCb TONbKO B KAYeCTBE UCKIOYEHUA.

MocnepHuit TUNOBOM WKONbHBIA NPOEKT
Obin paspabotaH B Mactepckoit Ne17 JleH-
HWWnpoekta Muxannom Caposckum B 1977
rogy. Wkonsl 222-1-J11 n 224-2-11I" npegn-
CTaBNAOT COOOM YTO-TO BPOAE MAHENbHOW
Kpenoctu. [JomocTpoeHue powno A0 TOR
CTaAnW, KOTAA MOXHO OblN0 NO3BONUTL He-
KOTOpble apXMTEKTYpHble u3nuwecTsa. Tak,
Hanpumep, o0beAnHEHHblE B Kape Kopnyca
06pasytoT 3aKpbITbiil BHYTPEHHUI [BOP.

B 1986 ropmy Ha 27 cve3pe LUK KIMCC
Oblna nocTaBieHa 3afjaya MofepHM3aLuuu
wKonbHoro obpasoBaHus. Ha 3akate Co-
BETCKOTO TOCYAApCTBa NpoGremMa HexBaTKu
wkon 6bina npeogoneHa. CnepoBaTenbHo,
U NnofuuHeHue noruke paeduuuta He UMeEnNo
6onee pewatuero 3HaueHus. MoxHo 66110
HayaTb CnepyloWKUin 3Tan, npegnonarawiun
NnepeycTpoNCTBO CYLWECTBYIOWNX LWKONbHbIX
30aHWA U CTPOMTENLCTBO (DYHKLMOHANBHO
HOBBIX LWKOJ.

B 1988 rogy npolen BCECOW3HbINA ap-
XUTEKTYPHbIA KOHKYPC Ha CO03[aHue Co-
BPEMEHHOr0 LWKOMbHOro Komnnekca. Hosas
coBeTCKas LWKONA JO/MKHA Oblna BKIOYATh
paclWmnpeHHblit COCTaB KAYOHO-CMOPTUBHbBIX
NOMELLEHUA C BO3MOXHOCTbIO MX aBTOHOM-
HOTO WUCMO/b30BAHUA BO BHeyYeOHOe BpeMs.
Ocoboe BHWUMaHWe npepnaranoch YAenuTb
BbIPA3UTENbHOCTU apXUTEKTYPHOTO M UHTE-
PbepHOro peleHus, Kak BaXKHOi 4actu 06-
pasoBaTtenbHoro npouecca. [Mobegun kon-
JIeKTUB aBTOPOB M3 MpKyTCKa C NPOEKTOM
noa AeBu3oM «Anbtaw, KOTopblii oTuYancs
OT ApYruX KOHKYPCAHTOB Hanbonbwum mac-
wrabom. Cnepys cBoeMy AeBU3Y, apXUTEKTO-
pbl CMPOEKTUPOBaNU 0GOMbLIOE, TEXHUYECKH
CnoxHoe 3naHue. lobeaa MMEHHO 3TOrO Npo-
€KTa MOXEeT CBUAETeNbCTBOBATL O HEKOTOPOIA
TEHLEHLUMO3HOCTU KOHKypCa. ITOT pe3ynbrar
CTan 4YeM-TO CPOJHM COLMANUCTUYECKOMY
00653aTeNbCTBY, KOTOPOE BAXHO ObINO TONLKO
0003HaYUTb, HO He 00s3aTeIbHO BbLINOJIHAT.
[lo 1986 ropa ycnex COBETCKOrO LWKONbHOTO
NpoeKTa Obl/ CBA3aH C €ro NparmMaTMYHOCTbIO,
U HeussecTHo, cmor 6ol CCCP peanusosarb
CnepyiowWmnin 3Tan WKONbHON MOLEepHU3aLUN.
TeM He MeHee, 04eBUAHO, YTO HE0BXOAUMOCTb
TpaHChOpMaLMUM CYWECTBYIOWNX LWKONbHBIX
34aHUI U NPOEKTUPOBAHME NPUHLUNMUANBHO
HOBbLIX Gblla 0CO3HaHa elle Toraa.



the excessive plan that included a swimming
pool, a winter garden, and an observatory
suggested that the architect didn’t mean for
the project to become replicated, presuming
that it was so original and expensive no one
could possibly copy it.

In architecture, the customer plays a
very big role, almost as important as the ar-
chitect. In the case of the school, the cus-
tomer is the Ministry of Education, who's
main task, until mid 1980s, was providing
conditions to allow for education within
the growing city of Leningrad. Therefore,
original school plans were rare and excep-
tional.

The last typical school project was devel-
oped in 1977 by the workshop # 17 led by M.
Sadosvky at LenNIIProekt, the largest Soviet
research, scientific and design institute of
housing and civil construction. Schools 222-
1-LG and 24-2-1LG represent something like
a panel fortress. It was a time when house
construction could already afford some ex-
cessiveness.

In 1986 at the Party Congress, the mis-
sion of school education’s modernization
was announced. At the dawn set on the Sovi-
et state, the problem in the lack of secondary
schools was finally solved. Hence, the school
construction policy that had been formed by
the logic of deficiency, was not relevant any-
more. It was high time to start a new phase
that would resume modernization of exist-

ing buildings and functional construction
for new schools.

Thus, in 1988 the countrywide architec-
ture competition for creating a new school
building complex was held. A new Soviet
school should have had a wider range of
sport and extracurricular facilities with the
possibility to use them independently of the
school’s schedule. Special attention would
have to be paid to the original architectural
and interior solutions which were supposed
to be a part of the learning environment and
educational process. The winner of the con-
test was a team of architects from Irkutsk
with their project under the motto “Alpha”,
distinguishing themselves from the other
plans mostly due their plan’s large scale. Fol-
lowing its motto, the architects designed a
large and technically complex building. The
victory of this particular project may indicate
some bias in the competition. The result was
something akin to a socialist commitment,
where it was important only to set a goal, but
not necessarily reach it. Until 1986, the suc-
cess of the Soviet school project had been
related to its pragmatic nature, and it is hard
to say whether the Soviet Union could have
actually implemented the next phase of
school modernization. However, it is clear
that the need for the transformation of ex-
isting school buildings and the design of in-
novative educational spaces was recognized
even at that time.

Secondary school #342, Babushkina str. Built according to the project by S. Evdokimov in 1961
Wkona Ne342, ynuya babywrura. Mocmpoera no npoekmy C. Esdokumosa 8 1961 2.
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MCKyCCTBO B WWKONE: }KU3Hb U yqe6a

Maynux coH boHcpopd
Mpoceccop
XY0KECTBEHHOTO
o6pa3oBaHus

B YHMBepcuTeTE
t0Bsckionu
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Cmonosas 8 wkone Kecku-IManokka. Bce pomo: Maynun ¢oH boHcoopgh
The canteen, Keski-Palokka school. All photos: Pauline von Bonsdorff

KakoBa (hyHKUMA UCKyCCTBA
B WKone?

Wkona — BaxHas 4YacTb Halero AeTCTBa
u toHocTu. Koraa s 6bina ManeHbKoid, WKona
Oblna 48 MeHs He MPOCTO MECTOM 00yYeHuUs:
TaM (OPMUPOBANUCL MOM NepBble COLMaNb-
Hble OTHOLWEHWs, B KOTOPbIX Apyrue AeTu
Urpanu camyio BaxHyto posb. C Touku 3pe-
HUsA 001eCTBa, WKONA — 06pa30BaTe/bHbIN 1
COLMANnU3NpPYIOWMA UHCTUTYT, HadensioLmii
HaC 3HAaHUAMW U HaBbIKaAMW, KOTOPbIMW Mbl
Oyaem nonb3oBaThCsA B Halen fanbHeilweil
JKU3HUM Ha 61aro couuyma.

WckyccTBy B WKOME Bcerfa yaenanach
ambuBaneHTHas ponb. C OfHOW CTOPOHBI,
Teopus U unocobus MCKyccTea ybexaaot
Hac B TOM, YTO OHO MOXET HayuyuTb MHOrO-
My: OHO Pa3BMBAET Halle BOOOpaXeHUe, faet
BO3MOXHOCTb WWPE CMOTPETb HA CUTYALMIO
M YYUT NMOHMMATb MbICIU W YYyBCTBA APYrux
ntogen. byayunm UCTOYHMKOM YAOBOJLCTBUA
¥ NPOBOKALMM OBHOBPEMEHHO, UCKYCCTBO 3a-
Tpar1BaeT Hawm 3mouun u pasym. C gpyroi
CTOPOHBI, MHOTUM UCKYCCTBO NpefCcTaBaseTcs

BparoM WUCTUHbI M MOpanu, TaK Kak Ans Hero
MOXeT CyL|ecTBOBaTb He OfjHa NPaBAa, a cpa-
3y HECKONbKO.

Mexay TeMm, MeXLyHapOAHble UCCNeoBa-
HUA NOKa3anu, YTo B WKONAX, rGe UCKYCCTBO
B TOI MAW MHOI dopme 3aHUMaeT Gonbluyio
YacTb y4eBGHOro NnaHa, BhilWE YCNeBaeMoCTb,
Jyylle AMCUMNAMHA U obwas atmoctepa B
uenom [1]. Takxe oKa3anochb, 4To, HE3aBUCH-
MO OT COLMaNbHO-3KOHOMWYECKOTO MOJoXKe-
HUS, [ETU U3 LWKOJ, TAe UCKYCCTBY OTBOJUTCA
Ba)XXHas poNb, B [lanbHeillleM npeycnesaioT
Jyullle CBOMX CBEPCTHUKOB U Yallie BbipacTa-
IOT OTBETCTBEHHBIMU NIOAbMU C OCO3HAHHOM
rpaxpaHckoit nosuuueit [2]. Uccneposatenu
rOBOPAT O TOM, YTO BAXHYIO PONb UrpaeT u
KauyecTBO nNpenofaBaHUs AWUCLUMAUH, CBS-
3aHHbIX € uckyccTBoM [3]. B cBA3mM ¢ 3Ttum,
MHOTUE CTpaHbl, CTpeMsLiMecs cTaTb bonee
KOHKYPEeHTOCNOCOOHbIMU B 106aNnbHON 3KO-
HOMWUYECKOW TOHKe, Kak, Hanpumep, CuH-
ranyp, K0xHas Kopea n Maneta, 3HauntensHo
pacwmpuam Habop NpefMeToB No UCKYCCTBY
B CpefHuX wWkonax. CuyuTaetcs, 4to 37O



Arts In School - For Life And Learning

What do the arts do in school?

School is a significant part of child-
hood and youth. Thinking back on my early
life, school was much more than a space for
learning. It was a place of significant social
relationships where the other children mat-
tered most. In contrast to this, from a so-
cietal perspective, school is an institution
for learning, education and socialization.
School is expected to provide students with
knowledge and skills for use in their own
lives and the good of society. School is often
children’s first serious encounter with soci-
ety, and it is all but neutral with respect to
the kind of citizens they become.

The position of the arts in school is am-
bivalent. Theories and philosophies of art
argue that the arts can educate in many
ways. Art draws upon and addresses the im-
agination; it enables people to transcend
their present situation and share other ways
of looking at the world. Through pleasures
and provocations it stimulates and educates
us emotionally and intellectually teaching

us values. But there is also a tradition of
seeing the arts as enemies of more serious
occupations.

International studies have indicated the
value of “arts-rich” schools: schools with
more creative art classes in the curriculum
than the average [1]. These schools, which
can specialize in any of the arts or merge dif-
ferent arts, tend to have a better atmosphere,
children who are keener on leaning and have
less serious behavioral problems. Further-
more, regardless of their socio-economic
background, children from arts-rich schools
do better later in life than their peers, and
also become more responsible citizens [2].
Researchers and educators also agree on the
importance of the quality of this arts educa-
tion [3]. Many countries, such as Singapore,
South Korea and Malta, have added resourc-
es for creative arts in schools because they
want to be more competitive in the global
economic race. The belief is that arts-rich
schools foster more creative and innovative
individuals and communities.

Life stories: collective work based on interviews with local elderly people, Keski-Palokka school
Vcmopuu »u3HU: KONIEKMUBHbIL PUCYHOK NO C1e0aM UHMEPBbI0 C NOXUbIMU N100bMU, WKoA Kecku-ITanokka

Pauline von Bonsdorff

Professor of Art Education
at the University
of Jyvaskylad
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Becmu6ronb wronbl Kecku-llanokka
Entrance hall at Keski-Palokka school

CNocobCTBYET Pa3BUTUIO TBOPYECKUX JINYHO-
CTeii 1 fjaxe Lenbix coobuecTs.

JlonycTuM, UCKYCCTBO  [OMKHO  6bITb
BAXHOI 4YacTblo WWKONbHO 06pa3oBaTens-
HOM nporpammbl, HO 3feCb BO3HWKaeT psaf
npakTuyeckux BonpocoB. Kak uHTerpupo-
BaTb e€ro B y4yeOHbIl nMnaH — B BUAE CaMo-
CTOATENbHbIX NPEAMETOB WAW COEfUHUTL C
Apyrumu ypokamu? Kak HaitTu 6anaHc mexay
TBOPYECKMMMU MACTEPCKUMK W 3aHATUAMMU NO
MCTOPUM WUCKYCCTBA, BKJKOYAA COBPEMEHHbIE
apT-npakTuku? Kro, HaKOHeL, [LOMKEH BECTU
3TW 3aHATUA — CNEeLMaNUCTbl NO UCKYCCTBY W
XYAOXHUKN UKW WKONbHble yuuTtena? B atoi
cTatbe A Nonpobyl 0CBETUTb BO3MOXHOCTb
BKJIIOYEHUA UCKYCCTBA B XWU3Hb WKOMbI U TO,
KaKue NoNOXMUTENbHbIE U3MEHEHUS OHO NpH-
BHOCUT. Ha Tpex npumepax s NOKaxy, Kak uc-
KYCCTBO MeHsieT 06pa3oBaTeNibHy0 cpegy M
LWKOJbHOE NPOCTPAHCTBO.

JleKopupoBaHMe WKOMbI C NOMOLYbIO
npeaMeToB UCKYCCTBA U AU3aiiHa
TpafMUMOHHAA LWKONbHAA apxuTeKkTypa
HeyacTo 6blBaeT BnevyamisiolLeid, Tak KaK ee
OCHOBHasa uUenb — YCTaHOBUTb U NOALEPHKN-
BaTb MOPAJOK, @ HE CO3AaTb MPOCTPAHCTBO
ONna BCTPeY: Y4EHUKOB C YUUTENAMU, a TEX U
Apyrux — Co 3HaHUAMU. [ToyTn BCe Knacchl

OpraHu30BaHbl N0 OHOMY CTaHAAPTY — NapThl
CTOAT PARAMU NIULOM K YYUTENIO, YTO NPAKTU-
YeCKMW NNILAET YYEHWNKOB BULETb CBOUX OfHO-
KnaccHukoB. OKHa pacnonoxeHbl TONBKO Ha
OAHOI# U3 BOKOBbLIX CTEH, @ He, HanNpumep, 3a
cnuHoi y yuutens. JIobbix OTKNOHEHWI OT
3TUX KAHOHOB apPXMUTEKTOPbI CTapatoTcs u3be-
ratb. [JInHHbIE U NpAMble KOPUAOPBI 3afaloT
BEKTOPHOE HanpasJieHue ABUXEHMIO MO HUM
VYEHMKOB W yuuTeneil U He pacnonarawT K
TOMY, YTOObI OCTAHOBUTLCA U NobonTate. [la
u BoobLe, 6onTaHue 6e3 fena B WKONLHOM
NPOCTPAHCTBE OOGBIYHO He NPUBETCTBYETCSH.
LLIkonkl, 0cOBEHHO NOCTPOEHHbIE B CEpeanHE
20 BeKka, B NepByl0 oyepefb LOMKHbI ObiTh
(YHKUMOHANbHBIMK, U HAbOp ux yHKLMIA
KpaiHe orpaHuyeH.

[naBHoe wWKoNbHOE 3paHue 061e0b-
pa3oBatensHon wkonbl B Kecku-MNanokka B
LeHTpanbHOM pernoHe PuHasHauM Gbino no-
cTpoeHo B cepeanHe 1950-x. Co BpemeHeM Kk
HeMy [00aBMIOCh HECKONbKO MPUCTPOEK, a
nocnefHue peHoBaLmMn 3akoHuyuauce B 2011
rogy. Toraa e WKONbHOE NPOCTPAHCTBO ObLIO
M3MEHEHO paanKanbHbIM 06pa3oM. Xy[oxHMU-
Ky Meptt KapbsanaiiHeHy, KOTOpbIi B Teye-
Hue 20 N1eT NPoBOAMN B LWIKOJIE CaMble pa3Hble
apT-NpOoeKThl, NOC/Ee JONTOr0 CONPOTUBIEHUA
CO CTOPOHbI MyHULMNANUTeTa GbIN0 BCe-Taku



But even if we agree that art in school
is a good thing, how can this be achieved?
How can the arts become integrated into
the curriculum: as separate classes, or by
merging with other subjects? What is the
best balance between personal creative
work and familiarity with traditions and
with contemporary art (audience education,
appreciation?) Who should teach the arts:
do we need professional teachers and art-
ists, or can ordinary teachers apply artistic
methods? What constitutes quality in art
education? In this article I can only illu-
minate some possibilities of merging arts
with school. While some questions will re-
main unsolved, these suggestions may fuel
some reevaluating of a school’s use today. A
central issue, to my mind, is what processes
the arts can set into motion. Thus I want to
address the question of what the arts do in
school — how they affect school life - main-
ly from the perspective of place and space,
explored in dialogue with observations from
three schools’ settings.

Place-making through art and design

Traditional school architecture is often
rather unimaginative; its aims perhaps more
related to creating and maintaining order
than to provide spaces for encounters. The
traditional classroom places the students
in vertical rows facing the teacher, without
much possibility for glancing sideways at
classmates. The same is true for windows,
which are placed on one side of the room
rather than behind the teacher. Diversions
are avoided. Corridors are straight, ena-
bling teachers and students to go from one
place to another rather than to stop and
chat. Hanging around is seen as unfavora-
ble. School buildings, especially from the
mid-twentieth century, are supposedly fully
functional, but their definition of function-
ality is narrow.

The main school building of Keski-Pal-
okka primary school in the region of Central
Finland dates from the mid-1950s. Exten-
sions have been added at various times, and
the last renovation was finished in 2011. At
this point a radical change took place. Visual
artist Pertti Karjalainen, who had conducted
many creative art projects in the school over
a period of some 20 years was, after initial

resistance from the municipal authorities,
allowed to devise a color scheme for the
interior spaces. It includes bold and bright
colors for walls and textiles and a permanent
show of visual artworks made by pupils in
artists” workshops. Many of the workshops
have been conducted by Karjalainen him-
self, who has almost become an (in-official)
artist-in-residence of the school. The artists
have worked directly with children but in
co-operation with teachers of e.g. biology,
history, etc.

The interiors of Keski-Palokka school now
boast 43 different hues in addition to the
colors of the artworks. Only the classroom
walls are white, as Finnish regulations stipu-
late. Although there have been some minor
structural changes in the design since, most
of the school’s impact comes from these
colors and images. As a result the school
presents itself to visitors, teachers and stu-
dents as a place apart from the others of its
period, which remain monochrome.

Color offers rich possibilities to trans-
form a school towards a more engaging and
enjoyable place; one that addresses us more
fully and makes us feel that we want to stay
there. In Keski-Palokka the artworks are
organized thematically and give the differ-
ent spaces a special character. Children can
easily recognize the blue or orange corridor
as their own, and the artworks seem to in-
spire them to individuate their own private
spaces. Artworks by earlier generations of
schoolchildren provide company and a lo-
cal cultural heritage of visual art for present
students. Although the artists may be un-
known the fact remains that the works were
made by “one of us” rather than by profes-
sional adult artists.

In addition to strengthening aesthetic
character, a central feature of place-making
is to amplify the awareness of where we are
culturally and historically. Finnish schools
traditionally display images of the Finnish
presidents, at least of the current one. Instead
of the official, impersonal black-and-white
photographs that have no connection to the
living present, the Keski-Palokka canteen
displays portraits of the presidents painted
by children. History made in the present. The
same is true of local micro-history or zoology
which also appears in the corridors.
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paspelleHo cienarb Wwkony 6onee spkoii: no-
KpacuTb CTEHBI, UCMO/Ib30BaTb Pa3HOLBETHBbIN
TEKCTWU/Ib, OPraHM30BaTb NOCTOAHHYIO IKCMO-
3MLMIO WKONbHBIX PaboT, CO34aHHbIX BO Bpe-
MS KpeaTWBHbIX MacTep-knaccos. MHorue u3
HUX XYQOXHWK MpoBen caM, Tak Kak 3a 3To
BpeMS LWKONA CTana ero NoyTu opuumanbHOM
pesugeHumeit. OH akTUBHO paboTan ¢ LeTbMu
¥ NpuBAEKan yuntenen pasHbix NpeAMeToB —
XUMUK, GUONOTUM U UCTOPUM.

UKkonbHble MHTEPbEPBI NPeobpasnanch:
Tenepb OHW BK/OYAIOT 43 pasHbIX OTTEHKa
NAOC LBETA BbICTABOYHbIX paboT. Tonbko B
Knaccax, COrnacHo npaBunam GUHCKUX WKoN,
CTeHbl ocTanuch GenbiMu. U xoTs npocTpaH-
CTBO NpeTepnesno HeCKObKO apXUTEKTYPHbIX
HOBOBBE/EHWIA, HOBble LiBETA U PUCYHKMN 13-
MEHW/IN LWKONY 3ameTHee U CAenanu ee ro-
pa3fo WHTepecHee. YY4eHMKW ropaatca Tem,
4TO OHa OTNIMYAeTCAa OT APYrUX WKOJbHbIX
3[laHWil, NOCTPOEHHBIX B TO Xe BpeMms.

Wcnonb3oBaHue LBETOB — 04€Hb MPOCTON
U B TO )K€ BpeMs [eiiCTBEHHbIN cCnocob nsme-
HWUTb NPOCTPAHCTBO, CAENaTh ero NPUATHBIM 1
VIOTHbIM, Tfle XOYeTCA 0CTaTbCA nogonblue. B
Kecku-Manokka Bce TBOpyYeckue paboTel pe-
6AT NoBeLEeHbl TaK, YTO KaXAOMY NPOCTPaH-
CTBY 3afilaH 0cobOeHHbI Xxapaktep. [eTam
HpaBATCA rony6oii U opaHXeBblil KOPULOPSI,
a PUCYHKM [AIOT UM BO3MOXHOCTb MpeBpa-
TUTb WKONY B CBOE NIMYHOE MPOCTPAHCTBO.
PucyHKn ObIBLIMX BBINYCKHUKOB CTAHOBSATCA
KYNbTYPHbIM HacneaneMm WKOMbl U COCEACTBY-
foT ¢ paboTamu HOBBIX yyeHUKoB. HecmoTps
Ha TO, YTO HEKOTOpble PUCYHKW He Mopnu-
CaHbl, Yy fileTell NpUCYTCTBYET OLLyLEeHNE, YTO
OHU CAeNnaHbl «KEM-TO M3 HAWMUX», @ He no-
CTOPOHHWM B3POC/bIM XYAOXHUKOM.

JCTeTNYeCKON  CTOPOHE  YKpalleHus
WKONbl CONYTCTBYET W APYron BaXHbIN 3ne-
MEHT 3TOro npouecca — NOHUMAHUA Halero
KYNbTYPHOTO M WCTOPUYECKOTO KOHTeKCTa. B
(DMHCKUX WKONAx NPUHATO BelwaTb NOPTPeTh
Npe3nAEHTOB, EC/TU HE BCEX, TO XOTA Obl HACTO-
Awero. Bmecto oduumanbHeix YepHo-6enbix
tdotorpadmii B Kecku-lanokka BUCAT nop-
TpeTbl NPe3nAeHTOB, HAPMCOBAHHbIE AETbMU.
B wkone Takxe ecTtb MHOrO PUCYHKOB, CBA-
3aHHbIX HE TONIbKO C UCTOPUEN, HO U APYTUMK
npegmeTamu, Hanpumep, 300/0T1ei.

WcTopus ecTb y BCex WKON, HO He BCe MO-
ryT caenatb ee BMAMMON. Y neTepOyprckoit
wkonbl N253, pacnonoxeHHOW B panoHe,

roe B 19 Beke 6Gbina TeppuUTOPUA NIETHUX Ay
apuCToKpaTuK, eCcTb Ans 3TOro 0COGEHHble
BO3MOXHOCTM — WKONbHbIA My3eii. Ero akc-
MO3MLMA NPOCNEXNBAET BCe 3Tanbl UCTOPUM
MecTa C Tex nop, Kak oHo 6bino yacTbio NH-
rpUU U A0 MOCNEBOEHHOTO BPEMEHU. YUEHUKM
W yYUTens Xopowo 3HalT CBOI My3eil 1 rop-
AATCA UM. HO 1 ero MOXHO MOJEpPHN3NPOBATh
W aKTUBHee BKNIOYaTh B y4ebHbIi npouecc.

0nH M3 CcNoCo60B pacMPUTL KONEKLMIO
My3es — DONblUEe U3y4YaTb MECTHYID UCTOPHUIO,
“3y4yasn TePPUTOPUIO, CBA3AHHYIO CO WKONOM.
MonyyeHHble pe3ynbTaTbl MOTYT CTaTb TeMma-
MU 1A HOBbIX BbICTaBOK M NepthopMaHCoB,
NpeanoXuTb HOBble BU3yanbHble HAppPaTUBBI
ana myses. Toraa uctopua w Hayka U3 faH-
HOCTW, npepnaraemoil AeTAM Y4uTensMu,
NpeBpaTATCA B 3HAHWA, B CO3AAHUN KOTOPbIX
VYEHUKM CaMW MPUHWUMAIOT yyacTue, 4To no-
BbICUT UX UHTEPeC K 3TUM NpeAMeTaM.

WcTopusa v Tpagmumm panoHa MOXKeT Bblii-
TV 3a Npefenbl My3es W NOABUTLCA B peKkpea-
LMAX 1 KOPUAOPAX WKOJbI B BUAE KAPTUH WUIIK
WKONbHbIX NPEACTaBAEHMIi: 3TO MOTYT ObiTb
OXMBLIME TNpPOWU3BELEHUA MeTepOyprckux
aBTOPOB, MOPTPEeTHl tofei uan nuTeparyp-
HbIX repoeB, XUBIWMKX 3Aecb. MoXHO Takxe
Aenatb UHTEPBbIO C MECTHBIMU XUTENAMU W
COBMeLLaTb UX UCTOPUU C apXUBHbIMU [OKY-
MeHTaMu My3es, YTOObI CBA3aTb MpoLnoe ¢
HacTOAWMM B paMKax My3eWHbIX BbICTaBOK.
Takoe co3paHue nopTpeTa TEPpPUTOPUM BO-
KpYr WKONbI U ee XuTenen — cBoeobpasHbiit
XYLOXKECTBEHHbI UCCNefoBaTeNbCKUl Me-
Tod, «TBOpYecKoe oToOpaxeHue [eicTBu-
TeNbHOCTU, OTKPbIBAIOLLEE ee HOBbIE CTOPOHbI
M COOTHOCALLEeCA C Hel, AaXke HeCMOTPA Ha
BO3MOXHbIe UCKaXeHUus» [4].

WcKyccTBO — TBOpYECKMit NpoLiecc, u ero
3aflaya He B TOM, YTOObI BLIMOJIHATL KaK1e-To
byHKuMK. Tem He MeHee, 11060E UCKYCCTBO —
3TO pe3ynbTatkl paboTbl BOOOPAXeEHUs, OHO
AaeT HaM BO3MOXHOCTb, AyMaTb, YyBCTBOBATb,
AeNCTBOBATb, U3yyaTb U 0OCYKAATH YTO-TO.
BoobpaxeHne — knio4yeBoil pecypc Halwero
CO3HaHWA, U PONb UCKYCCTBA B HALIEN KU3HM
KpaiiHe BaxHa [5].

Mopaenupys npocTpaHcTBa - co3paBas
KOMBIOHUTH

B 1970-x dpaHuy3ckuii coumnonor AHpu
JlebeBp pas3Bun upgew o TOM, YTO npo-
CTPaHCTBO — 3TO He TOMbKO (huU3nyeckoe



Faces (self-portraits) at the entrance, Keski-Palokka school
Asmonopmpems! y4eHuKos 8 secmubione wronsl Kecku-Manokka

All schools have a history but not all
schools have an infrastructure to make it
visible. This is one special asset of School
53 in St Petersburg, located in an area where
Russian nobility had summerhouses in the
19th century. The school museum displays
local history from the time when the area
was part of rural Ingria up until the revolu-
tion and beyond. Students and teachers are
familiar with the museum and proud of it;
yet it could be more fully utilized and inte-
grated into learning and the arts.

One possibility is to add to the museum'’s
collection by researching local history and
conducting natural science or literature
projects in the school’s neighborhood. The
results could provide themes to be processed
in narrative, dramatic and visual ways and be-
come performances or temporary exhibitions.
Knowledge of history or even the natural sci-
ences can then start to appear as something
we produce rather than as something that is
created and owned by others.

New representations from chosen aspects
of the place could be made, displayed or en-
acted in corridors and common rooms. This
could include narratives of exciting events,
adapting and dramatizing stories and poems
by St Petersburg authors, painting actual
portraits, using interviews, observations and

archival work or transposing spatial, social
and temporal structures of the area, past or
present, into any medium. “Portraiture” has
been described as an art-like research meth-
od: a creative rendering that synthesizes,
brings out fresh aspects and feels relevant
even while not being true in every aspect to
its motif [4].

Art is typically made with passion and
not in order to fulfill a function. Yet as the
arts are products of the imagination, they
provide opportunities to think, imagine,
discuss, explore and enjoy more or less any-
thing. Imagination is a key cognitive re-
source, and the arts are indeed broadly func-
tional for life [5]. They may divert, but then
they mostly bring us back to the present
with added resources for awareness, reflec-
tion and action.

Modulating space - creating communities

In the 1970s the French sociologist
Henri Lefebvre developed the idea that
space, rather than being objectively meas-
urable, is something that is produced by
human beings through behavior, ideas and
theories [6]. Space as part of our lived,
social reality, inseparable from our social
settings. If we look at a school through the
lens of social space, we perceive activities and
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M3MepeHue, HO U COLManbHOE, OHO CO3Aa-
eTCA JI0AbMM 33 CYET UX MoBefeHUs, upeit
u Teopuii [6]. MpocTpaHCTBO — YacTb COLM-
aNbHOI peanbHOCTW, HEpa3pbiBHO CBA3aH-
HOe C HAWMWMKU COLMANbHLIMU YCTAHOBKAMMU.
Ecnm nocmoTpeTth Ha wWKoay yepes 3Ty npu-
3My, TO ee [ieATeNbHOCTb U NpoUCXoAALMe
B Hell NpoLecChl OKAXYTCA NepBUYHBIMU NO
CPaBHEHMIO CO WKOMbHbLIM 3,aHNEM U ee pac-
nonoxeHnem. YctaHaBnuBas onpepeneHHole
npasuna v cospaeas CBOW pUTyanbl, WKONA,
KaK COLManbHbIA UHCTUTYT, BOCMPOU3BOAUT
cama cebs. [laxe ecnu 34aHue WKOMbI OKa-
XETCA pa3pyLleHHbIM, OHa BCE PAaBHO CMOXeET
BOCCTaHOBUTb CBOW NMPOCTPAHCTBEHHbIE U CO-
LManbHble CTPYKTYpbI [7].

BaxHO yuuTbIBaTb, YTO WM3MEHEHWe no-
BeJleHMA B COLMANbHOM NPOCTPAHCTBE BefeT
K W3MEHEHMIO ero CouManbHbIX MHCTUTYTOB.
06cyaum npumep NOArOTOBUTENBHOM WKO-
nbl KpoHoxareH B XenbCUHKM, rae obyye-
HUe CTPOUTCA MO NPUHUMNAM NEefaroruku
Pepxo-Imunua: fetam gaeTca BO3MOXHOCTbL
paboTaTb CaMOCTOATENbHO UAM B rpynnax B
COMPOBOXAEHUM yuuTenei [Ns WU3YYeHus
OnpefeneHHol TeMbl B TeYeHWe JAUTEeNb-
Horo nepuoga. B 2009-2010 yye6HoM rogy
WeCTUNETHUE YYEHWUKM WU3YYanu OKpyxalo-
liee UX NPOCTPaHCTBO, CO3[iaBanyn MOAENKH,

PUCYHKM, MNaKatbl, YNTanu pasHble KHUIK O
CBOEM pernoHe. PesynsTatom ux paboTsl cTa-
Na BbICTaBKa KONNEKTUBHbIX MPOEKTOB, KOTO-
pas o6befuHUNA UX HOBbIE 3HAHUE MO HaykKe,
MCKYCCTBY M uHXeHepun. C neparornyeckon
TOYKM 3peHUs, NPOEKT OYeHb BaXeH, TaK Kak
AeTU Hay4YMnncb B3aMMOJeCTBOBATb MeXay
co60i1 1 COTPYAHUYATL C YUNUTENAMM, YIIAA OT
NPUBBLIYHOA MepapXUyecKoi Mofenu OTHO-
WeHU «y4YUTENb-yYEHUKY.

Hawe exeaHeBHOe noBefeHWe Takxke
co3paaet npocTpaHcTBo. «ColmanbHas xopeo-
rpacua» onpefenser To, KaK Mbl ABUXKEMCH;
ANA BCEX MECT, pUTyanoB U MHCTUTYLMUIA Cy-
LeCcTBYeT CBOW, «NPABUIbHBIA» PUTM: rae-To
MOXHO GeraTb U NpbIraTh, rAe-T0 HYyXHO Be-
cTn cebs Tuxo u T.4. TecTMpoBaHue 3TUX npa-
BUN AenaeT UxX BUAMMbIMU KaK AN1A Hac, Tak 1
Ans Apyrux. Ecnu B cBoeit noneiTke onpepe-
JNTb UX TPaHWLbl Mbl MMNPOBU3UPYEM WK
AeNCTByeM Hayraj, Hawe nosejeHue MoryT
CYeCTb HenmpuaMYHbIM. Bbixofsa e 3a pamku
0CO3HaHHO, Mbl MpeBpallaem 370 AeicTBuE B
aKT TBOPYeCTBa, TaK KaK BUAUM HeoOblYHOE
B noBceHeBHOCTU. BHyTpenHue npoctpak-
cTBa 00bIYHO 6GONee CTPYKTYPUPOBaAHbI, YEM
ynuunble. Tak, B wkone N253 ctonosas cny-
WUT MeCTOM BCTpey u obuweHus. LLkonbHble
ABOPbI — TEPPUTOPUSA GONee TaHCTBEHHAA U

Modens Kocmuyeckol cmaHyuu, nod2omosumensHas Wkoaa KpoHoxazeH, XenbcuHKu
Model of a space station, Kronohagen pre-school, Helsinki



ideas rather than material buildings or the
permanence of place. By maintaining certain
rules, rituals and hierarchies the school, as a
collective institution, reproduces itself as
a school. Even if the building were destroyed
the school would be able to reproduce its
spatial and social structures, although this
would meet with some challenges [7].

More importantly, the importance of per-
formance and activity that is part of social
space implicates that institutions can be
changed through changed behavior. Let me
take an example from the Kronohagen pre-
schoolin Helsinki. It is inspired by the peda-
gogy of Reggio Emilia, as such the children
are trusted to work independently and in
groups for longer periods, exploring a theme
and collaborating with their teachers. From
2009-10, the six-year old pre-schoolers in
Kronohagen investigated (outer) space.
They studied literature (assisted by the
teachers), made drawings, models and post-
ers, and finally produced an exhibition that
mixed imagination, science, engineering,
and play. The children certainly learnt facts
through this adventure, but more signifi-
cantly pedagogically is that they were able
to participate, in their own way, in science
and engineering. Power relations between
children and adults were modified, and im-
pulses to rethink the relationship between
play, engineering and science were offered
to the adult visitors. The performative as-
pect of a project such as this is important:
that something is actually produced rather
than just imagined.

Space is produced in everyday behavior
as well. “Social choreographies” define our
ways of moving, and there are “appropriate’
rhythms for specific locations, rituals and in-
stitutions: where and when you can run, jump
and turn for example. To test such rules is a
way of making the rules visible for oneself
and others. If improvised and random, this
testing might be judged as bad behavior, but
performed reflectively or in a particular style
it approaches art: a designed, intentional
representation. Again it is the art of seeing
the everyday differently.

Interior spaces are generally more func-
tionally determined in terms of activities and
ownership than exterior spaces. In a school,
the inside can naturally host forums where

different groups can meet rather freely - like
the canteen of School 53 in St Petersburg. Yet
the outside, the yard, of most schools harbors
the promise for secrets and secluded hidea-
ways. Such places may not be on the teach-
er's wish-list, but are attractive and impor-
tant to the students. In Keski-Palokka school
the yard is safe and provides possibilities for
play. But for the children, the adjacent small
forest — our forest—holds more importance.
Socially undefined spaces are exciting be-
cause they can be appropriated and trans-
formed.

In their own ways all the arts — architec-
ture and visual art, theatre, new digital arts,
performance, music, literature, film - trans-
form and modulate the school as inhabited
space. The arts give opportunities to influ-
ence and reflect upon visual, temporal and
social orders, and to affect the school on dif-
ferent levels, from the private and intimate
(what does it feel like to sit in a particular
place and do one’s homework) to the pub-
lic and political (what is the visibility and
interaction of the school with its urban and
civic environment). Socially responsive art
and design can increase a child’s sense of
self-esteem and responsibility and make
school more enjoyable.

The arts have a specific potential, one to
contribute to creating and building commu-
nities that are open to different individuals
and confirm them in their difference. For art
requires the contribution of individuals who
exist within a specific place. It should be
added however that artistic processes are by
no means easy: on the contrary they often
involve struggle, resistance, and conflicts.
But the more you risk, the more you might
gain.

But what is art, and what is the time
of art?

It is time to return briefly to the ques-
tions I posed in the beginning. According
to a naturalist theory of art, we can see art
as a universal human practice that takes
different forms in different cultures, that is
dependent on traditions and contexts but
also comes naturally to children that live in
a culture. Art can be compared to language:
languages are different, but all humans
speak. Another important point from the
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KonowHa 8 2apdepobe, wkona Kecku-lManokka
A column, Keski-Palokka school

Henpepackasyemas, B CBA3N C YeM y4YeHMKaM
OHa HpaBUTCA ropa3fo bosblue, Yem yyuTe-
nam. CoumanbHo HeonpepaeneHHble MecTa —
camble MHTepecHble, TaK KaK A1 HUX MOXHO
npupayMbIBaTh COGCTBEHHblE MNpaBuia, YTO
NO3BONAET CYMTATh UX CBOUMMU.

Cospanue u4yBCTBA  MPUHALNEXHOCTH
K LKONE W KOMbIOHUTM BOKPYIr Hee MOX-
HO AOCTUYL W C MOMOLLLIO apT-NPOEKTOB.
Jlloboe 13 WUCKYCCTB — apxuUTeKTypa, XKWBO-
nuck, BUAEO-apT, Teatp, My3biKa, ANTepatypa,
KWHO — M3MEeHseT W onpefenseT NpoCcTpaH-
ctBo0  wkonbl.  CounanbHo-oTBETCTBEHHOE
UCKYCCTBO W COLMANbHO-OPUEHTUPOBAHHbIN
MOTyT Bbi3BaTb Yy pebeHKka olwyleHne
COOCTBEHHOI 3HAYUMOCTU U MOBBICUTb YyB-
CTBO OTBETCTBEHHOCTU. M, KOHe4yHO, OHM
AEnaloT WKoNbHOe NPOCTPAHCTBO Bonee KoM-
(opTHbIM.

YT0 TaKOE UCKYCCTBO W YTO TaKoe BpeMsA
ANA UCKyccTBa?

Camoe Bpema BepHyTbCA K BOMpocam,
KoTopble i 0603Hauyuna B Hayane cTaTby.
CornacHo HaTypanucTMyecKol Teopun wuc-
KYCCTBA, OHO ABMNAETCA YHUBEPCANbHOM Ye-
JI0BEYECKOM  NpPaKTUKOW,  NpUHUMAOLLEN
pasnuyHble GoOpMbl B PasHbIX KynbTypax,
B 3aBUCMMOCTM OT WX TPAfULMIA U KOHTEK-
cta. OHO TaKXe Nerko yCBauBaeTCs [eTbMY,
XUBYLLUMU B 3TOI KynbType. B 3TOM CMbicne
MCKYCCTBO MOXHO CPaBHWUTb C A3bIKOM: BCE
A3bIKM Pa3Hble, HO BCE YeJI0BEYECTBO CMNOCO6-
HO roBopuTb. [lpyras BawHas MbICAb TaKOro
noaxopa B TOM, YTO OH pPa3MbiBA€T rpaHULbI
MeX(y UCKYCCTBOM U He-UCKYCCTBOM W fiena-
€T pasHuLY MeXay HUMU OTHOCUTENbHOIA.

Yto6bl npepctaBnaTh coboit cbanaHcu-
POBaHHYID KOMBUHALMIO, UCKYCCTBO M WKO-
na [OMKHbI yBaXaTb apyr apyra. Wckycctso
MOXET Cnoco6CTBOBaTL NPENofaBaHuio, 0by-
YeHUIo, TBOPYECTBY U pedneKkcun, a Takxe
NPeANOXMUTb LWKOJE HOBbIE BO3MOXHOCTHU MO
0CBOEHMIO COBCTBEHHOTO npocTpaHcTBa. C
NpPaKTUYECKON CTOPOHbI, Haubonee 3ddek-
TMBHO KaK BK/IOYaTb B WIKOJbHYIO NpOrpam-
My OTAeNbHble 3aHATUA MO UCKYCCTBY, B TOM
Ynucne TBOPYECKME MACTEPCKUe, TaK U UHTe-
rpupoBaTb WCKYCCTBO B Apyrue npegMmersbl.
Ytobbl CO3paBaTh YTO-TO CaMoMy, Heobxo-
OMMO 3HaTb TPAAULMMU U UCTOPUID UCKYCCTB.
Bonpoc o ToM, KTo ByfeT BeCTU YpoKku no uc-
KYCCTBY, ropa3fo cnoxHee. besycnosHo, 3to
LOMXeH 6bITb NpenofaBaTteNb, KOTOPOTo TaK-
e MHTepecyeT 3Ta TeMa, W ero YBNeYeHHOCTb
MOJKET Jlyylle CKa3aTbCA Ha KayecTBe YPOKOB,
yeM BbICOKAA KBanuduKayms.

EnvHoro peuenta, Kak MHTerpupoBathb
pasiinyHble BUAbI WUCKYCCTBA B LWKOJbHYIO
nporpammy, He cywectsyeT. Kaxpaas wkona
VHUKanbHa U OTNUYAETCA OT ApYruX — MecTo-
NoNOXeHMeM, 3naHnemM, yyeHnkamu. Wckyc-
CTBO CO3[,aeT HOBble NepCneKTUBbI, BIXOANUT
3a paMKu NOBCEAHEBHOCTU, MO3BONAET Mey-
TaTb M (baHTa3upoBaTb. McKyccTBO B WKONE
nOMOraeT pa3BMBaTh B AETAX TaKWe KayecTsa,
KaK MHULUWNATUBHOCTb, OTBETCTBEHHOCTb, MO-
TMBALMIO, CMENOCTb, KPEATUBHOCTb, CNOCO6-
HOCTb K pedneKkcun U B3aUMOLEACTBUIO C
apyrumu niogbmu. OHM, B CBOIO 0Ouepeas,
[alT BO3MOXKHOCTb BCEM HaM OTBETCTBEH-
HO MOAXOAUTb K U3MEHEHUAM U YNyYLIEHMIo
MUpa BOKpYT Hac.



naturalist’s approach is that it opens up the
border between art and non-art, and makes
the difference relative.

To be a meaningful mix, arts and
school should be respectful of each other’s
differences. As I have suggested arts can
contribute to teaching, learning, creativity
and reflectivity; but they can also provide
analytic and entertaining perspectives for
the school itself. In terms of practicality,
it is probably most efficient to have both
separate art classes in the curriculum, with
the opportunity to learn skills of making
and perceiving, and to integrate the arts
into more academic work. To be creative
presupposes familiarity with traditions.
One useful lesson of art however is that in
order to be able to make interesting art, one
should know and think about other things as
well. The question about who should teach

arts is trickier. Certainly one should never
teach any subject without an interest in it.
But probably serious commitment is more
important for the quality of arts education
than formal qualifications.

There is not one recipe for how to intro-
duce or integrate arts in the school. Every
school is different as a community and as
a building — as a lived in space and place.
Art provides extra perspectives; the pres-
ence of something beyond regulations and
the everyday; affordances for dreaming and
imagining, diversions, utopias. The arts
can contribute to making the school more
conducive to developing personal qualities
such as initiative, responsibility, motivation,
courage, creativity, reflectivity, stamina and
co-operation. These qualities in turn allow
individuals and communities to influence
and improve life in responsible ways.
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Peau3aiH WKONbHBIX NPOCTPAHCTB
U ero BJIMAAHME HA YYeOHbIN npouecc

The Redesign Of School Spaces
And Its Impact On The Learning Process



lNocTcoBeTCKan WKona: TEPPUTOPUA KOHTPONA UNHN

NPOCTPAHCTBO ANA U3SMEHEHUN?

Mapusa Beny

Coumonor 1 cokyparop
npoekTa «[lu3aitHepckas
nnarcopmay;

KypaTop 1 coyypepuTens
TBOpyeckoro o6beauHeHNs
Kypatopos TOK
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30aHue wkonsl N°53 g pumopckom patioHe CaHkm-llemep6bypea. locmpoera 8 1965 2.
School no. 53 in the Primorsky district of St Petersburg. Built in 1965

Hauyano npoekra v BbIGOp WKOABI

CBOIO MOCTCOBETCKYIO IWKOAY A [0 CUX
nop BCMOMMHAID C COAPOraHUeM: yrproomoe
cepoe 3JaHue, TEMHbIE KOPUAOPbI, Ka3eHHble
peKpeawuuu 1 3anax CTONOBOW, HACKBO3b Npo-
HU3bIBAKOWMIA BCe YeTblpe 3Taxa. [lo3Tomy
nepsoro Bu3uTa B wkony N°53 B lprmopckom
paiioHe, KOTOpas CHapyXu Oblia Tak NoXoxa
Ha MO0, i HEMHOIO onacanach: He XOTenoch
CHOBA CTOJIKHYTbCA C 3TUMW NMpU3pakamu u3
npowsnoro. C fpyroit cTopoHsl, 53 wWkony ans
yyacTus B npoekte «[Ju3aitHepckas nnatdop-
Ma» BbIOpaNM Mbl CaMW, MOITOMY OTCTYNaTb
Ob1110 HeKyAa. Beibupas nnowaaky ans nunot-
HOW CTaAWM NpOEKTa, KOTOpas npegnonaraet
MOJEpHM3aLMI0 WKONBHOTO NPOCTPAHCTBA 3a
CYeT COBPEMEHHbLIX AU3aMHEPCKUX NPAKTUK,
Mbl OPUEHTMPOBANNCb Ha PAA KpUTEpMEB.
MocKonbKy NPOEKT NiaHWUpyeT BbiTb MOAYIb-
HbIM, Mbl MCKanu TUNOBOE LWKONbHOE 3Aa-
HUe, NMOCTPOeHHOoe B NpoMexyTok ¢ 1960-x
no 1980-e, kakux B ropoge MHoro. Llkona
LOMKHbI Oblna 6bITb caMoit 06bIYHOIA, C pas-
HOPOJHbIM COCTaBOM YYalUWXCs, BKOYas Ae-
TeW TPYAOBbIX MUTPAHTOB, B F'YCTOHACENEHHOM

paioHe, )enateNbHO He CaMOM HOBOM. OueHb
BAXHbIM YC/IOBUEM ANs HAc OblNa rOTOBHOCTb
W afMUHUCTPALMM, U AETEeN BKIIOYUTHLCS B
NPOEKT — Mbl XOPOLWO MOHWManM, 4yto 6Ges
KOHCTPYKTUBHOTO [Manora v [OBepus Jpyr
K Apyry Huyero He nonyyutcs. Komuter no
o6pasoBaHuio MeTepbypra nocoBeToBaN Ham
pabotartb ¢ [IpUMOPCKUM panoHoM — NaepoM
ropofa no 4ucay wkon. NMlocMoTpeB HECKONb-
KO, Mbl OCTAaHOBWAU CBOI BbIOOP Ha LWKone
N253, noToMy 4TO HaM NOKa3anocb, 4TO e u3-
MEHEHMA HYXHbl GONbLIE OCTANbHbIX.

Wikona N2 53 Ha LLkonbHOW ynuue — ca-
Mas 0bblYHas «ABOPOBas» WKONA (TaK OHM
XapaKkTepusytoT cebs camu), NOCTPOEHHas B
1965 ropy. lonroe Bpems 0Ha HOoCcuNa Ha3Ba-
HUe «UTaNbAHCKas» M3-3a GOMbLINX OKOH B
CTONOBOW U cnopTMBHOM 3ane. Ho B poccuin-
CKUX YCNOBUAX AU3aNH He NPUKMNCA — OKHa
NPUWAOCH 3aN0XWUTb KUPMUYaMK, MOTOMY
YTO 3MMOW B 3[AHUM ObLINO OYEHb XONOAHO.
MNepBoe Hale BneyatneHue 6bI10 AOBOJILHO
TAXENbIM, NMOTOMY YTO MHOroe Obllo y3Ha-
BaeMbIM elle CO WKONbHbIX NIET: rosible cTe-
Hbl, MyCTble KOPUAOPbI U peKpeauuy, koe-rae



The post-Soviet school: territory of control
or a space for change?

The start of the project and the school
selection process

I still recall my post-Soviet school with a
shudder: it was a gloomy grey building with
dark corridors and hallways and the strong
smell of the canteen food invading all the
four floors. As such our first visit to School
no. 53, which resembled mine from the out-
side was slightly unnerving: I was afraid to
see all the ghosts from my high school past.
Nevertheless we had selected the school for
the “Design Platform” project ourselves, so
there was no way out. Choosing a site for the
pilot phase of the project, which aims at up-
grading school space by using contemporary
design practices, we focused on a number
of criteria. Because the project is intended
to be modular, we were looking for a typical
school building, built in the period from the
1960s to the 1980s: there are many schools
like this in St. Petersburg. We searched for a
common school, with students from various
social groups, including children of migrant
workers, in a somewhat suburban area, pref-
erably not in the newly built district of the
city. A very important criterion for us was

the readiness of the school staff, and chil-
dren who would be prepared to engage with
the project — we are well aware that without
constructive dialogue and trust the project
would not work. The Committee for Educa-
tion of St. Petersburg advised us to work with
the Primorsky district: the leader of the city
by number of schools. After seeing a few, we
chose School No. 53, because it seemed to us
that it demanded change the most.

School no. 53 describes themselves as
a very typical neighborhood school built in
1965. For a long time it was called “Italian”
because of the large windows in the dining
room and the gym. But the design proved to
be ill-suited to the Russian climate and soon
the large windows had to be blocked with
bricks to prevent the building from becoming
too cold during winter. Our first impression
of the school was rather sad, as many things
resembled our own school years: bare walls,
empty corridors and hallways, unfinished re-
pair works here and there, an old library, and
an uncomfortable dining room. Compared to
the other schools we had seen, this one was
in a critical condition. However, it was clear

Hallways decorated with colored stained-glass partition — an attempt to divide the space in two zones
PeKpeayus ¢ ysemHbIMU BUMPAXAMU — NONbIMKA 30HUPOBAHUSA NPOCMPAHCMBA

Maria Veits

Sociologist and co-curator
of the “Design Platform”

Project;

curator and cofounder
of Creative Association
of Curators TOK
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bbopH-Kosanscku XaHceH pacckaszsigaem WKOMbHUKAM, KaKue 6b18aom WKobI
8 Hopgeauu
Bjorn-Kowalski Hansen tells pupils about what schools are like in Norway
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HeAoAeNaHHbIA PeMOHT, cTapas 6ubnnoTteka,
HeyloTHas CToN0Bas — NO CPaBHEHWIO C Apy-
TMMM WKONAMK, KOTOPbIE Mbl BUAEHN, COCTOS-
HUE 3TOii BbINO MECTaMU KPUTUUHBIM. TeM He
MeHee, ObI0 BULHO, YTO WKONA BCEMMU CUNA-
MU CTapaeTcs CO3AaTb VIOTHYIO U AOMALLHIOK
00CTaHOBKY: 3€Cb €CTb [JOMONHUTENbHbI
KaMepHblil aKTOBbII 3an ANA My3blKanbHbIX
M TeaTpasbHbIX MeponpusATWiA, B OFHON U3
pekpeauuii 3ameTHa NOMbITKA 30HWUPOBATb
NPOCTPAHCTBO NEPEropofKOi 13 CTEKNAHHBIX
BUTpaXkell, B lKone paboTaeT Kpaesepye-
CKWIA My3eli, Ha CTeHax NOPTPeThl NYYLNX W
aKTUBHbIX y4eHUKOB. W Bce e, Y4TobbI CTaTh
COBPEMEHHON, UHTEPAKTUBHOW W OTKPHITOW
006pa3oBaTeNbHOI MNOWANKON, WKONE HYX-
Hbl Gonee rMy6GOKME U3MEHEHNUS, B TOM YnChe
apXUTEKTYpHblE.

Hy»HO OTMETUTb, 4TO HaM OYEHb NOBE3/10
CO WKOJbHBIM KONIEKTUBOM — HAC NPUHANM
OYeHb pafyWHO U BOCNPUHMMANW KaK KOf-
Ner; Lenunuch UHGopMauueis, Obinnm oTKpbl-
Thl K AMANOTY W rOTOBbl BOCMPUHUMATb HaLK
uaeu.

OnucaHue nccnenoBaHus

MpocTpaHcTBa AN AeTell 0ObIYHO KOH-
CTPYMPYIOTCA B3POC/bIMU, WUCXOAA U3 UX
COOCTBEHHbIX NMPeACTaBAEHN A 0 KoMdbopTe ¢
tyHKUMOHaNnbHOCTU. TeM He MeHee, NapTUCH-
MaTopHble MPAKTUKU B UCKYCCTBE W Au3aliHe

HabupatoT 060POThI, M CNELMANUCTHI BCE Yalle
NPUBNEKAIOT B NPOLLECC NPOEKTUPOBAHUA TeX,
KoMy agpecoBaH 6yayuuit npoekt. Mo 3tomy
e MPUHUMMY OPraHW3ylTCca W COBPEMEeH-
Hble 0bpa3oBaTesibHble MPOCTPAHCTBA — Ha-
npuUMep, HOPBEXCKOE apXuTeKTypHoe 6topo
Kpuctuusl ApmyHg [1], cnpoekTupoBasluee
HECKOJIbKO WKON B Pa3HbIX paloHax CTpaHbl,
aKTUBHO BOB/EKaeT AeTell B NiaHWMpoBaHue
UK MOfLePHMU3ALIMIO 34aHWUIA, HAbIOAAA 3a UX
nosefeHuem U cobupas ux MHenus. Lsep-
CKMA LeHTP COBPEMEHHOr0 MCKYCCTBa, ap-
XUTEKTYpbl U ypbaHusma Faergfabriken [2]
TaKXe MCnonb3yeT AeTCKUN B3MAA NpW npo-
€KTUPOBAHUM  apXUTEKTYPHbIX  OOBEKTOB,
npuMyeM 3TO KacaeTcs He TONbKO [EeTCKUX
yupexaeHuit. Mbl pewnnn nonT Tem xe ny-
TEM U Y3HaTb Y YYEHWKOB, UX poauTenein u
yuuTenei, Yero UM He XBataeT B LWKOJE, U KaK
OHM xoTenu 6bl ee u3mMeHUTb. lonyueHHble
pesynbTaThl ObiIM MCNONB30BaHbI ANA pa3pa-
6OTKM BCEX AN3alHEPCKUX naei.

B pamkax wnccnepoBaHus Mbl NpoBenu
HecKonbko (oKyc-rpynn, pag ryObuHHbIX K
MUHU-UHTEPBbIO, BbICTABKY PUCYHKOB Ha TeMy
«lWkona moein meuTbl» M aHKeTUpOBaHue. Mbl
nocTapanncb 0XBaTuTb BCe BO3PACTbl YYeHM-
KOB, npefnaras MAaAlWuM pucoBaTh, a CTap-
WwnM oTBeYaTb Ha Bonpockl. ®okyc-rpynny
ANA yuuTenei Mbl NPOBENU BO BPEMS LWKONb-
HOTO COBeWaHus U 06efeHHOro nepepbiBa,
TaK YTO CMOFIM NOrOBOPUTHL CO BCemMu. Popu-
Tenen Npurnacuna WKona — oT KaXAOro Knac-
ca 6bln NpUMalleH Of1H POAUTENb, KOTOPOTO
yuuTena nocyuTanu cambiM OTBETCTBEHHbIM.
Mpuwnu Bce — 19 Mam 1 ofuMH nana, Yto, No
CNoBaM yuyuTenen, ANA WKONbI TUNUYHO: «Y
HacC TONIbKO OAMH CO3HaTeNbHbIA Nanal»

Pabouas rpynna npoekta — couuonoru,
AN3aiiHepbl U KypaTopbl — NpoBena B WKOJe
HecKosbKo fHeit, Habniopas 3a ee noscep-
HeBHOCTbIO. Mbl XOAMAM Ha ypoku, 6onTanu
Ha nepemeHe C J€TbMU, eNU B WKOJLHOWN CTO-
NOBOM, 6bINIM Ha PENeTULIMM WKONbHOTO CheK-
Taknsa, rynsanum Bo ABOpPe, NOCETUNN My3eii 1
6ubnuoteky. Takoe norpyxeHue nOMOMO
HaM JOCTUYb Leneit ccnefoBaHns: BbIABUTL
npobnemMHble 30HbI, HYXAAOLWMECs B U3MEHE-
HUAX, U JaTb JETAM NOHATb, YTO NPOEKT — 3TO
WX WaHC W3MEHWUTb CBOIO LWKONY B COOTBET-
CTBUU C UX COOCTBEHHBIMU ULEAMU, KOTOPbIE
OyayT yuTeHbl au3aiiHepamu. Mbl 0cobeHHO
NOAYEPKMUBANU, YTO XOTUM MpUBNEYL AeTel



that the school was attempting to put effort
into creating a cozy and homely atmosphere:
they had organized an additional small space
for music and theatre events and in one of
the hallways they had made an attempt to
divide the space with a colored stained-glass
window. There is a local history museum in
the school and portraits of the best and most
active students hang on the walls. Neverthe-
less, in order for the school to become more
open, friendlier and more interactive, more
profound changes need to be made, includ-
ing those on the level of architecture.

It should be noted that we were very
lucky with the school community: we felt
very welcomed and were treated as col-
leagues throughout. The staff and the stu-
dents gladly shared information, were very
open for dialogue and were ready to consider
our ideas.

Description of the research

Spaces for older children are usually con-
structed by adults based on their own ideas
about comfort and functionality. However,
participatory practices in art and design are
now used, and experts tend to engage project
clientsinto the planning process. This is also
one of the ways to create contemporary edu-
cational spaces and learning environments.
For instance, the Norwegian architectural
bureau Kristin Jarmund Architects [1 ], de-
signed several schools in different parts of
the country actively involving children in
the processes of planning or rebuilding of
school spaces by observing their behavior
in the schools or by organizing surveys for
them. The Swedish center for contemporary
art, architecture and urbanism Faergfabriken
[2] also uses the perspectives’ of children for
the design of architectural objects including
during the construction of non-institutional
projects. We decided to go the same way and
ask the students, their parents and teach-
ers, about what they felt they lacked in the
school and how they would like to change
it. The results were used to develop all our
subsequent design ideas.

In the study, we conducted several fo-
cus groups, a number of in-depth and mini-
interviews, an exhibition of drawings en-
titled “School of My Dreams” and a survey.
We tried to cover all student ages, offering

the younger ones the opportunity to draw
and the older ones to answer our questions.
So we were able to talk to everybody, focus
groups were held for the teachers. Parents
were also invited to the school: one parent
per class. Every one showed up — 19 mothers
and one father, which according to teachers,
is typical for the school: “We only have one
responsible dad!”

The project team — sociologists, design-
ers and curators — spent several days at the
school watching its everyday life. We went to
classes, chatted with the children during the
breaks, ate at the school cafeteria, saw the
school play rehearsal, walked in the yard, and
visited the museum and the library. Such an
immersion helped us to achieve the research
objectives: to identify problem areas that
need to be changed, and to give the children
an understanding that the project is their
chance to change their school in accordance
with their own ideas, which, in turn, would
be used by designers. We especially empha-
sized the importance of children getting
involved in all stages of the project and the
importance of their assistance in the imple-
mentation of their plans.

The reaction to our research was varied.
If young children immediately got involved
in the proposed activities and were happy to
make drawings and talk with the foreign de-
signers, the seventh-graders were more skep-
tical: a few years ago they had participated
in a similar study, but there had been no
outcome, which disappointed them. After a
conversation we finally managed to convince
them that in order to make any changes, it
would not be enough to merely raise the is-
sue once: rather they would have to be a lit-
tle bit more stubborn. We also explained that
our abilities were limited — we would not be
able to equip all the classrooms with comput-
ers, change the schedule or set up interactive
boards in every class, because our mission
was to work with the school common spaces.
With this in mind, the children divided into
groups and presented us with a very detailed
vision of the changes they thought were im-
portant: from total abolition of school uni-
form to a transition to a more “green” way of
life within the school. High school students,
who were assigned to us as tour guides, were
the most indifferent respondents amongst
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BO BCe CTafMW NPOEKTa U XAEM OT HWUX no-
MOLYM B peanu3auun ux niaHos.

Peakuus Ha uccnefoBaHue y Bcex 6bina
pa3Hou. Ecnu getn mnapwero Bo3pacra cpasy
BKJIOUMANCE B MPEAJIOKEHHbIE UM 3aHATUA:
OTBETbI Ha BONPOCHI, 6eCefbl C UHOCTPAHHbI-
MU f13aliHepamu, pucoBaHue 1 np., T0 CEMU-
KNaCCHUKM OTHECTUCH K HaM GoJiee cKenTuye-
CKW: HECKOIbKO NIET Ha3ap, OHW y4acTBOBasM
B MOXOXEeM WUCCNef0BaHUMW, HO pe3ynbTaToB
He nocnefoBano, 4To pasoyaposano ux. Ham
HeMasnoro Tpyaa CTouno ybenuTb UX B TOM,
4TO AN BHEAPEHMA W3MEHEeHMI HeaocTaTou-
HO BbICKa3aTbCA TOJIbKO OAMH Pas, U HYXHO
ObITb HacToitunBee. Mbl Takke 06BACHUNM,
4TO HaWK BO3MOXHOCTb OFpaHUYEHbl — Mbl
He CMOXeM OCHaCTUTb BCE KNacChl KOMMbio-
Tepamu, U3MEHUTb pacnucaHue Uau ycTaHo-
BUTb BEe3[le MHTEPaKTMBHbIE AOCKM, TaK Kak
Hala 3agava — paboTa ¢ BHeyyebHbIMU Npo-
cTpaHcTBamMu. ToAbKO BbICAYILAB HAWW apry-
MEeHTbI, 1eTW NpejCcTaBUIM OYeHb NofpobHoe
BUAEHWE M3MEHEHMWIi, KOTOpble OHU CYMTaloT
BaXKHbIMWU: OT MOJHOW OTMEHbl LWKONbLHON
tdopMmbl 0 nepexofa K bonee «3eneHomy»
006pa3sy XM3HW BHYTpY WKonbl. CTapleknacc-
HUKW, KOTOPbIX K HAM NPUCTaBUAN B KauecTse
3KCKYPCOBOAOB, ObINM CaMbIMWU PaBHOAYLW-
HbIMU pecnoHfeHTamu cpean geten. Bugumo,
NOHUMAs TO, YTO OHW CKOPO MOKMHYT WKONY,
u ee cynbba BONHOBATbL X Oonblue He GyaeT,
OHU TOBOPWAMU, YTO UM BCE HPABMUTCA: MOXHO
4TO-TO NOJHOBWUTL MO MeNoYaM, HO Kapam-
HaNbHble U3MEHEHNA He HYXHbI.

Yuutens no GoNbLWEN YACTU TOXE HE Bbl-
pasuaun 3HTy3Ma3mMa OTHOCUTENbHO UCCNeRo-
BaHMA W NPOEKTa, TaK Kak HepasHue pedop-
Mbl N0 OPMUPOBAHUIO WKONBHOMO BlofKeTa
U Nepexof Ha nojywesoe HMHAHCMPOBaHUe
CTaBUT WKONbI B CNOXHYID 3KOHOMUYECKYIO
CUTYaLMIO, KOTAA OHU BbIHYXAEHbI PACCUUTbI-
BaTb CaMW Ha cebs. B Takux ycnoBusax cnox-
HO 3aKNaablBaTh B OIOMKET WKONbI PACXOAbI
Ha robanbHble TpaHcdOpMaLUK; HaLeATbCA
Ha CMOHCOPOB W aAMUHUCTPALMIO He MpUXo-
LWTCA, @ BAUATENbHBIX POAMTENei, KoTopble
Morn Obl NOMOYb B peanu3auuu npoekTa, B
WKONe HeT.

Pogutenu Bknuunuch B 0bCyXaeHWe
aKTUBHO, Npepnaras MHOro pasHbiX uaei,
KOTOpble Kacanucb B TOM YUCE U y4yebHOro
npouecca. 310 6bina camas pasHOpoAHas
rpynna pecnoHfeHTOB, BHYTPW KOTOPOii BO3-

HUKaNo MHOTO CMOPOB, B OT/INYME OT fEeTEN U
yyuTenei, KoTopble B LeNoM Oblin cornacHbl
megy cob6oii. Tem He MEHEE, POAUTENN OTHEC-
JINCb K UAee NpoeKTa NONIOXKUTENbHO W Bbl-
3BaJNCb MPUHUMATL Y4acTUE B U3MEHEHUSX,
KoTopble TpeboBanu ecnu He GUHAHCOBOIA, TO
un3nyeckon nomowm.

Pesynbratbl UcCnepoBaHua

Cyma no Hawum HaGNIOAEHUAM W peak-
LM HAWWX PECOHAEHTOB, NPOCTPAHCTBAMMY,
HYXOAOWUMUCA B U3MEHEHUAX, OKA3alucChb
noyTH BCe — CTOJI0BAsA, PeKpeaLuu, Kopuao-
pbl, rapaepo6, 6ubnnoTeka, Mysei, WKONb-
Hbll nBOp. HapekaHuit He BbI3Ban TONbKO
CMOPTUBHBINA 3an — BUAUMO, NOTOMY YTO He-
LaBHO Obl1 OTPEMOHTUPOBAH.

MpepnensHo CTPYKTYpUMpPOBaHHOE COBET-
CKOe WKONbHOE NPOCTPaHCTBO, BOCNPOU3BO-
Aslleecs B €ro NpMBLIYHOM HaM BUAE C cepe-
OuHbl 20 BeKa, AMKTYeT npasuna noeegeHus
YYEHUKOB U UX TPAEKTOPUM ABUKEHUSA BHYTPU
34aHuA. XOpoLas npocMaTpMBaeMoCTb KOpU-
LOPOB W peKpeauuit pacnonaraeT K NoOCTOAH-
HOMY KOHTPOJIO U CNeXeHUEM 3a NOPAAKOM,
3afaBas couuanbHOMY NPOCTPAHCTBY LWKONbI
MEPapXUYHOCTb U YETKO pacnpepenss ponu
mexay yuyeHukom u yuutenem [3]. Kopobku
yueOHbIX NOMeLleHNit HaxoaaTcsa 33 3aKpbl-
TbIMWU LBEPAMU U FIYXUMU CTEHAMM, MOITOMY
B LWKONME BO3HMKAET OLLyLEeHUe OTCYTCTBUS
CBA3WN MeXAy pasHbiMM Knaccamu. Mano-
BOCTYMHbI U Takue nybAUYHblE LWKONbHbIE
MPOCTPAHCTBa, Kak 6UbMOTEKa U My3eil: ux
LBEepU, KaK NpaBuo, 3aKpbIThl, 1, NPOXOAA NO
KOPUAOPY, HEBO3MOXHO 3arsiHyTb TyAa W3
no6OoNbLITCTBA. IKCNO3NULMUA My3es OTpaxa-
eT ucTopuio pailoHa YepHoii peun u Crapoii
[lepeBHN, HO U3-3a ee HECOBPEMEHHOCTU
6O0/bIWUHCTBO AeTell 3fech ObIBAeT TONbKO
C Knaccom B pamkax y4eGHOW nporpammbl;
LETW FOBOPAT, YTO «My3eil CKYUHbIN, U CMbIC-
Na HeT TpaTuThb Ha Hero BpeMmsa». bubanotey-
HOE MPOCTPAHCTBO TOXe paboTaeT No CTapbiM
cTaHgaptam — 6e3 cBOGOAHOro Aoctyna K
KHWUTaM, 4To 3aCTaBNsieT fieTeil NoNb30BaThCA
el B OrpaHUYeHHOM pexxume U BpaTb KHUTH
13 0643aTeNbHOT0 CNUCKA, HE UMEs BO3MOXK-
HOCTW OCBOUTb BCe ee pecypchl. bubnuo-
TeKa YaCTUYHO WTPaeT POJib KTUXOM» 30Hbl
WKONbl — 3AeCb ecTb HebGOoNbLWON YuTasb-
Hbll 3aN, rae pebsTa MHOTHA [ENaloT YpPoKy.
Takum 06pa3oM, ABa OCHOBHbIX Hey4yebHbIX



children. Knowing that they would soon leave
the school, and that its transformation would
soon no longer be relevant to them anymore,
they said that they liked most things about
the school and, aside from repair, no further
changes were needed.

Teachers for the most part also, did not
express enthusiasm about the study or the
project, largely because the recent reforms
regarding the formation of the school budget
and the transition to per capita funding puts
the school in a difficult economic situation
in which they are forced to rely on them-
selves. In such conditions, it is problematic
for the schools to use their budget expenses
on transformations such as the one we were
proposing.

Parents were actively involved in the dis-
cussion at the focus group offering a host of
differentideas many of which also concerned
the educational process. It was the most di-
verse group of respondents full of heated
discussion, as opposed to the children and
teachers who largely agreed with their peers.
However, the parents reacted positively to
the idea of the project and volunteered to
take part in the changes that were required
by providing physical assistance.

Research results

Based on our observations and the reac-
tions of our respondents, we felt that most of
the common areas need to be improved - the

dining hall, recreation areas, hallways, the
wardrobe, the library, the museum, and the
school yard. They could all be transformed
and renovated according to the contempo-
rary vision of what an educational space
should offer its students. Nobody mentioned
the gym as a problematic zone - probably
because it had recently been renovated.

Extremely structured Soviet school space,
which has been constantly reproduced since
the mid-20th century, dictates the rules of
behavior for students and their trajectories
inside the building. Panoptical corridors
and recreation areas allow monitoring and
control over the discipline, making the so-
cial space of the school highly hierarchical
and allocating role division between teacher
and pupil [3].

Boxes of classrooms are lie behind closed
doors and solid walls, so there is a feeling
that there is no connection between dif-
ferent classes. The library and the museum
could have been much more accessible but
their doors were normally shut making it dif-
ficult to look in out of curiosity and stop by
fora moment. The exposition of the museum
reflects the history of the neighborhood, but
because it is so out-of-date most of the kids
only come here as part of the curriculum.
They say that “the museum is boring, and it
makes no sense to spend time on it”.

The library space is also based on soviet
standards and has no free access to books

Researcher Pauline von Bonsdorff in the school museum
Uccnedosamens lMaynuH ¢oH boHcdope 8 wKonbHOM my3ee
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Bbicmaska pucyHkos Ha memy «Mos HOBAs WKONA»
«My New school», drawings exhibition made by elementary school pupils
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NpOCTpaHCTBa C OOMbWMM NOTEHLMANOM
0Ka3blBAKTCA NPAKTUYECKN HEBOCTPEHOBAH-
HbIMW [ETbMU U BbLINONHAKT OYEHb Y3KUM
Habop (YHKUUMA, XOT UX MOXHO UCMONb30-
BaTb KaK 0ObeauHeHHble WHGHOPMALUOHHO-
obpasoBaTenbHble mnowagku. 3Ita  upes
HanpawWwuBaeTcs — HecnyyaiiHo ee B CBOMX
NpoeKTax BOMAOTUAM CPa3y HECKONbKO Au-
3aiinepos (366a Xérctpem u Pacmyc Moprex-
ceH, Hepna, Erop boromonos u Baciuna Lllet-
KWHa), npeafiaras UCnonb3oBaTb NPO3payHble
CTEHbI MeXAy 6UbNMOTEKON, My3eeM U Kopu-
LOPOM WK BOBCE U30ABUTLCA OT HUX, YTOObI
NoNY4YUTb MHOE MPOCTPAHCTBO C OTKPLITHIM
LOCTYMOM K KHUraM, Meguapecypcam U 3Kc-
noHatam Myses. 310 6yLeT MynbTUGYHKLMO-
HaNbHas 30Ha, TAe MOXHO 6GymeT NpoBOLUTbL
noKasbl, NEKLMM, CEeMUHapbl, rpynnosble M
WHOWBUAYaNbHblE 3aHATUSA U AAXe TemMaTuye-
CKWe paloHHble MeponpuATUA ANA MeCTHbIX
Xutenei.

Ceituac pekpeauuu He npucnocobneHs
HU AN KaKoro BMAa OTAbIXA, TaK KaK npep-
CTaBAAT o060 ronble MycTble NOMELLEHUS.
Msarkas meGenb, CKameiiku, spKue LUBaHbI
W CTEHbl — TO, YTO feTH xoTenu Gbl BUAETD B
KOpUAOpax M peKpeaLuax: WX PUCYHKM no-
JIYYUIUCL OYEHb APKUMU U KPACOYHBIMU, C
rpaduTTH Ha CTeHax, pa3puMCcOBaHHbLIM NOJOM
W APKMMU OOBEKTaMM WCKYCCTBA W AM3aii-
Ha. PucyHku peTeli, KoTopble Mbl cobpanu B
6oNbLUYI0 BEICTaBKY B rapAepobe, Nocnyxum
Tonykom pnsa npoektos bopHa-KoBanbcku
XaHceHa n Muxauna Komaposa, a uges pogu-

Tenen v yunTenein ncnonb3oBarb KOpUAOpHoe
NPOCTPAHCTBO A1s TBOPYECKUX paboT peTeit
oTpaxkeHa B npoekte Bacunuubl LLleTkuHOIA.
BaxHas npobnema WKoNbl — OTCYTCTBUE 30-
HUPOBAHMA U HAAENEHNA KaX0N peKpeaLum
(ux B 3paHMM 6) cBoeil OTAENbHOW (YHK-
uueit. Y peteit HET BO3MOXKHOCTU NO6LITL B
TUWWHE UNKN Pa3MATLCA NOCAe YPOKOB, XOTA
MHOTUM 3TO HyXHO. Boobuwe, noTpe6GHOCTb B
TUWWHE W NPUBATHOCTU BblNA 03BYYEHBI KaK
JeTbMI, TaK U B3POCIbIMU: B LIKONE OYE€Hb
WYMHO, ¥ NO3TOMY 3a BPeMA MepeMeHbl Hu-
KTO He ycneBaeT OTAOXHYTb. [leTn Bbipasunu
XenaHue UMETb KTUXYI» 30HY ANA YTeHUs,
NOAFOTOBKW [LOMALHUX 33afaHUA U OTAbIXa,
«TPOMKYI0» — ANA aKTUBHOTO BpeMANpenpo-
BOX[EHUA, «4TOObI NobecuTbCa nocie ypo-
Kay, 1 30HY A0 UrP U OOLLEHUSA, NOTOMY YTO
«Ha nepemeHax HeyeMm 3aHATbCA». [laBneHune
NOCTOAHHOTO KOHTPONA M JUCLUMUMAUHBI CO
CTOPOHbI yuuTeNen, nycTb He CTPOroro, HO BCe
PaBHO OLYLWAEMOrO, BbI3bIBAET Y AeTell xe-
NaHue UMeTb NepcoHaNbHOe NPOCTPAHCTBO B
KON, KOTOPbIM MOTYT CTaTb MHAUBUAYAb-
Hble AWWKU AN XPAaHEHUS YYeBHbIX NpUHaf-
nexHocTeil u ogexabl: «Kaxablit 6bl 3axoTen
CBOM OTAENbHbIN WKahYMK, KOTOPbIA MOXHO
pasykpacutb. YToObl ObIN KNOYMK OT Hero.
Yyutenam Bxof 3aKpbIT, TONbKO [f Hac».
IT0 XenaHue GbINO YCABIWAHO NOYTU BCEMM
JAu3aiHepamu, NpejioXMUBILMMU pa3Hble Ba-
PUaHTbl MHAMBUAYANbHBIX WKAMYMKOB, KakK B
rapaepobHOi 30He Ha NepBOM 3TaXe, TaK U B
peKpeaumax n KOpUAopax, rie OHN OfHOBpe-
MEHHO MOTYT 6bITb MECTaMU A1 CUAEHUS.
XenaHne nmeTb CBOE BbigENEHHOE NpoO-
CTPAHCTBO 03BYUYUIW W YYUTENA; UM HYXKHA
CBOS 30Ha, rAe OHW MOMIN 6bl BEINUTL KOe,
noo6IWATbCsA U OTAOXHYTL OT feTeil. Yuutenb-
CKas, PacnosioXeHHas psfoM C KabuHeToM
OUPEKTOPA, He npepnosiaraet Takux Hedop-
ManbHbIX BCTpey. MonHylo nepennaHnpoBKy
30HWPOBaHMA NEPBOr0 3Ta)a Npepfnoxuna
KOMaHAa W 4-x [u3aiHepoB, CO34aB TaM
30Hbl ANA JeTeit U yyuteneir U NOAHOCTbIO
NOMEHAB CLiEHY B LWKOJbHOW CTONOBOW. 3TO
ele ofiHa NpobnemMHas 30Ha WKOJbI, CyKa-
e e ele U aKTOBbIM 3ai0M. 53 wWKona —
O4YeHb TBOpYECKAs, 3[4eCb 4acCTO MPOXOAAT
pa3Hble nepdOpMaHCh, HO TrpoMO3AKas W
HeboMblwas cleHa He AAeT BO3MOXHOCTU
Jenatb COBPEMEHHble NpeAcTaBNeHUs U
BMellaTb OO/iblIOe KOMMYECTBO 3pUTEneil.



forcing children to enjoy its resources in a
restricted mode. The library partially plays
the role of a quiet area of the school - there
is a small reading room, where children
sometimes do their homework. Thus, the
two major non-classroom spaces with great
potential are ones not currently demanded
by pupils and only performing a very narrow
set of functions. The feeling was that these
spaces could be better used as informa-
tion and educational interactive platforms.
Several designers (Ebba Hoegstroem and
Rasmus Jorgensen, Nepra, Egor Bogomolov
and Vasilina Schetkina) proposed to use the
transparent walls between the library, the
museum and the corridor-or even get rid of
them- to organize a single space with open
access to books, media resources and exhib-
its of the museum. This zone would be mul-
tifunctional, where presentations, lectures,
seminars, group and individual lessons and
even themed events for the local community
could be held.

The recreation areas are currently not
suitable for any type of leisure activity dur-
ing the school breaks, because these are just
bare empty rooms. Upholstered furniture,
benches, sofas and bright walls are some of
their things which the children would like
to see here: their drawings turned out to be
very bright and colorful, with graffiti on the
walls and the floor and right objects of art
and design. The children’s pictures, which
we collected for an exhibition in the ward-
robe area, were the source of inspiration
for projects by Bjorn-Kowalski Hansen and
Mikhail Komarov. The idea of the parents and
teachers to use the corridor space as a venue
for the creative works of children is reflected
in the project by Vasilina Schetkina.

Another important problem in the school
is the lack of zoning and the need to give
each recreation area (there six of them) its
own function. The children do not have the
possibility to stay in silence or to warm up
after school, but many need it. In general,
the need for peace and privacy has been
voiced by both children and adults since the
school is very noisy, so during breaks no-
one manages to rest. The children expressed
their desire to have a “quiet” area for read-
ing, homework and recreation, a “loud” ac-
tivity break “to go crazy after a lesson” and

a play area because “there is nothing else to
do during the break.” The pressure of con-
stant control and discipline is part of every
educational process, even if it is sometimes
invisible. This makes it important that the
children have their own private space in the
school, such as through the provision of per-
sonal lockers for storing school supplies and
clothing: “Everyone would like a personal
locker, which could be decorated according
to one’s taste. It would be locked and only
the owner would have the key. Teachers
would not be allowed to open our lockers”.
This wish has been taken into consideration
by almost all the designers who offered dif-
ferent versions of individual lockers in the
dressing room area on the ground floor and
in the recreation zones and corridors where
they can also be used as benches.

The desire to have their allotted space
was also expressed by the teachers. They
wanted their own area where they could drink
coffee, socialize and take a break from the
children. The teachers’ room, located next to
the headmaster’s office, does not really fit
the profile for such informal meetings. The
complete redesign of the first floor and its
division into functional zones was proposed
by the team of four designers who created
proposed areas for children and teachers, and
completely changed the stage in the school
cafeteria. This is another problematic areain
the school, since it also serves as an audi-
torium. School no. 53 is very creative, there
are often different performances, but a cum-
bersome and small stage makes it impossible
to hold complex events and accommodate a
large number of spectators. The project by
Egor Bogomolov proposes to make the space
versatile and be capable of transformation,
depending on the situation.

In general, teachers and children inde-
pendently brought up many similar ideas
regarding necessary transformations. They
agreed that the school needs more light
and color to become more cozy and homely
(“furry curtains “instead of blinds, carpet, so
you can sit on the floor, drawing squares on
the floor to play hopscotch”), so that spend-
ing extra time in the school while waiting
for parents or additional classes to begin
would be more comfortable and pleasant.
Parents also spoke in favor of the use of the
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MNpepnaraembin  npoekt Erop Bboromonosa
npegnaraet chenatb NPOCTPAHCTBO TpaHC-
thopmMupyembIM, YTOOLI MOAYNUPOBATL €ro B
3aBMCUMOCTU OT CUTYaLMUU.

B uenom, yuutens u petu, He3aBUCUMO
LPYr OT Apyra, BbICKa3anu pag obwux uaei.
Bce cownuce BO MHEHUM, YTO LWIKONE HYXHO
6onblue LBeTa U cBeTa, YTobbl OHa cTana 6o-
flee YIOTHOM M AoMalHen («nywWwucTeHbKue
3aHaBeCOYKU» BMECTO Xanlo3u, KoBep, YTo-
Obl MOXHO ObII0 CUAETH HA NONY, HAPMCOBATL
KBaApatbl Ha Mmosy Ans Urpbl B KNACCUKM),
pacnonarawoueil K Tomy, 4toObl NPOBOAUTHL
TaM BpeMs, Hanpumep, BO BPEMSA NPOAJEHKM
WAN B OXMAAHUM Hayana AONONHUTENbHbIX
3aHATUI. Pogutenu Takxe BbICKAa3anuchb B
nofb3y UCNONb30BaHWUSA KOPUAOPHLIX U pe-
KpeaLMOoHHbIX CTeH B KayectBe obydalolleit
NAOWAAKKW, TLe MOXHO pa3MecTUTb TemaTu-
YeckMe pUCYHKM, CBA3aHHble ¢ Ouonorueil,
ucTopuei, xummein n GU3NKoON.

BbIN0 0YeHb MHTEPECHO YCAblWaTh MHe-
HWe peTeit 0 TOM, YTO WKONA AOMIKHA CTaTb
6onee «3eNeHO» U 3KONOTUYHOI. Bo MHO-
TMX Knaccax Mbl C/bllWanu XenaHue UMeTb B
LWIKONE KUBOW YrONOK U 3UMHUIA Caf A4S Bbl-
palLMBaHUA LIBETOB U OBOLLEI BCEM BMECTe.
370 TaKxe GyAEeT MecTo ANs OTAbIXa U Meau-
Tauuin. [letn nocrapuwe CeTyiOT Ha TO, YTO B
WKONY Henb3s MpuesxaTb Ha Benocunene,
MOTOMY YTO €ro Herfge OCTaBUTb — HET OXpa-
HAEMON CTOAAHKW BO JBOpe WAW cneuuans-
HOro MecTa B WKoNe: «B utore s Becb AeHb
CUXY-NepexunBalo, Kak TaM MOW BeNUK, U He
MOTY COCPef0TOYMTHLCS Ha ypoKax. Bapyr ero
yroHaT? Jlyywe Ha aBTobyCEX.

OtpenbHas npobnema WKoNbl — ee [BO-
poBas TeppUTOpUA, OHA HEe 3aNuUpaeTcs U He
OXPaHAeTCs, 4TO He AaeT BO3MOXHOCTYU JETAM
GblBaTb Ha ynuLie BO BpeMs nepemenbl. K Tomy
K€ BbIXOZ, U3 WKONbI B TeYEHUE y4ebHOro fHs
6e3 conpoBOXAeHUs B3POCAbIX KaTeropuye-
CKY 3anpelLeH. Y WKoNbl CBOEN HET CMOPTUB-
HOV MNOWAAKK, UMETb KOTOPYIO — OCHOBHOE
enaHue nouyTu BCeX AeTeit M B3POCHbIX.
BO3MOXHOCTb MPOrynsaTbCA MeXAy ypokamu
UAKU Cbirpatb B (yT60N BO BPEMSA «OKHA» —
BaXKHaf 4acTb [HA N0OOro y4eHUKa, N03TOMy
HEOOXOAMMO BKIOYUTL LBOP B LIKOMbHbIN
KOMMJIEKC, MOKA e OH CYLLeCTBYeT HEeCKOMb-
KO OTAENbHO OT WKOJbI U HE BOCNPUHUMAETCA
YYeHMKAMU KaK YacTb WKOMLHOMO U NpuUHaa-
Nexallero UM NpoCcTpaHCTBa.

W3meHeHUA WKOJILHOTO NPOCTPAHCTBA
M UX CBA3b C yYe6HbIM NpoLeccom

Hawe npebbiBaHWe B LWKONe MOKasano,
HACKObKO ONpefenstolieil MoxeT ObITb ap-
XUTEKTYpa 3AaHNSA W KaK CMIbHO OHAa MOXeT
TOPMO3WUTb W3MEHEHUA Ha BCeX YPOBHAX,
BK/JOYaA MNaHMPOBaHWe 3aHATUMN, OTHOLe-
HUA MEXAY YYUTENAMMU U YYEHUKAMU, METOLbI
npenofaBaHna W OpraHu3auuio [OCTyna K
WKONbHbIM pecypcam. CoBpeMeHHOe WKOMb-
HOE MPOCTPAHCTBO AOMKHO ObiTb MOOMIBHO
M MHOTO(MYHKLMOHANbLHO, YYNTENb B HEM He
NPOTUBONOCTABNEH YYEHWKAM, @ HaxoAWUTCA
CPeAN HUX, HanpaBiAs UX WHTEpechl U Nio-
60nbITCTBO, @ He Npeffiaras UM rOTOBYIO UH-
tdopmaumio [4]. CeropHs oyeHb Hebonblioe
KONMYECTBO POCCMICKMX WKOA MOTYT NOXBa-
CTaTbCs TaKUM NOLXOJ0M.

BrewHe wkona N253 mano nsmeHunaco ¢
1965 rofa, v pa3pbiB MeXAY ee HecooTBeT-
CTBMEM BPEMEHU U [eTbMW, KOTOpble pOau-
JINCb M PacTyT B YCNOBUAX MHOPMALMOHHOTO
001LecTBa, YBEANYMBAETCA C KAXIbIM FOLOM.
370 xapaKTepHO He TOMbKO [ KOHKPETHO-
ro Keiica, HO 1 s 60NbIWMHCTBA FOPOACKUX
Ko, nocTpoeHHbix B 1960-1980 ropax. Mo-
Jaya vHGopMaummn B BUAE NOPTPETOB Nuca-
Tenen Ha CcTeHe M apTedakToB 3a CTEK/NOM
6e3HafieXHo ycTapena, Tak Kak AeTAM ropas-
[0 61MXKe U NOHATHEE COBPEMEHHbIN BU3Y-
aNbHbI A3bIK, HA KOTOPOM OHM 06WAIOTCH C
BHewWwHUM mupom. LLkona N253 yxe nowna no
3TOMY NYTW, BbIIOXMB BCIO IKCMO3ULMIO MY-
3eA oHnanH. Cnepytowmm Warom MOXeT CTaTb
aKTMBHOE y4acTue feteil B MONOJHEHWUM ero
IKCNO3MLMKM U ee MepcoHanu3auum 3a cyet
pa3AnyHbIX BWAEO-MaTepuanos, Hanpumep,
KOPOTKMX (hMJIBMOB O XM3HW paitoHa u UCTO-
pUAX CBOUX CEMEIA.

Mbl Take 3ameTunuM NOABUXKM B OTHO-
WeHMAX MeXAY YYMTenemM N y4eHUKOM: MHO-
rue B3pocnble B Wkone N253 cTapatotcsa BeCTu
cebs C AeTbMU Ha PaBHbIX U He BbICTPanBaloT
MepapxMyeckux OTHOLIEHMIA, YTO 0COBEHHO
NPOABAAETCA BO BHEKNACCHbIX 3aHATUAX W
NoLrOTOBKE MeponpuaTuil. HekoTtopble fetw,
Hanpumep, 3asABNAIOT, YTO MHOTAA NPUXOAAT
B 6MONMOTEKY, «NPOCTO YTOOLI NOBONTATh C
61bMoTEKAPEMY, YTO FTOBOPUT O CHUKEHUN
YPOBHA (POPManNbHOCTM MeXAy [EeTbMU U
B3pOC/NbIMUA. YuuTena TakxKe nofyepkuBaroT
3TOT MOMEHT, 06bACHAA 3TO B KaKOIi-TO Mepe
TeM paKTOM, YTO MHOTWE CaMW 3aKOHYMUAM 3TY



corridor walls as an additional space for
learning, where graffiti related to the lessons
of biology, history, chemistry, geography and
physics could be placed.

It was very interesting to hear that chil-
dren want the school to go “green” and envi-
ronmentally friendly. They would also like to
have a winter garden on the roof for growing
flowers and vegetables together. This will
also be a place for relaxation and medita-
tion, they said. Older children complain that
it is impossible to come to school by bike,
because there is no place to leave it — there
is no secure parking in the yard or a special
placein the school: “In the end, I worry about
my bike and can not concentrate in the class-
room. What if it gets stolen? I better take a
bus to school then, though I don't want to”.

Another problem of the school is its
large backyard area, which is not locked and
guarded, and therefore children aren’t al-
lowed to go outdoors during the breaks. In
addition, leaving the school before all class-
es are over without an adult and special per-
mission is strictly prohibited. However, an
opportunity to take a walk outside between
classes or play football during the gap in the
schedule is an important part of any school
day. Therefore, the territory of the school
vard, which has a potential of becoming a

The canteen that also serves as an auditorium
Cmonosas. OH e — akmossblili 3a1

playground and a football field, should be
improved and included into the school com-
plex because so far pupils do not see it as a
part of their owned school space.

Transformations of the school space
and its connection with the educational
process

The research at the school showed how
interconnected the educational space and
the learning environment are and that a con-
servative and outdated building may slow
down the development of the stud process
at all levels, including planning lessons, the
relationship between teachers and students,
teaching methods and organization of access
to school resources. Modern school space
should be mobile and multi-functional, the
teacher it is not opposed to the learners, but
rather shares the learning space with them.
He guides their interests and curiosity, rath-
er than offers them information [4]. Today
a very small number of Russian schools can
provide such an approach.

Externally school no. 53 has changed lit-
tle since 1965, therefore there is a huge and
increasing gap between it as a social insti-
tution and the lifestyle of the children who
were born and grow in the contemporary in-
formation society. This is not specific to this

Y
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Kypamops! npoekma Mapus Beliy u AHHa bumkuHa u apxumexkmop BacunuHa llemkuHa ¢ yyeHukamu 3 knacca
Project curators Maria Veits and Anna Bitkina and architect Vasilina Schetkina with a group of 3-grade pupils

LWKONY, NO3TOMY CTPEMSATCS CO3[aBaTh U NOA-
[EepXMBaTh 3[eCb [OMAWHION atMochepy.
lkona nNaOTHO BCTPOEHA B XU3Hb PANOHa,
BOKpPYr Hee CNOXMIOCh OMpefeneHHoe Co-
06LEeCTBO, YTO MOXET MOMOYb PA3BUTUIO ee
MPOCTPAHCTB U HANAKMUBAHWIO CUCTEMbI OT-
KPbITOTO [OCTYNA K WKOMbHLIM pecypcam —
Hanpumep, My3elo, KOTOPbI MOXeT hopMu-
pOBaThbCA He TONLKO CUNAMM LWKOAbI, HO W
BCEMU YYACTHUKAMKU MeCTHOro coobuectea
3a cyeT 6ofiee COBPEMEHHbIX BM3YaNbHbIX
npaKTUK, Kak 370 npegnaratotT Pacmyc Mop-
reHceH 1 366a XércTpém.

B Lienom Mbl yBUAEM CTPEMIEHUE WKObI
MEHATLCA W HAyaTh 3TO AeNarb C CaMblX MPo-
CTbIX AeACTBUIA, He Tpebytouux 3aTpar: yoop-
KW TEpPUTOPMIA, UCMONb3YEMbIX HE MO Ha-
3HAUEeHUIO, M OpraHU3aLMK TaKUX NPOEKTOB,
KaK BYyK-KPOCCUHT 1 cOOp HeHyXHOi Mebenu
Ans pekpeaunii. 04eHb BAXKHO BKNIOYATD fle-
Teil B 3TU NPOLECCHl U3MEHEHUS WKObI, 3TO
[acCT UM BO3MOXKHOCTb OLYTUTL CBOK NpH-
HAANEKHOCTb K HeW, MOBEPUTL B CBOM CUbI
1 NOYYBCTBOBATb CBOK 3HAYMMOCTb U PONb B
WKONBHBIX MPOLECCax.

Bone mobanbHble M3MeHeHus TpebyioT
COBCEM APYTUX BIIOXEHUN, U 3Ta Ta CTyMEHb,
re peanus3auus npoekTa MOXET yneperbcs
B cTeHy. Pactywas couuansHas cerperauus
poccuiickoro o6lecTBa OTpaXaeTcs W Ha
wkone. HepasHss pedopma no Bo3Bpalle-

HUIO WKONLHOW (hOPMBI KaK OfUH M3 CMOCo-
608 60pbObLI C 3TUM, He paboTaeT: aTpuUbyTa-
MU COLMANBHOrO CTATyCa B WKOJE JABHO VXe
cTanu MobunbHele TenedoHb, NAaHWeTb W
Apyrue yctpoiictsa. LLUkonel, noctenenHo ne-
pEXOAs Ha CaMOOKYNaemocTb W NoAylieBoe
(hMHAHCMPOBaHUE, HAYMHAT UMETb pPasHble
(bMHaHCOBbIE BO3MOXKHOCTM, YTO MPUBOAMT
K TOMY, Y4TO CaMble HYXAAIOWMECs U3 HUX, a
3TO KaK pa3 WKOJbl CTapoid NOCTPOMKY, pac-
NONOXKEHHbIe B OTAANEHHBIX OT LIEHTPa ropo-
Ja pailoHax, e XWBYT ManoobecneyeHHble
CNOVM HAceneHus, He CMOTyT No3BOJUTL cebe
OCylLeCTBUTL AOpOrocToslne npoekTsl. K
TOMY )Xe, TOCYAAPCTBO B GoMblieil CTeneHu
03a0604YEHO CTPOUTENLCTBOM HOBBIX WKOJ MO
HOBbIM TEXHONOTUAM, Y4TO Camo no cebe no-
NOXUTENbHBIA (haKTOp, HO He TpaHcdopMma-
LMeil CTapbIX WKON, KOTOPbIX MHOMO B 60/b-
WNX TOPOLAX U CTPAHE B LieIOM.

NcmoyHuku

! MpoeKThl WKON FOCTYNHbI Ha caiTe 6iopo KpuCTUHbI
ApmyHa www.kjark.no

2B yactHocTu, Faergfabriken ncnonb3osanu Takow
nopxoA B pabote Hag npoekTom “Building Blocks”, rae
3aKasuukamu BbicTynunm petu. www.fargfabriken.se
13 nHTepBbIO C PUHCKMM CNeLUanucTom no cospe-
MeHHOMy WKoNbHOMY 06pa3oBaHuio Macu MatTunoii.
12.12.12, CaHkr-MeTepbypr

“M. bypabe. Counonorus counUanbHOro NpOCTPaH-
ctBa. Aneteiis, Clb, 2007



particular case, but also for the majority of
urban schools built in the years 1960-1980.
Presentation of information in the very clas-
sical and traditional form such as portraits of
writers on the walls and artifacts behind the
glass are still widely used but are hopelessly
out of date. For children, it is much easier to
understand and communicate in the contem-
porary visual language because this is their
everyday reality, while the school remains re-
semblance of the past that they never knew.

However, the school no. 53 has already
started assimilating new technologies and
ways of learning: they have digitalized the
entire collection of the museum artifacts
and put it online. The next step of making
the museum a more interesting place could
be active engagement of pupils in expanding
its collection using digital visual materials.
The pupils could also make the exhibition
and the museum space more personal by in-
tegrating into it their family stories (maybe
in the form of short films) told by their par-
ents and relatives. This could be could be an
interesting way to make the museum interac-
tive and attractive for the entire community.

We have also noticed the shifts in the
relationship between teacher and student:
many adults at school no. 53 try to behave
with children on an equal footing and avoid
building a hierarchical relationship. This is
especially evidentin co-curricular activities.
Some children, for example, admit that they
sometimes come to the library “just to have
a chat with a librarian”, thus indicating the
decrease in the level of formality between
children and adults. Teachers also empha-
size this point, explaining it by the fact that
many of them are former graduates of this
school, so they strive to create and maintain
a friendly and homely atmosphere here. The
school is closely connected to the life of the
area and the neighborhood and has built a
specific community around itself, which can
help developing the learning environment
and establishing of a system of open ac-
cess to the school’s resources. For example,
the museum could be formed not only by
the school, but also by all members of the
community by means of more modern visual
practices, as suggested by the proposal of
Rasmus Jorgensen and Ebba Hoegstroem.

In general, we have seen a very strong in-

tention on the part of the school to change
and improve. They are ready to start with very
basic measures that do not require costs:
cleaning areas that are currently used for
other purposes, the organization of collective
projects, book-crossing and the collection of
second hand furniture from the neighbor-
hood for recreation areas. It is important to
involve children in the process of changing
the school, because it will give them the op-
portunity to feel that they belong to it, to be-
lieve in themselves and feel their importance
and role in the life of the school.

More serious changes and improvement
require investment on a larger scale, and this
is the stage where the project may come into
difficulty. The growing social segregation of
the Russian society has a certain impact on
the system of secondary education. Recent
regulation aimed at the return of the school
uniform aiming to smooth the difference be-
tween children does not help much fighting
it — even visually — because today difference
in social status are created not so much by
just clothing but rather by mobile phones,
tablets and other devices that children have.
Schools, gradually moving to self-sufficiency
and the per capita funding, have begun to
have different financial capabilities, lead-
ing to the fact that most of them are in
need: predominantly those with old school
buildings located in remote areas of the city
center which are home to people with lower
incomes unable to afford the implementa-
tion of expensive projects. In addition, the
government is more concerned with the con-
struction of new schools with new technolo-
gies, which while in itself is a positive factor,
has not helped the transformation of the old
schools that are still so widespread in the big
cities and the country as a whole.

References

1 More information about the schools by the Kristin
Jarmund Architects can be found on the website
www.kjark.no

2 Faergfabriken used this approach in their project
ucnons3osanu “Building Blocks”, where children
were the clients. www.fargfabriken.se

3 From the interview with Pasi Mattila, an expert on
school education and contemporary learning envi-
ronments. 12.12.12. St Petersburg

“P. Bourdieu. Sociolgy of Social Space. Aleteya, St
Petersburg, 2007
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ApXUTEKTYpPa KaK MHCTPYMEHT U3MEHEHUH.
Keuc wKonbl N2 53

366a Xérctpém

apxuTeKTop,
CTapluit npenojaBsatesb
NporpamMMbl Mo rOPOLCKUM
nccnenoBaHmem
TexHuuyeckon Beicweii
Wkonbl bnekutre, Lseuns

Pacmyc Hoprexcen

apxuTekTop,
apxuTekTypHoe 610po
Kpuctunsl ApmyHa,
Hopserus
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Ju3atin He 06beKm, KomopbIli MOXXHO NpUBHeCMU UaU Yopams U3 NPOCMPAHcmMed. Imo npoyecc U 00HOBPeMeHHO

pe3ysibmam 3moeo npoyecca

Design is not an object, not something that you can just take or leave. Design is a process and at the same time

a result of that process

Mpouecc u3meHeHun

Hawe wccnepoBaHMe KOHTEKCTA LWKO-
nbl N°53 BbINMNOCH B NpefjioxeHue crpare-
TMU MHOFOYPOBHEBLIX TpaHcdoOpMaLmii, rae
OCHOBHble WHCTPYMEHTbl NpefCTaBAAOT CO-
60i4: 1) OpraHWU3aLMOHHBI U Nefarornyeckmii
aHanus, ii) WHTEpBEHUMM B NMPOCTPAHCTBO
u iii) apxuTeKTypHOE NpeanoxeHue.

MpoBeneHue TWATENBHOMO U MYOOKO-
ro aHanu3a HeoOGXOLMMO NS NPEANOXKeHUs
VCTOMYMBBIX aPXUTEKTYPHBIX U J13aiiHEPCKUX
u3MeHeHuin. B ceasu ¢ atum, nwboit npo-
€KT JO/KEH OblTb OCHOBAH Ha MOHUMAHMUK
paboTbl OpraHu3aLuW, ee NOBCEAHEBHOCTM
v cneundukmn. Ins nonyyeHUs 0Xuaaemoro
pe3ynbTata, KOTOPbIi, BMpo4yeM, He Bcerga
NporHo3upyem, Heob6xoanumo paboTarb B Tec-
HOM COTPYAHMYECTBE C MEHEe[XMEHTOM op-
raHu3auuu, a Takxe, B CIy4ae co WKONOM, C
VYEHUKaMU U POAUTENAMU.

Meparoruyeckoe BupeHune

Co BpemeHeM nefarorn4yeckune metopbl
MEHAITCA: paHblle HaC y4unu, Tenepb Mbl
yynmca  camu. COBpEMEHHaﬂ negarornka
npeanonaraet 60J1bLUyIO CaMOCTOATENBHOCTb

VYEHMKA W HanpasAAIOWYO poNb y4UTens.

[npakTuyeckne neparorunyeckue meto-
AMKW OTPa3smMINCh Ha WWKONBHOM apXUTEKTy-
pe W TOM, KaK paHblle OpraHu30BbIBaNOCh
WwKonbHoe npocTpaHcTao (Mapkyc 1993). Ap-
XUTEKTYpa LWKOM TaKXe 3aBucena oT onpepe-
NIEHHOTO BpeMeHU W KynbTypbl. Kak npasuno,
WKONbl, NOCTPOEHHbIE B NEPUOS, C CepefiuHbl
19 no KoHeLl, 20 BeKa, CNPOEKTUPOBAHbLI B CO-
OTBETCTBUMW C UAEel O TOM, YTO OAWH yuuTenb
yuuT rpynny niogen. Ponb knacca — naccus-
Has; yY4eHUKN No GOoNblUE YacTH CAyWaloT 1
MHOrAA OTBEYAlOT Ha BOMPOCH U BLINONHAT
3afjaHua. 370 NPUBENO K CO3AaHUI0 Nepapxu-
YeCKM BbLICTPOEHHOr0 MpOCTPaHCTBa, pasje-
JIAeMOro Ha KNacchl U KOpUAOPLI.

Bnacms npocmpancmea

OpraHu3auus NPOCTPaHCTB OKa3biBaeT Ha
HaWW eXe[HEeBHbIE NPAKTUKK Gonblie BAUS-
HUA, 4emM Mbl npepnonaraem. BpI/ITaHCKVIVI
apxuTeKTOp-TeopeTK PO6GUH IBAHC yKasbl-
BaeT Ha 370, rOBOPA O TOM, Kakue rybokue
WOEONOTUYECKME YPOBHWU MOXET BMELaTh
B ceba onpefeneHHoe NPOCTPAHCTBO, fame
€C/M C NepBOro B3MAfA KAKETCA, YTO OHO



Architecture As An Agent Of Change.
The Case Of School 53 In St Petersburg

Changing processes

Our research at the site of School no.53
has resulted in a proposition for a strategic
alteration policy where the main tools are:
i) organisational and pedagogic analysis, ii)
spatial interventions and iii) architectural
design.

Conducting a thorough organisational
analysis is crucial for coming up with sus-
tainable design interventions and architec-
tural alteration. Architecture has the power
to influence or constrain spatial practices.
Therefore in order to be successful every pro-
posal has to be based on knowledge about
the organisation, their everyday activities
and goals. Architectural design isn’t a de-
terministic enterprise. One cannot simply
say ‘if we design this way the outcome will
be like this’, rather it is a starting point for
contingent spatial practices, experiences
and ideas which are hard to envisage. One,
and perhaps the only, way to achieve the
desired finished product is to work together
with the management and staff (and prefer-
ably also pupils and parents) in the design
process. The bottom-up approach is our way
of thinking.

Pedagogical visions

Pedagogical visions and didactic meth-
ods have changed over time, we've gone
from being taught by someone to learning
ourselves. The contemporary pedagogical
idea is to support the students in their own
learning process.

The pedagogical visions and their fol-
lowing didactic methods have affected the
architecture, e.g. the way the schools have
been spatially organised and designed (see
Marcus 1993). Schools therefore have been
built according to pedagogical visions of
certain eras and cultures. In general, most
schools built between the mid 19th century
and the end of 20th century are organised
around a system where a single teacher
teaches a group of individuals. The activity
of the class is mainly to listen, interrupted
by answering questions on demand and car-

rying out assignments. This has resulted in a
hierarchical and compartmentalised spatial
system with the corridor and the classroom
as the basic spatial typologies.

Spatial power

The way spaces are organized influences
everyday life patterns to a greater extent
than we often believe. The British architec-
tural theorist Robin Evans (1978) highlights
this when he points at the deep ideologi-
cal layers that the ordinary spaces contain,
even though the general perception of them
is as the answer to basic needs [1]. Since
teachers and parents themselves have been
taught in school buildings with a classroom-
corridor structure, they often perceive them
as ordinary and normal.

To change the way a school is spatially
organised, i.e. the architecture, would there-
fore challenge profound conceptions of
what a school is. For many people it is hard
to imagine something very different, just as
for lots of people other pedagogical visions
are not attractive. What comes before the
design, is a discussion over which design
and for what purpose. Kahn's statement of
the concept of the school as “a good place to
learn” is therefore open to interpretations,
struggles and negotiations over what such a
good place might be.
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A semi-permanent change by the work of the students decorating the walls
U3meHeHus 8 uHmepbepe — pabomsl WKONbHUKOB HA CMeHAX WKObI
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ITepemeHsl Ha yauye dalm BO3MOXHOCMbL OMOOXHYMb Ha cBexem Bo3dyxe. [lepssili waz — 3aHOBO Hayams

ucnoab308ame 08epb, BeOYL4YIO U3 WKO/bI 80 080p!

To have a break outside during school day is important - fresh air, relaxation and physical activity. An open door

to the schoolyard is the first step!

NpoCTO YAOBAETBOPSET HaWM camble 06blY-
Hble noTpebHocTH [1]. MOCKONBKY yuuTeNs u
POAMTENIN CaMU YYMIIUCh B KECTKO CTPYKTY-
PUPOBaHHBIX NPOCTPAHCTBAX, OHW NpPEACTaB-
NATCA UM CaMbiMK OObIYHBIMU. Takum 06-
Pa3oM, U3MEHEHHUE WKONbHOTO NPOCTPAHCTBA
BJleyeT 3a cob0i 3MeHeHMe KoHLenuum co-
BPEMEHHOIA WKO/bI B NPUHLUNE.

MoBTopAtOWMIACA AU3aNHEPCKUIA NpoLecc
3anyck npolecca U3MeHeHUit CHU3Y Bcer-
[a COMpOBOXLAETCA LENbIM PAJOM JUCKYC-
CUI, HOBbIX U U3MEHAEMbIX MPOEKTHbIX Npea-
JIOXKEHWI1 U UX NOCTOSHHOTO 00CYXKAeHMs. 3TO
BCeraa CBA3aHO C KOHMIMKTOM MHTEPECOB U
TOYek 3peHus. HeT 04HOro NpoeKTa, KOTOpPLIN
ynoBnetsopun 6bl Bcex U cpasy. [usaiiHep-
CKMe NPeLoXKeHUs JOMKHbBI pacCMaTpUBaTh-
€A KaK 4aCTb npouecca M3MeHeHUi M mpo-
LBVXKEHMA B CTOPOHY NPABUNbHOIO pelleHus,
KoTopoe Obl YYMTEIBANO TaKMe MOMEHTBI, KaK
3KOHOMUYHOCTb, TEXHONOTUYHOCTb, PYHKLM-
OHaNbHOCTb, YCTOMYMBOCTD U NP.

B 3TOM cnyyae MHTEpBEHLMM B NPOCTPaH-
CTBO MOTyT NOMOYb OUEHUTb Npepnaraemblie
n3meHeHus. C ofHO CTOPOHBI, Bbl MOWMETE,
KaK B peanbHOM NPOCTPaHCTBE OymyT npwu-
MBATbCA NpefnaraeMble BaMi WM3MEHeHUs,
C ApYroii CTOpOHBI, 3T0 No3BonseT paboTtatb
BMIOTHYIO C MOJIy4aTensiM1u HOBOTO MpPOAYK-

Ta - TaK, 3aBOEBbIBaA WX JOBEpHe 1 y3HaBas
ux 6NMKeE, Bbl CTPOUTE CBOIA COLMANbHBINA Ka-
nuTan, KOTOPbI NOMOXKET BaM Npy BHeL,peHUM
¥ TECTUPOBAHMM BaLIMX AU3ANHEPCKUX UAE.

WHTepBeHUUM — xopoLwwuii cnocob HayaTb
W3MEeHeHus, He npuberas cpasy K pagukanb-
HbIM U3MEHEHUAM B y4eBHOM NnaHe v npeno-
[laBaTeNIbCKON MeTofIUKE.

N3meHeHUsA Ha Tpex YPOBHAX

Mbl npegnaraem cucTemy BMeLaTENbCTB B
WKONbHYIO Cpefdy, KOTopble pasbuTbl Ha Tpu
CTaMU M MOTYT 3aNyCTUTh B LIKO/IE MEXaHWU3M
U3MEeHeHNt. YpOBHM MOTYT BbITb BbIMOJHEHbI
OTZAENbHO Jpyr OT Apyra Uau B NOpsfKe OT
NepBoro K TpeTbemy.

Yposens 1. BpemerHbie unmepseryuu

Ytobbl BCE 3aaymanucb O MPOCTPAHCTBE
WKOMBl U ero CTPYKType W BbIWAW 33 PaMKu
MX NPUBLIYHOTO MOHUMAHUA, Mbl Npejnaraem
PAL WHTEPBEHLMIA, KOTOPbIe MOXHO Ha3BaTb
COLMOAPXUTEKTYPHBIMU YNPaXKHEHUAMU. XO-
pOWO, eCcNu UMM PYKOBOAMT CreumanbHbIi
MOJIepaTop, KOTOPbIii MOTOM OpraHu3yeT 06-
CYXIEHME KAXO0T0 YNpaXHEeHUs.

I'Ipe.qnaraeMble WHTEPBEHUMUU LOOJIXKHbI
CO3[aTb HOBble BO3MOXHOCTM MO WCMONb-
30BaHUID U O06XKMBAHUIO IWKOMLHOMO MNpo-
CTpaHcTBa.



The iterative design process

To work with a bottom-up perspective
means going thorough an iterative process
of negotiations, new and altered proposals,
and discussions over the design proposals.
This of course means a lot of conflicting
perspectives. There is no single design pro-
posal which simply transmits to the users/
commissioners. Instead we argue that de-
sign proposals are to be seen as steps in the
process of coming to a solution considered
sustainable in terms of function, aesthet-
ics, technical prerequisites and economy. A
proposition that has the potential to sup-
port the activities it is supposed to support.

Materiality & spatial organisation
could go first

By doing smaller interventions in full-
scale you get the opportunity to test the
proposed alterations. The benefits of this
way of working is two-fold: i) you can see
the design ideas in full-scale and the users
get to test out the proposals themselves, ii)
by working together with the users you build
social capital and acceptance for the process
and the architectural solutions. This could
lead to further useful amendments.

In this way it is possible to bypass a deep
reorganisation of the school’s way of work-
ing and the pedagogical approach. Instead
these architectural design interventions,
even if only temporary, are used to start the
changing process.

Alterations in three levels

We propose interventions in three differ-
ent stages that are supposed to act as cata-
lysts for initiating processes of change. They
can be performed separately or in order from
1to 3.

Level 1. Temporary interventions

To set off the project and to challenge
the mind-set of everyone in the school we
propose a series of interventions. These
socio-architectural exercises could be per-
formed by everyone but should preferably
be led by a professional moderator, observed
and analysed by the project team, and after-
wards evaluated by everyone.

The proposed interventions are meant to
open everyone’s eyes to new possibilities —

to create courage and a will to change. The
time limit will make it acceptable to lose
control. “

1. “Don’t come knocking”

Duration: 1 week.

All doors are left open during the school
day for one week. This exercise is quite de-
manding and will take a lot of discipline -
but if successful all the more powerful in
kick-starting a completely new school envi-
ronment.

The intention is to test how it feels to
teach and learn in a school that is much
more open and integrated — where different
groups of students have much closer con-
tact and insight into what the others do and
learn.

The long term goal with this intervention
is not to have complete acoustic openness in
the school, but to i) be able to put windows
in the walls between the hall and classroom,
and ii) to establish a culture where students
can work in groups in hallways or in lessons
without a teacher present.

We aim to inspire a school that is less
compartmentalized and more transparent
and integrated. A positive side effect is that
the corridor becomes a space full of daylight
and rich impressions. It will stimulate curi-
osity — the most important factor in a learn-
ing environment.

2. “The chair game”

Duration: 1 day

This is a one-day-workshop for teach-
ers. They are asked to change the layout of
a classroom in 10 different configurations
each with a different quality. Furniture is
moved around and a drawing plan is pro-
duced. They are then asked to spend an hour
in groups planning a lesson for some of the
more unusual classroom configurations.
Each configuration is tried out 1:1 and dis-
cussed in a plenary session in relation to the
planned lesson.

The intention is to i) open the mind
of the teachers to the flexibility already
available in the classroom, and ii) to kick-
start a dialogue about how the layout is
linked to their teaching, i.e. how new layout
and design can be used positively in their
teaching.

53



54

1. «be3 cmyka He 8x00uMb»

MpogomkuTenbHoCTb: 1 Hegens.

Bce nBepu B WKOE AepxKaTcs OTKPbIThI-
MU B TeYeHMEe OAHOI Hegenu. ITo 3agaHue
HenpocToe, U noTpebyer cobnofeHus Auc-
UMNAWHB, HO MPWU YCMEWHOM BbINOJAHEHUM
MOYeT NPUBECTU K CO3[aHUI0 HOBOM aTMoC-
thepsl B WKone.

Lenb ynpaxHeHUs — NOYYyBCTBOBATb, KaK
WKONA MOXET ObITb GoNee OTKPLITOW U UHTE-
PaKTUBHOM. [Ins YYEHUKOB 3TO BO3MOXKHOCTb
HalTK Gonee BNU3KMIA KOHTAKT APYT C APYrOM
U NOHATb, YTO U3YYAIOT UX OFHOKALIHUKK.

[llonrocpoyHasa uUenb ynpaxHeHusa —
NOJHAA aKyCTMYeCKas OTKPLITOCTb B LWIKONE,
KOTOpas B AajbHeleM no3BOANUT BCTABUTH
OKHa B CTeHbl MeXAy KOPMAOPOM U Knac-
CaMM W YCTAHOBMUTb B LIKOME TaKylo aTMOC-
tepy, Korga y4eHUKn camu cmMoryT pabortarb
B peKkpeauusx 6e3 Hagsopa yuutens. OkHa
B CTEHax KJaccoB CO CTOPOHbI Kopuaopa
npuBNeKyT Tyaa OGonblue CBeTa, a TaKxe
CO3[afyT CBA3b MEXAY YYEHWKAMU Pa3HbIX
KNaccos.

2. «Wzpa 8 cmynva»

MpogomkutenbHocTe: 1 AeHb

YnpaxHeHnue pns yuuteneir. Kaxporo
M3 HUX NPOCAT paccTaBuUTb Mebenb CBOEM
Knacce no-apyromy, MeHss Takum obpaszom
KOHUrypaumio npoctpaHcTea. lNonyyeHHoe
nepeMelleHne AOMKHO ObiTb 3aneyatieHo
Ha bymare. 3aTeM yuyuTens JOMKHbI 06CYaANTb
M3MEHEHWA U B rpynmne COCTaBUTb NNaH 3aHs-
TWii B HOBBIX YCIOBUSIX.

3afaya ynpaxHeHus B TOM, YTOObI Cae-
natb yyuteneit 6onee rMOKMMKU Mo OTHOLe-
HUIO K YCTOABLIEMYCA NPOCTPAHCTBY M AaTh
MM BO3MOXHOCTb M3MEHWUTb METOAMKY npe-
noAaBaHuUs B 3aBUCUMOCTU OT TOTO, KaK OHO
U3MEHMNOCh.

3. «Xopeo2pacdhua muwutsl»

MpogomxkutenbHocTe: 1 AeHb

Bcex ydyeHukoB mpocsaT Ha 1 AeHb no-
MEHATb NPUBLIYHbIE TPAEKTOPUWN OBUXEHUA
no wkone,. Hanpumep, BBEPX MOXHO nopg-
HUMATbCA TONLKO MO BOCTOYHOW NECTHUUE,
a CNycKatbCA NO 3anagHoii; MOXHO MONb-
30BaThCA TOMbKO 3anafjHOW YacTbio LIKOABI,
4TO6bI Pa3rpy3nTb BOCTOUHYIO; XOAUTE MOX-
HO TONIbKO 3af0M HanepeA. Takoe ynpaxHe-
HUe CO3[aCT TUXUE 30Hbl B LWKONE, MOMOXET

nepemelatb BCEX YYEHWKOB W 3aMefnuTb
CKOPOCTb NepeMeLleHUs No WKone.

3agaya ynpaxHeHWs B TOM, YTobbl BCe
MOT/IM MOYYBCTBOBATb, KaK JIETKO WU3MEHUTb
WKONbHYI0 aTMoctepy NPOCTLIMU CPeACTBa-
MU. B manbHeillueM HOBble AapXUTEKTYPHblE
TpaHchopMaLmMu MOryT TaK e NOBAUATL Ha
couManbHyo xopeorpaduio WKoAbI.

4. «HadysHas mebenby»

MpoaonKkuTenbHOCTL: 1 Hepens

YyeHukam faeTtcs HagyBHas mebenb, Ko-
TOPYIO OHW MOryT nepeMelarb no LWKoe,
coBeplas TakuM 06pPasoM MHTepBEHUUU B
MPOCTPaHCTBO — 3TO AAET UM BO3MOXHOCTb
MOHAT, KaK MOXHO MEHAT WKONbHYIO CPEeay.
OHM MOryT 06CyXAaTh M AOKYMEHTUPOBATD 3TH
M3MEHEHMUs, AeNas BbIBOAbI 00 UX BAUAHUU.

5. «Asmomamuyeckoe uckyccmsox»

MpopomkutenbHOCTb: 2 Hepenu

B pamkax 3TON MHTepBEHLMU YYEHUKM
CO3[aI0T KOMNaXW, KOTOpble BMOCNefCcTBUM
MOXHO NOMECTUTb Ha CTEHbI WKONbI.

[leTn penaioT Konnax, WCNOMb3yA Xyp-
Hanbl U raseTbl, TeMa MOXET ObiTb Nt06OIA.
Korga konnax rotos, ero oundpoBbIBaioT, U
noNy4eHHoe U306pa)eHue NMpoeLupyioT Ha
cTeHy. Ero 06BoAAT No KOHTYpY, UCNONb3ys
TONbKO YepHblii uBeT. Monyyaetcs rpaduye-
CKoe U306paxeHue Ha CTeHe.

6. «PazHoobpazue nodyuwex»

MpogomkuTenbHOCTb: 2-3 Hepenu

Lenb ynpaxHeHus — cpenatb cpegy 6o-
nee KOM(OPTHOM M NO3BONUTL Y4YEHUKaM
camum BbIbpaTh U chOpMUPOBATL UHTEPbLEP
ONpefeNneHHbIX  WKOMbHBIX  MPOCTPAHCTB.
Kaxpblil NpUHOCUT U3 OMA TKaHb W WHET U3
Hee HaBonouky. Kaxpas TkaHb MMeeT CBOK
MCTOPMIO: 3TO CTapble 3aHABECKMW UKW CTapas
6abylwkuHa ckatepTb U np. HaBonouyku Ha-
6MBalOTCA MaTepuanom, YTobbl MOJyYMIUChH
NOAYLWKMN Pa3HOro pa3mepa, KOTOpble MOXHO
MONOXUTb B Pa3HbIX 30HAX LWKONMbI.

YposeHs 2. Heucnons3yemsie pecypcei
BTopoit ypoBeHb UHTEpBEHLMI He Tpeby-
eT 60/blWMX CPEACTB, BAUAET Ha 3faHNE U ero
KU3Hb C TOYKM 3PEHUSA NOYTU HE3aMEeTHbIX,
HO CyILECTBEHHbIX feTanei. I3T0 NpuBeaeT K
MOBbLILWEHMNIO YPOBHA OTKPLITOCTH, CMEHE NpU-
BbIYHBIX TPAEKTOPUI U paboTe ¢ Mebenbio.
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An access from the balcony to the canteen would enhance the flow of movement and feeling of openness.
There is an unutilised potential in the form of the balcony which we think should be used
banKoH HyXHO Hayams UCNOL308aMb NO HA3HAYeHuto. Bxod 8 cmososyio yepe3 Hezo npudacm npocmpaHcmay

DA3HO06PA3US U CHU3UM HAZPY3KY HA NepsbIl 3max

3. “Choreography of silence”

Duration: 1 day

All students and children are asked
to change the social choreography at the
school for a day. For example: i) everybody
must walk up via the eastern staircase and
down via the western staircase, ii) only the
western staircase is to be used making the
eastern end of the corridors more quiet, or ii)
all students should walk backwards etc.

The choreography should be designed to
make more quiet-zones, or to mix the stu-
dents up, or to slow down the pace at the
school.

The intention is to give everybody a
feeling of how easily the atmosphere can
be changed in the school. In the long run
new architectural elements and structural
changes can make similar permanent chang-
es to the flow and the social choreography
of the school.

4. "Instant inflatable change”

Duration: 1 week.

Students are given inflatable furniture
which they, in groups, can carry around the
school and use to create instant spatial in-
terventions. This gives the students power
to experiment with changing the school in
full scale 1:1. They are asked to evaluate and

debate their design experiments instantly,
and to document and understand the ef-
fects.

The intention is to give the students a
fun and powerful tool to enter the design
process.

5. “Automatic art”

Duration: 2 weeks

In this intervention we would like to
work with the students to make collages
which in the second step will be transferred
on to the walls.

The students are asked to work with
magazines and newspapers to compile a col-
lage image. The theme for the collage could
be formulated. When the collage is ready it
is digitalized in order to project it onto a
wall. The students paint the outlines of the
collage on the wall, using only the colour
black. The outcome will be like a cartoon or
a graphic image while at the same time tell-
ing a visual story. The original collages could
be mounted in frames and put on the walls
as well.

6. “A diversity of pillows”

Duration: 2-3 weeks

The intention is to make a nicer indoor
environment and to empower the pupils to
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AKycmuka

B wkone siBHble NpobneMbl C aKyCTUKOIA
U3-33 UCMONb30BAHUA [EWeBbIX U TBEpPAbIX
MaTepuanoB AN MOTOMKA, Nofa WU CTEH, KO-
TOpble He MOMIOLWAIOT 3BYK, B CBA3W C YEM B
noMeleHUAX O4YeHb WYMHO. 3TO cO3AaeT He-
CMOKOIiHYI0 aTmocdepy B WKoe.

06bl4HO Takasa npobnema pewaertcs 3a
CYET NPUMEHEHUSA BOolee MATKUX NOKPLITUIA —
JIMHONEYMa U KOBPOBbIX HACTMIIOB, a TaKKe
MCMNONb30BaHUA 3BYKOU3ONALMOHHbBIX MaTe-
puanos. [TOMOXET TaKxe W MArkas mebenb u
npo6KoBble LOCKK ANs 0ObABAEHUIA.

LikonsHbIli 080p

KpaitHe BaxHO chenatb ABOP AOCTYMHbIM
U OXpaHseMbIM, YTOObI JeTU MOMK BbIXOAUT
Ha nepemeHax Ha ynuuy. OTcytcTue husnye-
CKOW aKTUBHOCTW B TeUEHME BCEro AHA NI0X0
CKa3blBaeTCA Ha KOHLIEHTPAL MW BHUMAHUA BO
BPeMs YPOKOB W Ha COLManbHOM Kaumare B
LWKOJle BO BPeMs NepeMeH, Korga Bce Geraiot
no KOpUAOpaM.

Wcnonb3oBaHue fBopa netoM WU 3UMON
noMoXeT W36exarb NepenofHeHHOCTU KO-
pUAOpOB U CAenaeT nepemeHsl Tuwe. Bax-
Hoe ycnoBue — 370 3a60p BOKPYr fBOpa U 3a-
KpblBatowWmMecs BOpoTa. Takxe AOMKHbI ObiTb
npasuna noBefeHNA BO ABOPE — KyAa XOAUTb
MOXHO, @ KyAia Henb3a. YuuTens no ouepeam
AOJKHbBI NPUCYTCTBOBATb BO IBOPE BO BPEMS
NpOrynoK — TOrAa BOPOTa BYAYT HE HYKHbI.

bankon 8 cmonosoli

bankoH — xopowwit npumep pasHoobpa-
3MS1 MPOCTPAHCTBA, TLe BCE MPOWUCXOAUT Ha
OAHOM YPOBHE, TaK KaK OH N03BOASAET 6biTb B
CTOJI0BOWA, HO HabMOAATh 338 NPOUCXOAALUM
c apyron Touku. Ceityac 3To MecTo UCMoAb-
3yeTcs KaK CKNaf, 3ecb XpaHATCA cTapble, B
OCHOBHOM, HEHYXHble npeameTsl. Ecan Gan-
KOH pa3obpatb, ero MOXHO UCMOJIb30BaTb Kak
LOMNOJIHUTENbHOE MPOCTPaHCTBO. B Gyayuiem
MOXHO NPUCTPOUTb K HEMY NIECTHULY, Beay-
LYt BBEPX NPAMO U3 CTONOBOIA.

Pexpeayuu

Pekpeauun MOXHO HafenuTb pasHbIMU
(YHKUMAMK HA BPEMSA NEpPeMEH WAKM UCMONb-
30BaTb /1A FPYNnoBbIX 3aHATUA BO BpeMs
YPOKOB. 3ecb HyXHO NoCTaBuTb Mebenb,
BO3MOJHO, MOAENNTb NMPOCTPAHCTBO Nepero-
POAKaMM, 4TOOLI BapbMpPOBaATh €r0 pasMepsl U
topmy. Torga B WKoONe NOABATCA HOBble Me-
CTa: ranepes, TMxas 30Ha, Kade, nayHx u np.

YyeHnKoB MOXHO npuBneyb K oopm-
NEHWI0O U OpraHn3aLnn Kaxpon pexkpeauuu,
TaK Yy HUX MOABUTCA OLLyLiEHUEe, 4TO 3TO
NX MpOCTPaHCTBO. [lekopupylolmne 3nemeH-
Tbl MOXHO CfieNnaTb BO BpeMs UHTepBeHuMi 1
VPOBHA.

Yyumensckas

YpobHas Mebenb NOMOXET CAenarb y4u-
TeNbCKyto 6onee HedopManbHOM U pacnona-
ralowein K obuweHno: KodenHblii cToNuK,
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create and adjust their own interior. Every
student brings some fabric from home and
makes a pillowcase out of the fabric. The
fabrics brought to school by the students
will have their own story, my granny’s old ta-
blecloth, my curtains I had when I was small,
my mother’s dress when she was young etc.

Level 2. Unused potential

The second level of intervention doesn’t
involve big economic investments but af-
fects the building and the activities in a
more micro-oriented way. In general it is
about smaller adjustments such as opening
up, changing movement patterns, putting up
fences and working with the furnishing.

The acoustics

The school has a problem with acoustics
in general due to the predominant use of
hard surfaces for the floors, walls and ceil-
ings. All noises and sounds are enhanced by
the materials used around the school. This
creates a very noisy, stressful and harsh at-
mosphere in the school.

The problem is normally solved by apply-
ing softer surfaces to floors and ceilings —
carpets or linoleum/rubber floors and acous-
tic panels. Any sound absorbing material
will help the situation. Also soft furniture
and pin boards.

The school yard

We find it crucial for a good learning en-
vironment that the yard is made secure so
that students can use it at all breaks during
the day. The lack of a space for noisy and
high pulse activity has a negative effect on
the students’ ability to concentrate during
lessons. It also affects the social climate in
the breaks due to the noise and the energy
that is released in the hallways.

Opening the yard in both summer and
winter would make all indoor facilities much
quieter and less crowded. The thing to do
is to make sure that the yard is fenced and
that there are closable gates. In order to
make the younger students stay in the yard
there must be rules where to go and where
not to go. Teachers should alternate spend-
ing time with the pupils in the yard during
breaks. This would make it unnecessary to
have locked gates.

The balcony in the canteen

The balcony represents one of very few
options for spatial diversity in the school
since everything else takes place on one
level. The double-high space with the mez-
zanine balcony level allows you to be in sep-
arate zones within the same room — looking
down, taking part but at a distance. Today
the balcony functions as storage. It would
be fairly easy to store the furniture and ma-
terial elsewhere and probably throw some
stuff away in order to make the space use-
able. A more permanent solution would be
to build a stairway between the balcony and
the canteen.

The break corners

The zones at the end of all corridors have
the potential to serve as varied work and rec-
reational zones for use during breaks or for
group work during lessons. They need furni-
ture and maybe some partition walls to break
down the scale of the space. This would cre-
ate a variety of spaces, each with its own
identity and purpose — homework cafe, quiet
lounge, small students’ playground, project
gallery etc.

The students should be involved in the
design of these zones and thereby feel an
ownership of the areas. Decoration can be
done by or in collaboration with the stu-
dents. This could be combined with the Lev-
el 1 intervention “Automatic art”.

The Staff room

With a different furnishings the staff
room will be much more usable and help
teachers collaborate and inspire each other.
This is a fairly easy goal to achieve, with the
help of sofa chairs, sofas and coffee tables
as well as some working space. Another rou-
tine for the dishes has to be implemented so
that the teachers could bring their coffee to
the lounge when they have breaks or during
working hours.

Level 3. Architectural change

The last level suggests a profound
transformation of the architecture of School
53. A project like this demands, firstly,
another budget over and above that of Level
1 and Level 2. Secondly, it requires a proper
design team and other building consultants,
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AVBaH, napa kpecen u pabouue mecta. Tak-
e HYXHO OpraHW30BaTb NPOLECC TakK, YToObI
yuuTens Moru nuTb Koe B yYMTENbCKON, a He
XOAMTb C YallKaMmu no WKoe.

Yposens 3. Apxumexkmyptbie
U3MeHeHuA.

MNocnepHuit ypoBeHb npepnonaraer 3Ha-
YuTenbHble TPaHCHOPMALNUM  apPXUTEKTYpbl
WKonbl. TaKOM NPOEKT, B OTIMYME OT Npeaso-
XEeHWI ABYX NepBbIX YPOBHEN, NpefnonaraeT
COBCEM MHOII BI0[KET, a TAaKXKe NpuUrnaweHue
AN3aiHepCKoN KoMaHAbl U TOPOACKOe paspe-
LeHMe Ha NepeycTpoMNCTBO 3aHuA.

Mbl BUAUM ABe 30HBI, HA KOTOPBIX XOTe-
nn 66l ChOKYCMPOBATLCS B NEPBYI0 0Yepeb
A8 BHE,PEHNS [ONTOCPOYHbIX U3MEHEHWUIA B
NPOCTPAHCTBO LWKOJbl, KOTOPbIE COOTBETCTBO-
Ba/In 6bl Pa3BMTMIO NAPAAUTMbl COBPEMEHHO-
ro o6pa3oBaHus.

«Hosblli yenmp 3HAHUL» — OMKpsIMue
nepgozo 3maxa WKonbl 014 MECMHO20
coobuecmsa

Ha nepBoM 3Taxe HaxXoAWUTCA WKOJbHbIN
My3eii, 6ubnuoteka u cronosas. Bce 3Tto
LLleHHble PECYpPChl C TOYKU 3pEHUs coLuanb-
HOIi cpefbl WKONbI.

CerogHs My3eil ABNAETCA 3aKPbITbIM U
HEBUOMMbBIM 1S YYEHUKOB W NOCETUTENEN
WKOJbI — OH OTKPbLIT TONbKO ANSA WKONBHUKOB
no 0CobbIM cayyaam. Myseit umeeT 60/bLON
NOTEHUMAN AN1S WKOMbI U [N BCEFO MECTHOTO
€006LecTBa, HO CErOAHs OH He peanusyercs.
OTKpLITOCTb My3es MOBBLICUT €ro LEHHOCTb
B [1a3aX YYEHWKOB U yuuTeneil, KoTopsle
CMOTYT aKTUBHEE MCMoAb30BaTb Pecypchl
My3es B YYEOHbIX LENX W WKOMbHbIX Npo-
ekTax. Takxe MOXHO CAenarb Myseil obue-
LOCTYMHbIM.

BubnuoTteka yxe Ucnonb3yetcs Kak me-
CTO, TA€ MOXHO AeNnaTb AoMallHee 3afaHue.
370 cpepa, rhe netv cobupatoTcs BMecTe U
nomoraioT apyr apyry. Ho u3 kopugopa 6u-
611OTEKM He BULHO — [1BEPb B HEe 3aKpbiTa.

CTonoBas BbIMONHAET OCHOBHYIO COLM-
anbHyl0 QYHKUMIO WKoONbl. 3TO MecTo, roe
VYEHUKNU COBUPAIOTCA BO BPEMS NMEPEMEH U
Kyaa MAYT nocne ypokos. Y CTONOBOW HeT
(YHKUMOHANBLHOTO pa3Hoobpasus — 370
npocTo 6onbLIOe NPOCTPAHCTBO, rae BCe Co-
OupaloTcs BO BPeMs TOPXKECTBEHHBIX MEpo-
npuUATUR.

Mbl BUAMM GONbLWON NOTEHUMAN B UAee
06beAMHUTb NPOCTPAHCTBA My3ea U 6UGNO-
TeKM B OOMblLOE OTKPLITOE Kade M LeHTp
3HaHWNA, Kyna LEeTU CMOryT NPUXOAWUTb BO
BPEMS YPOKOB ANA rpynnoBoii paboTsl uau
NOAroTOBKM K ypokam. Ciofa Takxe MOXHO
NPUXOAUTb NOC/E YPOKOB. YTOOLI fenarthb fo-
MallHWe 3apaHus B rpynnax. LleHTp moxet
CTaTb BAXHOW COLMANbHOI M 0bpasoBaresb-
HOW NnowWwagKon c KOMOPTHON ANs nonyye-
HUA 3HaHWsA aTMocdepoil, rae BymyT Tuxas
30Ha M 30Ha /15 00LLEHNS, a TaKXKe TePPUTO-
puA BNA NOAFOTOBKW TPYNnoBbIX U UHAUBH-
JyanbHbIX WKONbHbIX NpoeKToB. Kade B LeH-
Tpe OyAeT JOMOJHEHUEM K CTONOBOM, HO He
3amMeHuT ee. Y rapgepoba Takxe noTeHuuan
COLMaNnbHON NNOWAAKN — 3A4eCb AeTU 4acTo
cobupaioTcs BO BpeMs NepemeH, 31ecb OHM
BCTpeyatTca ¢ poautensmu. Ecnu pewetku
Ha rapgepobe CHATb W PeCcTpYKTYpUpOBaTh
BCIO CMUCTEMY pa3feBanoK, 3TO 30Ha TaKke
cmora 6bl CTaTh YacTblo HOBOMO MPOCTPaH-
CTBa Ha NepBOM 3Taxe.

Kade pna yuuteneit takke mormo Obl
NOABUTLCA B LWKOME B XOA4E W3MEHEHWIA.
ITo MOKeT ObiTh BbIfENEHHas, HO He 3aKpbl-
Tas 30H3, YTOOBlI YYuTens MOMM OTHbIXATb
BO BpeMs MNepeMeH, HO B TO Xe BpeMA
ObITb PAAOM, €CIW YYeHUKaM MOHazobuTCs
nomoub.

MepecTpoeHHbI NepBblil 3Tax Mor Obl
TaKe CTaTb CBA3YIOWWM 3BEHOM MEeXAy
KOO U MECTHbIM COOBWECTBOM — Kpae-
BeYECKNIl My3eil 0OHAPYKMBAET BaXHOCTb
BKJIIOYEHMA KUBYILNX NO COCEACTBY Niofen
B XW3Hb WKOJbI, M OTKPbITUE NEPBOro 3Taxa
LNs YNEHOB KOMbIOHWTY MO0 6bl HA NONb3Y
W My3€et0, U CMOPTUBHBIM NMOMELWEHNAM LWKO-
Nbl, KOTOpPble MOXHO CAaBaTb B apeHay BO
BHey4yeOHoe BpeMs. MOXHO HanafuTh CBA3b
MeXay WKONbHOW U palloHHOI GubnmnoTteka-
MU ons obMeHa pecypcaMu W NpPOBEfEeHuUs
COBMeCTHbIX MeponpuaTuii. CTonosyio Toxe
MOXHO WCNOMb30BaThb /1S NPOBEAEHMUA CO-
ObITUIA paitoHHOro ypoBHsA. CleHa B CTO/O-
BOM NOJOMAET M KayecTBe NaoWapku pans
npe3eHTaLMm WKOJbHbLIX NPOEKTOB, CO3AaH-
HbIX B LileHTpe 3HaHuii. Ham npepcraBnsercs,
4TO SIS CO3[aHUA GnaronpuATHOMN coumans-
HOW Cpefbl BaXXHO ChOpPMMUPOBATb NPOCTPaAH-
CTBa C Pa3NUYHbLIMU (DYHKUUAMMU, KOTOpblE
6bl cnoco6cTBOBaNM pasHbIM BUAAM KOMMY-
HUKaLUW BHYTPU LWKONbI.



The new entrance to the schoolyard from the open ground floor.
Hosblii yeHmpanbHeili 8x00 8 wKoMy. Mecmo 015 Bcmpey ¢ Opy3bAMU HA NepeMeHax.

permission from the building authorities
etc.

In general, we see two focus areas for
a lasting transformation of the building to
make it comply with the educational para-
digm of today and tomorrow.

“The New Knowledge Center”-

opening up the ground floor to

the community

The ground floor houses the school mu-
seum, the library and the student cantina.
These are all valuable assets in terms of the
social environment of the school.

Today the museum is enclosed and in-
visible to both students and visitors of the
school — only open to the students on spe-
cial occasions. The museum has great po-
tential for the school and for the whole local
community but today this potential is not
realised. A visual presence would make the
collection much more valuable to everyone
and more likely that teachers or students
would integrate the collection into their
school projects. There is also a potential for
opening up the museum to the public and
creating a community meeting place at the
school.

The library already functions as a study
for doing homework. That is an important
social environment for the students to come
together and help each other. But the library
is also invisible at the school - enclosed and
hidden until you open the door.

The cantina houses the main social func-
tion area today. It's where the students go
during their breaks and where they sit or

© Ebba Hogstrém 2013

hangout. But the cantina has no spatial vari-
ation. The room has only one quality - it's a
large space suited for big parties and school
performances.

We see huge potential in combining the
library and the museum in an open student
café and knowledge centre where students
can come - during classes to do group work
or to find information during breaks to catch
up on last minute homework - or after school
to do group assignments. This centre can
become a very strong social and educational
space. A new student café and knowledge
centre could offer other spatial qualities; a
room with a much more intimate atmosphere
and maybe seating for both groups and sin-
gle students — a silent zone and a communi-
cation zone. Or even student-meeting-rooms
for project work. This new centre is intended
as a supplement to the cantina — not a re-
placement.

The cloakrooms for the students also
have social potential. They often become
social arenas where students get together
during breaks. If the wardrobes were un-
locked and integrated into a restructuring
of the ground floor area they too could also
become a social zone with unique spatial
qualities.

Today there are staff members in the
cantina and the library and by the school en-
trance. A new more integrated ground floor
would be able to benefit from these employ-
ees and would not need any additional staff.
A staff café might also be integrated in this
restructuring. The teachers could be allo-
cated a separate zone - visible and open -
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«llpo3payHaa wkona —

YX00 om 3aKpbIMbIX KJ1ACCOB»

PacnonoxeHue Knaccos GbII0 CPOEKTU-
POB@HO COMMACHO CTaHAAPTHLIM METOAaM Tpa-
LMUMOHHON 006pa3oBaTeNbHOM napagurmbl.
Bce knacchl npeacTaBnsioT co6oi oTaenbHbie
KOMHaTbl, roe y4uTenb nepepaeTr yyeHuUKam
3HaHMA B OLLHOCTOPOHHEM NOPAAKE, UCNOJb-
3yA I0OCKY KaK CpPefCcTBO KOMMYHUKaLUK.

CoBpeMeHHbIi y4ebHbIii MpoLecc ropasfo
pa3Hoo6pasHee, 1 WKONbI HE MPOCTO 3aKauu-
BaloT MH(OPMALMIO B YYEHUKOB, KaK paHblue.
Nx 3agaya — HayunTb AeTeil caMux MCKaTb
uHdOpMaLMIo U pa3bupaTbCs B Heil.

Jlydwmii cnocob yemy-To HayunUTbCS — 3TO
HayaTb 3TO Aenarb, a TPAAMULMOHHAA Knacc-
Has KOMHaTa He npegnonaraet 60/bWOroO Ko-
JIMYecTBa 06Pa30BaTENbHbLIX IKCMEPUMEHTOB
C TOYKM 3peHnA NpenogHeceHNUs 3HaHUMN.

MosToMy Mbl npepnaraeM pacWUpUTb
NPOCTPaHCTBO Knacca 3a CYeT ero coefuHe-
HUA C KOPMAOPHBIM NMPOCTPAHCTBOM, YTOObI
BbIHECTW 06pa3oBaTeNbHbIN NpoLecc 3a pam-
KM OAHON KNACCHOW KOMHATbl U UHTErpupo-
BaTb ero B 06WMIN yyeOHLIN npouecc Bcelt
WKOMbI. ITO MOXKHO CLENaTb No-pasHoMy, HO
OCHOBHAA 3afaya — COo3AaTb CBA3b MEXAY
BCEMMW KNaccamu, B TOM YuCie 1 BU3yabHbIN
KOHTaKT MEXAY HUMU, YTO OXKUBUT WKONbHYIO
atmocdepy.

Mbl npegnaraem AeMOHTMPOBATb YacTu
CTeH MeXAy KOPMAOPOM W Knaccamu u 3ame-

© Ebba Hogstrém 2013

HWTb UX MPO3PAYHbIMU NAHENAMU, KOTOpble
JafyT BO3MOXHOCTb BWAETb, 4TO NpOwUC-
XOAUT B KAXAOM Knacce. ITO TaKxKe cenaet
Kopupop 6onee ceembiM. [lu3aitH naHenen
MOXeT ObiTb 00beguHsALWEN TEMO U ANs
OpYrux 3/1eMEHTOB B WKONE: NepCoHab-
HbIX LWKA(UUKOB, MONOK B Knaccax, mebe-
N B pekpeauusx u np. CmardyeHue rpaHui
MeXJy pa3HbIMKU NPOCTPAHCTBAMMW NO3BOAUT
MCNOAb30BaTb KaX[bll KBaApaTHbIA MeTp
WKONbI.

370 TaKXe COOTBETCTBYET COBPEMEHHbIM
npuHUMNamM obyyeHus, KOTOpoe mnepecTa-
N0 6biTb OAHOCTOPOHHUM. B coBpemeHHoiA
WKone BCe y4aTcs y BCEX, W MPOCTPAHCTBO
JOMKHO 3TOMY cnocobctBoBath — 6e3 Mo-
AepHU3aLMmM y4ebHOro npouecca usmeHeHus
B apXWUTEKTYpPe HU K YeMy He nMpuBeayT.

3aknoyeHue

O4eHb BaXHO, YTOObI apXUTEKTYPHbIE 13-
MeHeHUs BeNUCh NapannenbHo C U3MeHeHUs -
Mn y4ebHOro npotecca.

TpaHcdopmaLnm AOMKHBI 3aTPOHYTL U
AW3aliH 3[aHusA, U METOAUKKU NpenoAaBaHus
B O[IMHAKOBOMN CTENEHMU.

UcmoyHuku/References

! Evans, Robin, (1978) Figures, Passages, Doors, in
Evans, Robin (1997) Translations from drawing and
other essays. London: Architectural Association
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Jobpo noxanosams!

School 53 with its new entrance in the middle of the building. Open and welcoming!



but maybe acoustically separate which could
act as a place where they could enjoy their
breaks but also a place where students can
come if they need help.

A restructured ground floor would defi-
nitely function as a valuable social environ-
ment for students and teachers. It may also
provide the perfect scenario for the school
to interact with the local community. The
museum shows how important the local com-
munity can be. Opening up the ground floor
to visitors from the community might create
new unexpected collaborations. The sport
facilities might get more financial support if
they are also open to adult sports activities
in the evenings. The school library might de-
velop a fruitful collaboration with the local
public library. The cantina might be used for
all sorts of local activities. The students will
have a stage to exhibit their projects and the
local initiatives might exhibit at the knowl-
edge centre.

In order to generate good social environ-
ments, it is important to create a variety of
spatial qualities. We believe the ground floor
has the potential to be transformed into a
series of open and integrated spaces with
unique qualities that would nurture differ-
ent kinds of social interaction - accessible,
open and inviting.

“The Transparent School”-

the de-compartmentalizing

of classrooms

The layout of the classrooms was de-
signed for a traditional teaching paradigm.
Each classroom is a separate cell without
any connection to the rest of the school - all
formed as identical compartments for iden-
tical teaching situations where the teachers
dictate knowledge to the students in a one-
way communication line from the blackboard
to the rows of students.

Today we know that a modern learning
experience has to be much more diverse than
that. Schools no longer just pour informa-
tion into the students. The main focus today
is to teach the students to find information
themselves and to manage and question the
information they find.

The best way to learn is to learn by do-
ing, learning by discovering or learning by
teaching and the traditional classroom de-

sign is not ideal for pedagogical experiments
and the sharing of knowledge between stu-
dents.

We therefore suggest that plans are made
to open up the walls from the classrooms
to the hallway in order to integrate the
learning environment at the school and
de-compartmentalize the classrooms. This
transformation can be done in many ways.
The essential point is to create visual contact
both in and out of the classrooms thereby
creating a much more lively and interesting
hallway and learning environment in
general.

We suggest demolishing the non-
structural parts of the walls between the
classrooms and the hallways. The walls can
be replaced by open ‘furniture walls" with
glass panels that open up the viewpoints
through the corridors and lets in daylight
from all sides. These furniture walls can
be designed to incorporate many different
features throughout the school; lockers
for students, shelves for the classrooms,
glass cupboards for exhibitions of student
projects, sitting zones for small groups, even
mezzanine levels for small students to play
in (see reference images). Softening the
boundary between the classrooms and the
hallway will activate the corridors and help
make the most of every square meter of the
school.

The design principle of de-compartmen-
talizing the classrooms is linked to a peda-
gogical showdown with the traditional one-
way-teaching described earlier. One won't
work without the other. The rebuilding of
the school must go hand in hand with peda-
gogicalinnovations. Changing design means
also changing teaching methods.

Concluding remarks

It is essential that the transformation of
the school is synchronized with pedagogical
developments.

The transformation is as much a change
of design as a development of teaching
methods.

References:

! Evans, Robin, (1978) Figures, Passages, Doors, in
Evans, Robin (1997) Translations from drawing and
other essays. London: Architectural Association
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Llo pe mu ha conb na cu go
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BbopH-KoBanbcku
XaHceH

Hopserus
XYAOXHUK, An3aiiHep

www.kowalskiness.com
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V3meHeHue ysemoBoli 2ammbl KOpudAopos Ha 6osee APKYIO

Making the corridors colorful and bright

Toro BpemeHW, 4TO A NpoOBeN B LWKONe,
ObiI0 JOCTAaTOYHO, YTOObI MOHAT, YTO LIYM,
HexBaTKa CBEXero Bo3Jyxa B Kiaccax W 3a-
npeT AN YYeHMKOB BLIXOAUTb Ha YAWLY BO
BpPeMs NepeMeH, YTobbl NoUrpaTb U HEMHOTO
pa3MATLCA, BPAA AN MOTYT NOWTM UM HA NOJb-
3y B TeYeHue y4ebHOro fHs.

[ins Toro 4T06bl HAYaTh YTO-TO MEHATH B
wkone N°53, cyujecTByeT macca cnocobos.
Ho Kak gu3aiiHep U XyOOXHWUK A CTpeMuncs
BbIOpaTb NyTb, KOTOPbI No3BONUA Obl MHe
M3MEHUTb WKONbHYIO Cpedy CBOMMMU pyKamm
W 3aopHO M3bexarb ponrux GopokpaTuye-
CKUX npoBonoyek. [03ToMy MHe noKa3anocs,
4TO APKME PUCYHKM Ha CTEHAaX LKOJbl MOMN
Obl CTaTb XOPOIWMM TONYKOM Jnis Gonee ro-
GanbHbIX W3MEHeHW. B ux ocHoBy nernu
MAen CaMmx YYEHUKOB — Mbl MOMPOCUIN UX C
MOMOLLbIO PUCYHKOB BbIPa3nUTb CBOW MeYTbl O
TOM, KaKol OHM XxoTenu Obl BUAETb CBOIO WKO-

HALLWAY S

Coviaed Wil

ny. Pabotbl pebAT cTanu matepuanom ans
MaclWwTabHOro Konaxa, KoTopbll MOXHO Ha-
HECTU Ha CTEHbI YHbUTbIX PeKpeaLuii.

[lns 3TUX NPOCTPAHCTB Y MEHS TaKXKe eCTb
uaes CKaMenKku Uin auBaHa — ceifvyac cMaeTb
TaMm Herge. Mos 3afymka cBsi3aHa C U3BeCT-
HOW BCEM UTPYLIKOW, N Y MEHA CAMOTO Bbl3bl-
BaeT MHOIO CYaCTIMBbLIX AETCKUX BOCMOMM-
HaHWii. 370 TpexmeTpoBbIN Pa3HOLBETHbIN
KCMNOoOH U3 iepeBa Ha KOJeCMKax, KOTopbIi
MOXHO NepemeLLaTb No NPOCTPAHCTBY WKOMbI
1 UCMONb30BaTh KaK CKameiiky. Ewe Ha Hem
MOXHO WUrpaTh C NoMoLblo GapabaHHbIX na-
noyek. [lepeBAHHbIE [ETAIM MOXHO 3aMEHUTD
APKMMU MATKMMM NOAYWKAMU, 4TOObI CUAETH
Ha «KcunodoHe» 6bino yaobHee. LiBeToByto
ramMy 3TOr0 MEPeABUIKHOMO My3blKajbHO-
ro [MBaHa MOXHO TaKXe MCMoNb30BaTb A
npuoaHua LUBeTa M APKOCTU KOPULOPHLIM
CTEHAM W IeCTHULAM.



Do Re Mi Fa So FaTi Do

During my stay and visits to the school
53, it was easy to see that noise, cramped
warm classrooms and the simple and
interesting fact that the pupils weren't
allowed to leave the building to play
inbetween classes, was not good for anyone.
There are many ways to try to improve things
at the school. I wanted to focus on what I
could do by with my own hands as an artist
and designer, and with as little potential
time consuming bureaucracy involved as
possible. Drawings on any of the schools
walls would be something to begin with. As a
starting point for this idea, we had the pupils
make drawings of what they believed would
improve their everyday school experience,
and I want to use this material to create

Collage made of the pupils' drawings
Konnax u3 demckux pucyHkos

collages of the different drawings and have
them painted as murals on the walls.

I also have an idea for a bench or a sofa
for one of the hallways. It's based on a toy
that brings back good memories for me
from my childhood. The toy is a xylophone
on wheels painted in rainbow colors that
you could either walk with or play with
drumsticks. The size would be three meters
long and it could be made of wood and then
painted. Alternatively, we could have the
rainbow colored pieces made out of soft
cushions instead, for a more comfortable
seating. I would also like to work with the
same color scheme from the toy, and see if
it could be implemented other places in the
school, like the stairs and the hallways.

T/! AR IJI;’_"_'L’

Bjorn-Kowalski Hansen

Norway
Artist, designer

www.kowalskiness.com
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STAIRCASE

ApKue necmHuysl
Painting staircases

TGITTING
RENCH

[lepedsuxHas apkas ckamelika «KcunogoH» 8 pekpeayuu
Mobile «Xylophone» bench in the hallway



One of the pupils' drawings that inspired the project
00uH U3 pUCYHKOB, e2WUX 8 OCHOBY NpoeKkma

Public art project 'The Xylophone' by Bjorn-Kowalski Hansen in Norway, 2013. Photo credit: Stdle Gerhardsen
poekm nabauk-apma «Kcunogon» beopHa-Kosanscku Xaxcerna 8 Hopsezuu, 2013. ®omo: Cmane [epxapdcer

65



NlepeBo

[lepsoe, Ha Yymo 5 0bpamun BHUMAHUe,
nonas 8 wkosy N°53, Gbliu ee YHbII0CMb,
6e3/1uKoCcmb U NoJIHOE omcymcmaue yiomad.
Ce200Hs mak 8bi210Um 60/bLUHCMBO
MunuYyHeIx pocculickux wKoa. B pamkax
cB0E20 NpoeKkma s xomes bbl NPEANOXUMb
He 2/100a/1bHble U3MeHeHUSs, a COBCeM
npocmeie: mo, Ymo MOXHO coenams
30 Bpems IeMHUX KAHUKYJ, @ makxe 6yoem
J1e2K0 peanu308ams U 8 Opyeux WKOAaxX
2opoda. A npednaeato yemsipe OCHOBHbIX
waza, KOMopele noMo2ym 3anycmums HY)XHO COCTaBWTb KONEPOBKY Kpacok, no
B WKOJIe npoyecc usmeHeHudl. KOTOpoii OyaeT Nerko 3aHOBO MOKPACUTL UK
nepeKkpacuTb CTeHbl Npy HeobxoauMoCTy.

1. BbipaBHMBaHME M NepeKpaliMBaHue
CTeH 2. Co3paHme AWMUKOB ANIA XPaHEHUA
Paccmatpusas  QoTtorpaduu  WKOAbI, 1 xoTen Npuaymarth 0YeHb NpPoCTOi U ae-
NoHMMaelb, YTO ANS CO3LAHWUA YIOTHOW M WeBbli B NPOU3BOACTBE AWMK, KOTOPbIA Obl
pafoCTHOM aTMOCdepbl HYXHO HAuMHaTb C  BbIMOJIHAN HECKONLKO DYHKLMIA: B HEM MOXK-
KOpPUZOPOB U peKpeauuil, caenas HeboNb-  HO XPaHWUTb JUYHblE BelWwM U WUCMOJb30BaTh
WOW peMOHT 1 B06aBUB APKMX KpacoK. CTeHbl  ero Kak ckameiiky. [iBepubl slWMKOB KpacsT-
MOXHO BbIPOBHATb 3@ CYET KOHCTPYKUMA U3 CA B LBETA raMMmbl LWKOJbI, KOTOPLIE MOBTO-
TUNCOKAPTOHA C MPUMEHEHWEM TEXHONOTWA  PAIOTCA Ha CTeHax. Y KaXZoro swuka ectb
WyMONOMOLWeHMsA. 3a KOHCTPYKLUMAMU MOX-  HOMEp M3 Hakneusaemoi nneHku. B cnydae
HO CnpsATaTb BCe MAYILME BAONb CTEH KOMMY-  HEOOXOAMMOCTM, TAKO HOMEP MOXHO NIerko
Hukauun. [na pemoHTa wWwkonbl B Gydyliem  nepekneuTb, a ABEpLY nepeKkpacuTb. Tak Kak

Muxaun Komapos

Poccus

Aun3anHep, KpeaTuBHbIN
AVPeKTOp AU3aiH-CTYAUN
«Am6uTOY, KanunuHrpag

www.ambitostudio.ru

fapdepob Ha nepsom smaxe
Wardrobe at the ground floor
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The Tree

The first thing that struck me about School
no.53 was its dullness, facelessness

and distinct lack of coziness. Today, most
typical Russian schools look alike.

In my design proposal I would like to
concentrate not on global transformations,
but rather on quite basic changes that can be
made during the three months of the summer
holidays and that can also be easily realised
in other schools of a similar type.

There are four basic steps that can kick-start
this process of change.

1. Flattening and painting the school
walls

From photographs of the school’s hall-
ways and corridors, one can conceive that
simply by flattening the walls and painting
them in bright and warm colours, one could

Recreation area for elementary school pupils
Pekpeayus Ha a3maxe 015 maaowel WKobl

immediately create a cozier and friendlier  Mikhail Komarov
atmosphere. For the walls, sound insulat- Russia

ing plasterboard structures could be used to pegigner, Art Director
conceal the whole communication system.  of Ambito Design Studio,
For future renovations colour cards could  Kaliningrad

be made and used for when the walls need www.ambitostudio.ru
repainting or just painted over with a differ-

ent colour.

2. Personal lockers

I wanted to design a locker that would
be very simple and cheap but also multifunc-
tional. They can be used for both personal
storage and as benches in the hallways. The
lockers’ doors can be painted in the same
colours as the school walls. They are easy to
paint, so the pupils can do this themselves.
Each locker has a number stuck onto it that
can be easily altered if necessary.
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Pekpeayus Ha 3maxe CMPAWEKAACCHUKOB — 30HA 013 0OUWeHUs
Recreations area at the floor for highschoolers. Rest and communication zone
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3TO O4€Hb NPOCTO, Y4EHUKN MOTYT fie1aTb 3TO
Ccamu.

3. Co3gaHue CMMBONA WKONbI — fepeBa
[lepeBo HeceT CMbIC/IOBYIO U AE€KOPATUB-
HYI0 (DYHKUMIO U MOXET CTaTb CUMBOJIOM M
OYWON WKoNbl, 00beAUHAIOWEH YYeHUKOB,
yuuTteneit u popguteneil. Ha nepsom 3Taxe
OHO MOJXET CTaTb MeCTOM ANs pa3MelleHus
pacnucaHus YpoKOB 1 BaXKHON UHDOpPMaLUK.
3[ech e MOXHO 060pyA0BaTh BLICTABOYHYIO
30HY AN TBOPYECKUX paboT yyeHuKoB. Ha
TPeTbeM 3Taxe AepeBo HOPMUPYET 30HY akK-
TUBHOTO OTAbIX3, HA YETBEPTOM NAaHUpyeTCA
30Ha 1A CNOKOWHOro oTAbIXxa ¢ 6UHO3ramu
B BMAe NTUYbux rHe3p. K npasgHukam getu
MOTYT JEeKOpPUPOBaTh 3TO AEPeBO, HACENUTb
€ro NTULAMKU MAU KUBOTHBIMU, HAPUCOBATbL
nnctbsi. O4eHb BaXHO npuBNedb aeTel K
«OXMWBEHWIO» 3TOrO AepeBa, Torna OHU Oy-
AYyT YyBCTBOBATb COMPUYACTHOCTb K CO3fa-

HWI0 KOMOpTHOW cpefbl B WKone. Camo fe-
peBo npeAnonaraeTca U3roTOBMTb U3 PasHbIX
yacTeit HaTypanbHbIX fiepeBbeB. OHO MoxeT
ObiTb COCTABNEHO W3 PA3HbIX 3/EMEHTOB:
CTBON MOXET ObITb OQHOTO [EepeBa, BETKU —
Apyroro. MoBepxHOCTb AepeBa AOMKHA ObiTb
Xopowo oTwandoBaHa U noKpaleHa B yKa-
3aHHbI uBeT. [lepeBo Kak Gbl npopacTaer
CKBO3b BCe 3[jaHMe LWKOMbl U 3aKaH4YMBaeTCs
Ha Kpblwe. TaM NUCTbA U BETKW AepeBa MOryT
MOACBEYMBATLCA MPOXKEKTOPAMU B TEMHOe
BpPeMs CyTOK.

4. 3ameHa fBepey Ha NOXKapoCToMKue
C AOBOAYUKAMU

Crapble HeompsATHble WKOJbHbIE [BEpH
MOYHO 3aMEHUTb Ha MOXapPOCTONKMUE HOBblE
ABEPU C foBoAYMKaMK. Ha Kapyl MOXHO
HAHECTW 3JIeMEHTbl HaBUraLMKU: HOMepa, Ha-
3BaHUA KNAcCoB WK Npepynpexpatnlyme Ta-
OnMYKM.



3. Creating a school symbol - an artificial
tree

The tree has both symbolic and decora-
tive functions and may be viewed an emblem
of the school and also serve as a metaphor
for the school as a community, bringing to-
gether students, teachers and parents. On
the first floor, it can be a place to accom-
modate class schedules and other important
information. It also can be equipped to work
as an exhibition area for the students” art
works.

On the third floor the tree can become
a center for the school’s sporting activities
and the area on the fourth floor is planned
to be a recreational space for relaxing in be-
tween classes. The beanbags, which resem-
ble bird nests, allow pupils to read, chat and
sit together in the hallway during breaks.

For various school celebrations, children
will be able to decorate the tree, by popu-
lating it with birds or animals, and making
additional leaves for it. It is very important
to encourage the children to “revitalize”

the tree so that they will then feel a sense
of ownership towards it, which will cre-
ate a comfortable environment within the
school.

The tree itself should be produced from
different parts of real wood. It may be com-
posed of different elements: the trunk can
be from one tree, and the branches from an-
other. The surface of the tree must be well
sanded and painted with a bright color. The
tree’s structure should appear to be grow-
ing throughout the whole school building,
ending up on the roof., Here the leaves and
branches of the tree can be illuminated by
spotlights during the darker parts of the
day.

4. Replacing the old doors

The school’s doors, which look tired and
no longer match, can be replaced by the
same style fire-resistant doors, equipped
with door hinges. Each door will bear some
navigational elements: numbers, names of
classes or warning signs.

“The tree” grows though the roof of the school and becomes a work of public art
«/Jepesox, npopacmas ckBO3b KpblWy, CMAHOBUMCA 06bekmom nabauk-apma
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Erop boromonos Anekcanpapa letmaHoBckas, Hatanba MapcapaHosa IxeHHM AcHey
apxuTeKTop, fU3anHep coapyxectso apxutektopoB NERPA An3aiiHep, [UpeKTop
ausaitH-necouyHunua CKIDS  www.space-taiga.org/nerpa An3aitH-ctyaun Art Spice

http://ckids-design.com

M3meHeHue naaHuposKU mpaduyuoHHol

DOCCULICKOU WKOJIbI HA3Peno He MoJibKO 1. [apdepob yyeHUKO8 CMapLUUX KAGCCO8 — NPOCMPAHCMBO X010, 02PAHUYEHHOe pelemKol
U3-30 HOBbIX CMAHOAPMOB 06y4eHus, 2. Mecmo saxmepa
HO U B CBA3U C U3MEHeHUeM CO3HaHUS 3. [apdepob yyumenel, 3aHumaem 08a c8emMOBbIX NPoeMa

4. [inuHHbId memHbIld Kopudop
5. Bmopoli 8x00 3akpsim
6. [apdepob y4eHuKo8 MAAOWUX KNACCO8 — NPOCMPAHCMBO X0/I1G, 02PAHUYeHHOe peuemKoli

U 8OCNpUAMUSA HOBO20 NOKOJIEHUS
WKonbHUKoB. O4esuOHo, 4mo

U mpaduyuoHHas memoouKa npenodasaHus, 7. lpocmparcmeso 2apdepoba ucnob3yemcs He N0 HA3HAYeHUIo — ONIA XPaHeHUs yBemos
U NpUBbLIYHAA APXUMEKmMypa WKOJbHbIX 8. Pacnonoxerue Byema nposoyupyem u3bbimoyHoe cKonaeHue aodell 8 y2ay nomeweHus
30anull ycmapesnu. CospemeHHas Muposas 9. Cyera pazdensem 30Hbl pazodayu u c6opa eps3Hol nocydsl, Ymo Heydo6Ho

npakmuka obyyeHus npednazaem HoBbil

nooxo0, npu KOMoOpPoOM NoMeLyeHUs

WKOJIbI 06be0UHAMCS 8 00HO 06Ujee

npocmpaHcmso 0714 00y4eHus,

u npoucxodum yxo0 om ypoYHO-KAACCHO20

npenodasarus.

CHEHA

MpoeKT nepennaHnpoBKN TUNOBOW WKObI SCENE

N253 Mbl HAaYanu c U3MEHEHUs NPOCTPAHCTBA

nepBoro 3Taxa, KoTopoe, B NepByi0 0Yepesb, I )

CBA3aHO C OpraHu3aluen ABUXKEHUA BHYTPY CTO/NIOBASA

Hee 1 TeM, KaK YYeHMKM NpoBOASAT BPEMs BHe CANTEEN

YPOKOB. 3T U3MEHEHUS BO3MOXHbI 6€3 Kap- X

OVNHANBHOM NepecTponKu 3aaHus. ,-»--—\
Mbl M3MEHWUAN NNAHUPOBKY CyLLECTBYIO-

WWX pa3feBanoKk, pasdenus geteil Ha fBa 8.

MOTOKa — CTaplWMUX U MAAAWMX WKOJIbHUKOB
(kaK W 6GbiNO 3aN0XEHO B NEPBOHAYANLHOM BYDET - —r 7
npoekte WKonbl). Tenepb [eTM PpasHOro BUFFET
BO3pacTa He MeWalT Apyr ApYry, CTPeMsch
ObicTpee nepeopeTbCs U MONACTb Ha YpPOK.
TecHoe NPOCTPAHCTBO C BellanKaMm 1 pelueT-

KaMn Mbl y6panm W pasmMecTunn BMeCTo HUX

yno6Hble MHAMBUAYANbHbIE WKADUUKKM, YTO
Mo3BOIMIO CAENATb 3Ty 30HY OTKPLITOW, a

nepeofesaHue feTeil U XxpaHeHUe WX Belleit
1 06YBU — KOM(OPTHBIMU. TAPAEPOE YHEHUKOB

STUDENTS DRESSING ROOM
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The First Step

Egor Bogomolov, architect, designer, design sandbox CKIDS, http://ckids-design.com

Alexandra Getmanovskaya, Natalya Parsadanova, architect collective Nerpa, www.space-taiga.org/nerpa

Djenny Yasnets, designer, director Art Spice design studio

The traditional Russian school building has become outdated. As a result there have been increasing
demands to change the layout of these old schools not only because of new standards of training,

but also due to changes in the consciousness and perception of our new generation of students.

The contemporary teaching world practice has started using a new approach; a different curriculum has
developed which is no longer strictly lesson-oriented and presumes that school premises are more of

a common space for learning.

. Wardrobe for the high school students - the hallway surrounded entirely by bars

. Place for the school janitor

. Wardrobe for the teachers, which blocks two skylights

. Long dark corridor

. A closed off second exit

. Wardrobe for the elementary school students - the hallway surrounded by bars

. Wardrobe space used for storing plants rather than clothes

. The location of the buffet provokes an excessive accumulation of people crowding
around a corner of the canteen

. The stage inconveniently separates the zones for the distribution and collection of dirty
dishes
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MUSEUM

TAPAEPOE YYUTENEN
TEACHER'S DRESSING ROOM

We decided that our redevelopment
project for a typical St Petersburg School
no.53 should start from the ground floor ,
an area which is closely connected to the
flow of people through the building and
the ways in which students spend their
time before, after and between classes. Our
proposed changes are possible without any
fundamental restructuring of the building.

We have changed the planning of the
currentwardrobe zones by diving the children
up into two groups — the high school and the
elementary school, as it had been proposed
in the original school plan. Now children
of different ages will not bother each other
when they hurry to change their shoes and
leave their coats before going to class. We
have taken away the cramped space with
bars and hangers and replaced them with
personal lockers. They open up the area and
allow the children to keep their belongings
in a way that is more convenient for them.

We have also organized waiting areas
with information stands. Besides this there
is a reception near the lockers for elementary
school pupils.

We suggest two solutions for reorganizing
the canteen. In the first proposal we divide
it up into three zones: the buffet, the stage,
and the table zone. An important change is a
convertible scene, a preview of which is now
available to see from several angles. The
second idea is to transform the stage into a
layered space leading from the concert stage
to the second floor balcony. On the broad
steps, tables and chairs can be placed where
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Kpome TOro, opraHu3oBaHbl 30Hbl OXMU-
JaHus ¢ WMHDOPMALMOHHBIMU CTEHAAMH, a
PALOM C pasfeBankaMu Ans MIAALWKX WKONb-
HUKOB €CTb pecenLuH.

Mbl npegnaraem ABa BapuaHTa pelieHus
cTonoBON. B nepBom BapuaHTe OHa penuT-
CA Ha Tpyu 30HbI: GydeT, cueHy W 30HY, roe
CTOAT CcTONbl. BakHoe u3MeHeHWe — TpaHc-
dopmupyemas u ypobHas cueHa, 063op
KOTOpO/l BO3MOXeH Tenepb C HECKOJbKUX
pakypcoB. Bo BTOopom BapuaHTe ycTpawsa-
eTcA «IecTHUUa-amduTeatpy, Begylas ot
KOHLepTHOW nnowanku Ha 6ankoH BTOPOro
3Taxa. Ha WnpoKkux «CTyneHsx» ycTaHaBu-
BAlOTCA CTONbI U CTYJIbA, FAe AeTU 3aBTpakaloT
n 06edaloT; Ha NEepBbIX YPOBHAX — MAalue
Knacchl, Ha BEPXHUX — CTapluue.

Psinom co cTonoBoil Mbl cO3AaeM pekpea-
LMOHHYI0 30HY 15 YYEHUKOB CO CBOGOAHOM
NNaHUPOBKOM — 3TO MOTYT ObITb MATKUE Kpec-
na 6uH63rK, HebonblKMe MOBUNIbHBIE CTONUKY
M KOBpbI, flalolye BO3MOXKHOCTb JIeXaTb Ha
nony. 06s3aTenbHO NpucyTcTBUE CBOOOLHO-
ro foctyna K cetv NHTepHeT — 310 MecTo ans
BCTPEY OHOKNACCHUKOB, 0TAbIXa U 06yyYeHus
B paccnabnstolieit atmoctepe.

My3eit u 6u6nnoTEKY 6bIN0 peweHo 06b-
e[MHUTb. ITO NPOCTPaHCTBa, FAe AETU MOTyT
He TOMbKO MOJly4aTb 3HAHWUSA W MPOBOAUTH
BPEMS NOC/Ee YPOKOB, HO U AenaTb fOMallHUe
3aflaHuns, rOTOBUTLCA K 3aHATUAM, CAMOCTOS-
TeNIbHO MCKaTb HOBYIO WH(oOpMaumio. 3pech
BCE CNocobCTBYeT KOMGOPTHOMY npoBefe-
HUIO YPOKOB W BHEKNACCHOTO BPEMEHM, ECTb
OTKPbLITbIA JOCTYN K KHUFAM W 3KCMOHATaM,
yLOOHbIE CUCTEMbI XpaHEHUs. ITU NpoCTpaH-
CTBA CTAHYT AOCTYNHbIMU ANs feTel B Nioboe
BpeMs paboTsl WKOJbI.

[anbHelilwmne U3MEHEHUA Mbl BUAKM B ne-
pennaHupoBaHUM KNaccoB BTOPOTO U TPeTbe-
ro 3Taxa, 06bejMHeHUU NPOCTPAHCTB, nepe-
xofe K cucteme 06y4yeHus, B LLEHTPEe KOTOpPO#
YUYEHMUK, 3 He yunTens.

Cronoeas, BapnaHT A

YT06bI NOTOKM NOCETUTENEI CTONOBOI He
MewWanu Apyr Apyry, Mol pasgenuim 3oHy 6y-
heTa 1 30Hy co cTonamu cueHoii. Mpwu Bxope
B CTOJIOBYIO PacnosioXeH Oyder, roe 4etu 1
yuuTeNs B Nt06OK MOMEHT MOTYT NEPEKYCHUTD.
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. lpu 8x00ax 8bI0eNAOMCA 30HbI UHOUBUOYANbHBIX WKAGDYUKOB
. BbiOensiomcs 30HbI OXUOAHUS
. lapOepobHas komHama ydumenel nepeHocumcs u 0c8ob6oxdaem c8emosoll ¢poHm

0151 30HbI UHOUBUQOYANbHbIX WKAGDHUKOB

. lIpospayras cmexa o6beduHAem npocmpaHcmaa 6UGUOMEKU U My3es WKOMbI
. OmOenbHbIll 8X00 0N17 yHaAWUXCA MAAOWUX KIACCOB

,ﬂononHumeﬂbe/e cKkameliku ons yyawjuxca MAaoWux KAaccos

. lMeped 6ygpemom opearu308aHa 30Ha omobixa
. PecenwH 8 30He 06ujecmseHHOU aKmusHoCMu
. MoOynbHble cmosisl 8 30He bygema

10.

CyeHa pasdensem 30Hy cmonosoli u 30Hy bygema

. Paccadka 3pumeneli 80 8pems sbicmynneHuli

CTO/I0BAA
CANTEEN

CHEHA
SCENE

30HA
OXMAAHWA
WAITING AREA

LYPET
BUFFET

JOHA OT/[bIXA
RECREATION AREA

The location of information board

UIKAPYUKHU
LOCKERS

Mecma pacnosoxerus UH@OPMAYUOHHbIX cmeHAo8.



children can eat their breakfast and lunch,
with elementary grades placed on the lower

1. Zones for the allocation of individual lockers are created steps and high school children on the upper

2. Waiting zones are created levels.

3. The teacher’s wardrobe is removed, which allows space and light to reach Next to the canteen, we have created
the personal lockers zone a pupils’ recreational area without a strict

. A transparent wall unites the spaces between the library and the museum
. A separate entrance for the pupils of the elementary school
. Additional benches for the pupils of the elementary school are added

: plan - it can be furnished with beanbags,
6

7. A recreational zone in front of the buffet is created

8

9

small mobile tables and carpets, allowing
space to lie down on the floor. It is also

. The reception post is relocated to the zone which is always full of visitors planned to be a free wi-fi zone. It's a place
. Modular tables are placed in the buffet zone for chatting with classmates, leisure and
10. The stage separates the canteen zone from the buffet zone learning in a more relaxed atmosphere.

11. Viewers' seats are available during school events We have decided to merge the museum
and the library. This is a space where
children can not only acquire knowledge
and spend time after school, but also do
their homework, prepare for classes and

search for new information in. The spaces
] . are comfortably equipped for conducting
lessons and after-school time, there is open
i 1 access to the books and artifacts, and also
s . a convenient storage system for the library
and museum objects. These spaces will be
) ) available for children at any time during the
X J school’s open hours.
We envisage further changes in the
g " % restructuring of the second and third floor
0 6UB/IMOTEKA I | 2:_13 classrooms, a merging of learning spaces
LIBRARY LWIKADYKH X and - as a result — a transfer over to the
LOCKERS §§ educational model which is more learner
S 9 than teacher-centered.
XE
SN

Canteen. Version 1.

In order to divide up the flow of canteen
visitors, we have separated the buffet zone
from the canteen zone with the stage. There
is a buffet at the entrance to the dining hall
where pupils and teachers can buy snacks.

ES =S
o —d The space for the small teachers’ canteen
- will be separated by transparent mobile
gi‘iii structures. Behind the stage, there is a

[APLEPOS YYUTE/EA Eone, V\[her((e1 d}r;:_ng_ taibles fc(l)r ch1ldLen hz{ve
TEACHER'S DRESSING ROOM een placed. This is located near the point

of distribution for breakfast and lunches.
The stage can be transformed and used for
various events, shows, musical concerts
and school performances. The stage can be
viewed from two different sides which allows
room for a bigger audience.
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Mecto pna yuuTeneit oTheneHo CBETOMPO3-
payHbIMU MOOMIBHBIMU KOHCTPYKUMAMHK. 3a
CUEHO/ pa3melieHa 30Ha, TAe CTOAT CTONbI
ons peteit. ins yao6cTea oHa pacnonoxeHa
GnMXKe K NYHKTY pa3fayu 3aBTpaKkos W obe-
poB. CueHa MoXeT TpaHC(HOpPMUPOBATLCA U
NOAXOAMT AN CaMblX Pa3HbIX MEPONPUATHIA:
BbICTYNNIEHUA,  My3blKabHbIX  KOHLEPTOB,
WKONbHbIX cnekTaknen. CueHa MoxeT npo-
CMaTpMUBATLCA C Pa3HbIX CTOPOH, 4YTO AaeT
BO3MOXHOCTb NPUINalaTh Ha WKOMbHblE Me-
ponpuaTtus 6onblue rocTeil.

3oHa wKathunkos

MosBneHne wWKaduMKOB WHAMBUAYASb-
HOrO XpaHeHUs — KauyeCcTBEHHO HOBas CTy-
neHb B OPraHU3aluu XW3HU YYeHUKOB. 3To
HamAAHOE BOMOILEHME NPUHLMNA NePCOHa-
NU3aLMUK, KOTOPbIK MPOBO3MNALIAETCA OfHUM
M3 NPUOPUTETHLIX Hal'lpaBHEHVIﬁ pa3BuUTUA
cUCTeMbl CpefiHero o6pasoBaHus.

Pasnuyaer 3T fBe 30HbI TO, YTO B 30He
nepeofieBaHNA YYEHUKOB MNA[LWMNX KNaccoB
Gonblue CKameeK, 3[eCb TaKxXe 3anpoeKTu-

Bmecmo 2apdepoba Ha nepsom smaxe co3daemcs nNPocmMpaHcmao
0J151 NePCOHANbHBIX WKAGYUKOB

poBaHa 60/blAs 30Ha 0XWOAHUSA C MBAHA-
MW ans poguteneii. Tam xe B3pocnible MoryT
NpoYNUTaTh HOBOCTU LIKOMbI HA MH(OPMALK-
OHHBbIX CTEHAAX.

PekpeaunoHHas 30Ha

B wkone peTu octalTca U nocne oCHOB-
Horo 610Ka ypoKoB. PekpeauuoHHas 30Ha
npefHasHauyeHa Ans Toro, 4To6bl Komcop-
THO NpPOBECTU BPEMS MeXAy OKOHYaHMeM
3aHATUI M Hayanom cdakynbTaTuea uan Tea-
TPanbHOTO KpyXKa. [ns nofnHoueHHoW pado-
Thbl WKONbI ee 06LeCTBEHHbIE NPOCTPAHCTBA
JO/KHbI COBMellaTh B cebe Tpu (YHKLUU:
[aBaTb BO3MOXHOCTb FOTOBUTbCA K 3aHATM-
AM, obecneynBaTb TUXUIA WHAWUBUAYANbLHBI
oTAbIX M CnocobCTBOBATH KOMMYHUKALUU
MeXpay petbMu. OObIYHO B HAWMX LWKONAx
CyeHa 8 cmos1080 npocmMampusaemcs ¢ HECKOIbKUX CMOPOH BCe TPU (DYHKLMK BLINONHAET peKpeauus, rae
The stage in the canteen can be viewed from different angles MECTO NSl TUXOFO OTAbIXA HANTH CIOMHO. B
HOBOM NPOEKTE FOTOBUTLCA K 3aHATUAM KOM-
thopTHee Bcero B GubnMoTEKE UK My3ee, by-
(et — MecTo KOMMyHMKALMOHHOTO OTAbIXa, B
PeKpeaLnNOoHHON 30He AeTU MOryT MpoBecTu
BpeMA 33 UHAMBUAYANbHBIMU 3NEKTPOHHbLIMM
yCTpoMCTBaMu.
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The wardrobe at the ground floor is substituted by personal lockers

the school most effective, its public spaces
and common areas must combine three func-
tions: they should serve as places for home-
work preparation, be equipped for quiet in-
dividual recreation, and provoke freedom for
communication between students. Usually
in typical schools, these three functions are
all performed in the same designated rec-
reation area, where it is hard to find a quiet
place. The new proposal therefore suggests
preparing for classes in the museum or the
library, communicating in the buffet and
spending time with their personal electronic
gadgets in the recreation area.

Personal Locker Area

Placing personal lockers into the school
is a qualitatively new stage in the organi-
zation of student life. This is a visual em-
bodiment of the principle of personalization,
which is proclaimed to be one of the most
prioritized directions for development of the
secondary education system.

There are wardrobe zones for both young-
er and older students, with the first having
more benches and a larger waiting area with
sofas for parents. Information stands where
all the school's news is gathered are also lo-
cated here for parents to stay updated about
what is happening at the school.

Recreation Area

Children often remain in the school even
after their classes are over — to wait for their
parents or to attend additional educational
programs. The recreation area is designed so
that they can comfortably spend time be-
tween the end of classes and the start of an
elective or drama club. To make the work of

The stage separates the canteen zone from the buffet zone
CyeHa pasdensiem 30Hy cmosoBol U 30Hy byema
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Myzeit

MpocTpaHCTBO WKOMLHOTO My3es
OpraHn3oBaHo C nomolbo MO,U,yﬂbHOﬁ
CUCTEMbI CTENNaxen, KOTOpble ChyXat
HE TONbKO BbICTABOYHbIMW MOAYNAMU,
HO U MeCTaMu pna OoTAabiXa. OHKn xe
00pasyioT BU3yasbHble TPaHULLI NpK
nposefeHnn HEKLI,VIVI n nokasos. Crek-
NAIHHAs Neperopoaka obbesuHseT npo-
CTPaHCTBO TPAH3UTHOI 30HbI KOpUZOpa
W nomeweHus Myses. Y npo3payHoit
NOBEPXHOCTU NEpPeropoakn CToAaT YHU-
BepcCajibHble BbICTABOYHbIE MOAYNH, XO-
poWOo NpoCMaTpuBaeMble U CHapyXu, U
U3HYTPW My3es.

bu6nuoreka

bubnuoteka -  yHMBepcanbHoe
MHOTO(YHKLMOHANbHOE NPOCTPAHCTBO,
KOTOpOe NOoAXOLUT LN UTEHUS KHUT,
CaMOCTOATENbHOW W TpynnoBoW pa-
60Tbl, Nekuuit U mactep-knaccos. Mo-
MelleHue BMU3yaNbHO pasfensercsa Mo-
OUNBHBIMU KHUXKHBIMU CTENNAXKAMU, U3
KOTOpbIX MOXHO COOMpaTb MHOXECTBO
pasHbix KoMOuHauuit. CTennax B Buge
huryp u3 nonynspHoi WUrpbl «TeTPUCH
CNYXUT neanbHbIM MECTOM AN XpaHe-
HUA Me[MAKOHTEHTa 1 APKUM aKLEHTOM
MHTEpbepa OMbANOTEKMU.

CronoBas. Bapuant B

MpocTpaHCTBO MOMelleHns TpaHc-
topmMupyeTcs Takum 06pasoM, 4ToO6bI
COBMEeCTUTb (DYHKLMM CTONOBOW M aK-
ToBoro 3ana. [pu geicTuun cueHapus
«KOHLUEPTH bl 3271 CTONbI CKnaabiBalT-
cA W ybupalTcA NOA CTYNEHU NECTHU-
Libl, OPraHn3ys MHOXeCTBO NOCaA04HbIX
mecT. Tpu 3Tom Gnarofaps BepTUKanb-
HbIM CTYyNEHAM, KOANYecTBO MecT AN
npuema MUK He yMeHbLIaeTCs.



Museum

The school museum’s space is
organized via a system of modular
shelves that serve not only as exhibi-
tion modules, but also as places to sit.
They form the visual boundaries within
this space when lectures or screen-
ings are conducted. The glass partition
combines the corridor’s space with the
museum’s. The universal exhibition
modules can be seen just as easily from
inside the museum as from the outside
due to this transparent wall.

Library

The school library is a universal
multifunctional space that is perfect
for reading books, for independent
and group work as well as for lectures
and workshops. The room is divided by
mobile bookshelves that can be easily
assembled into various combinations.
The shelves, reminiscent of Tetris
blocks, are very convenient for storing
the library’s media resources and, being
colorful and attractive, make the space
more interactive and friendlier.

The canteen. Version B.

The space of the canteen is trans-
formed so as to combine the functions
of the dining room’s with that of the
auditorium’s. When the space is be-
ing used as the concert hall, tables can
be added and removed and stored un-
der the stairs, thus allowing room for
seats. In this case, due to the vertical
ladder, the number of places for eating
is not reduced.
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Mnowapka ana TeopyecTsa

Bacunuua LlleTknHa

ApxuTeKkTop,
pabotaet B o6nactu
rpafoCTPOUTENLHOTO
NPOeKTUPOBAHUSA
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Ce200Hs 8 WKoNe Hem BbI0esIeHH020 NPOCMPAHCMBA 0151 OMObIXA YYEeHUKOB:

8Ce nomeujeHus omsedeHbi N00 y4ebHbIl npoyecc unu xo3sticmseHHble Hyx0bl. CB0600HOe
8pems 0emu NPoBOOAM B Y3KUX KOPUAOPAX U HA 1eCMHUYaAX, 20e BbI6op ocyea 02paHuyeH
HOpMamu WKObHO20 N0BedeHUs, omcymcmauem MaeKol Mebeau U nosblieHHol akycmukod.
Imo He ocmasnsiem BO3MOXHOCMU 0151 NOJHOUEHHO20 0MObIXA MeXOy 3aHAMUAMU.
KaseHHocmb 3a8e0eHUs, BbIPAXKeHHAA 8 Mamepuanax omoesKu u omcymcmsuu mebesnu

8 peKpeayusx, pe3ko KoHmpacmupyem ¢ domawiHel 06cmarHosKod, K Komopol NPuBbIKIO
60IbUIUHCMBO y4eHUKOB. Tem He MeHee, WKOJIbHbIL UHMepbep 00KeH omauyamscs om

domatuHez20.

Bbi6op nomeweHus ana peHoBauum

[ins peHoBauuu BblfeNeHbl NOMeLLEHHUs,
He BMOJIHe BbINOJHAWME CBOE NPAMOe Ha-
3HayeHue: BXO[HAsA 30Ha C rapaepobom, 6u-
6nmoTteka u myseit. TonbKo yacTb rapaepoba
MCNONb3YeTCsA B KaYecTBe pasfeBasku, KOTo-
pas npu 3TOM OTrOPOXKEHA MeTaIMYecKoil
peweTkoil. CMAAYMX MeCT 34ecb He XBaTaer
Ha BCEX YYEHWKOB, M MOMeLeHUe B LEOM
ManodyHKLUOHANbHO.

LUKonbHbIA My3eit npegcTasnser coboil
3aKpbITOE NOMelLeHIe, Kyaa BXOA OrPpaHUyeH,
TaK Kak My3eii 3aKpblBaeTcs Ha KoY. Ikcno-
3ULMA HOCUT XapaKTep KpaeBeayecKoro My-
3es U NpPUBNEKAET He MHOTHX.

bubnuoteka opraHuzoBaHa TPafULMOH-
HbIM 06pa3oM — nomelieHne QYHKLMOHANBHO
LeNUTCA Ha GONbLIYI0 30HY KHUTOXPaHUIMILA
U HEOONbLOW YNTANbHbIA 3aN.

Bce nomeleHnss He HOCAT Henocpea-
CTBEHHO Y4ebHOro xapaktepa, U MOTyT MoA-

BepratbCs MakcumanbHoi peHoBauuu. OHu
pa3melleHbl Ha NEPBOM 3TaXke U COeANHEHbI
C BXO[JHOI rpynnow.

MpoeKTHOe NpeasoxeHue

MockonbKy nmepBbIii 3TaX — camasa Ha-
PYEHHas YacTb WKOMbI C BbICOKOW Mpo-
XOAMMOCTbIO (34eCb HAXOAATCA CTONOBAsA,
CNOPTUBHLIA 3a5, my3eil, rapaepod n 6u6-
nuoTeKa), 6bl0 peweHo NpeBpaTUTL ero B
JIMYHOE KpPEeaTUBHOE MPOCTPAHCTBO Y4YeHU-
KOB. 3a CYeT W3MeHeHWs pexuma paboTl
My3es U 6UOIMOTEKM, @ TAaKKE PEKOHCTPYK-
unu rapaepo6Hoit Me6enu ectb BO3MOXKHOCTb
M3MEHWUTb FeOMETPUIO BXOLHBIX FPYNN U pac-
WHpUTL UX yHKLMU. TIPOCTPAHCTBO BXOA-
HOI rpynmnbl MOXET WUrpaTb W penpeseHTa-
TUBHYIO POJib: yXKe NpU BXO4E B WKony Gyaet
BUAHO, YTO YYEHUKU NMPUHMUMAIOT AKTUBHOE
yyacTue B ee XU3HU. ITo ByLeT TakKe roeo-
PUTb O BbICOKOM YPOBHE JOBEPUS K IeTAM CO



Platfrom For Creativiy

At the moment there is no special space in
the school where students can rest between
classes: all the rooms are used either for

the educational process, or for storing old
furniture and equipment. The children

spend their free time in narrow hallways

and stairwells, where the choice of leisure
activities is restricted by the norms of so-
called “appropriate” school behavior, a lack
of furniture and the exaggerated acoustics.
This leaves no room for relaxing between
sessions. The official and formal interior

of the school, expressed via cold colors

and lack of furniture in the common areas,
contrasts sharply with the home environment
with which most students are accustomed
to. Although the school must be of course be
differentiated from the interior of the home.

Choice of which facilities to renovate

For the renovation I have chosen those
facilities, which do not quite fulfill their in-
tended purpose: the entrance area including
the cloakroom, the library and the museum.
At present, only part of the cloakroom is used
to hang up clothes, and this part is fenced off
with metal bars. There are clearly not enough
seats for all the students here and the area
in general does not reach its potential func-

tionally. The school museum is an enclosed
space and its access somewhat restricted
because it is often locked and so not always
available for students during their breaks
or after classes. The museum’s main exhib-
its are related to the school’s history and its
surrounding areas but since its approach is
quite dated and traditional it fails to attract
the interest of school pupils, and has few vis-
itors. The library is also organized in a very
traditional way — the space is functionally
divided into a large area where the books are
stored and a small reading room.

These areas do not need to be directly
educational in their nature in comparison to
classrooms and therefore can be subject to a
maximum degree of renovation. Both areas
are located on the ground floor and con-
nected to the entrance hall.

Project proposal

Since the ground floor is the most traf-
fic prone part of the school in terms of peo-
ple (containing the canteen, the gym, the
entrance hall, the school museum, and the
library), it has been decided to turn this
space into a creative area for students. By
making the museum and the library acces-
sible throughout the entire day, as well as

The library becomes more accessible and attractive due to the transparent wall
3a cuem npo3payHoli cmeHsl Gubnuomera cmaHosumcsa docmynHee u npusiekamessHee

Vasilina Schetkina

Architect,
city planner
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Kopudop npespawaemcs 8 naamgopmy 014 mgop4ecmsa y4eHUKos

The corridor serves as a platform for pupils' creative works

CTOPOHbI Y4YUTENEN, YTO BAXHO [/f COBpe-
MEHHOro 06pa3oBaTeNbHOr0 npouecca, rae
YYEHUMKY OTBOUTCA LIEHTpasbHas poib.

Mpepnaraetcs chOPMUPOBaATL NPOCTPaH-
CTBO 3@ CYET YACTUYHOrO CHOCA CTEH, pasfie-
nAWMX 6MOGINOTEKY, My3€ei U BXOAHYIO rpyn-
ny. OHo ByneT COCTOATL U3 BIOKOB, Y KaX0r0
13 KOTOpLIX ByAET CBOE Ha3HayeHue.

BxopHas rpynna c rapaepo6Hoi

OCHOBHble M3MEHeHWUs OyayT BHECEHb
3a cueT Mebenu, OCBELEHUS U OTAENKU
cTeH. lpeanaraetcs Mcnonb3oBaTb MOAYNb-
Hyto Mebenb Ans pasMeLLeHMs MaKCUMabHOTO
KOJM4ecTBa oaexabl v Bewei. fapaepob Oy-
[eT 0CBeLaTbCs IOKANbHO, 4TO CO3AACT Npu-
ATHBIA PaCcCeAHHbIN CBET U YIOTHYI0 aTMOChe-
py. MeGenb 6yneT sApKoii U pasHOYPOBHEBOIA,
4TOGbI 1ETAM Pa3HOro Bo3pacTa Obiio oauHa-
K0BO ynoGHO eil N0ab30BaThCA.

CywecTBylowyio pasfeBanky npegna-
raeTcs 3aMeHUTb Ha NINYHblE WKadUnKK co
BCTPOEHHOI NOACBETKON, KoTopble OymyT
06beanHEHBI B [iBYXbAPYCHbIE MOAYNN. 3feCh
VYEHUKMN CMOTYT XpaHUTb CBOU BeLLM, 4TOObI
nepemMewaTbcs Mexny Kiaccamu Hanerke.
Takxe GyayT cAenaHbl AWWKKU ANA XpaHEHUA

CMeHHOIi 06yBM, KOTOPblE MOXHO MCNONb30-
BaTb KaK cuAAuMe MecTa.

3a cyeT NoKanbHOW NOACBETKM LKad-
YMKOB Ha MOTO/NKe 0bpasyetcs cBoGogHoe
MecTo, KOTOpOe MOXHO WCMoNb30BaTb AA
KOHCTPYKUMM, COCTOAWMX M3 3BYKOMOMO-
WaWMX NaHenen U CBETUNLHUKOB. 3Ta TeMa
cTaHeT oObeauHAIoOWed AN BCEro Nepeoro
JTaxa.

Kopupop

Mocne pekoHCTpyKLuUU My3es u Gubano-
TEKW, OCTAHETCA HebONbLION Yy4acToK Kopu-
Lopa Mexay My3eeM, 6M6NMOTEeKOI U BTOPOIA
rapaepo6Hoii rpynnoit. Ero MoxHo ucnone-
30BaTh KaK nnatdopmy Ans TBOpPYECTBa yye-
HUKOB, KOTOPbIE CAMU CMOTYT MEHATb OpHa-
MEHT CTeH (HanpuMep, 3a CYET HaKNeUBaHMUA
nneHkn). MoXHO NpoOBOAUTL EXKErofHbIN
KOHKYPC Ha iyylee opopmaeHue 3Toro npo-
CTPaHCTBA W OTKPLITBIM TOJIOCOBAHUEM Bbl-
OupaTb OpHaMeHT Ha cnepylowuit rog. Ero
MOXHO COBMECTUTb C MH(OPMALUOHHBIMU
Tabnoupamu, Hanpumep, C pacnucaHuem.
BaHo, uTO6bl KOMMO3uuuMa 6bina  Mac-
WTabHOM ¥ 3aHMMana BCIO CTEHY OT Noja Ao
noTosKa.



by changing the furniture in the cloakroom,
it is possible to change the geometry of the
two entrance halls and expand their func-
tions. The entrance space can also play a
representative role; even from the entrance
of the school, visitors will be able to see that
students are actively involved in school life.
It will also point to the high level of trust
teachers place on the children, which is an
important part of the contemporary edu-
cational process, where the student plays a
central role.

I suggest changing the space by partial
demolition of the walls separating the Li-
brary, the museum and entrance spaces. The
area will consist of various structural blocks,
each of which will bare their own function.

The entrance hall and cloakroom

Major changes of this area will be made
by installing new furniture and lighting and
by creating some wall decorations. It is pro-
posed to use modular furniture to accommo-
date clothes and belongings of all pupils. The
wardrobe will have a local lighting system,
which will create a pleasant diffused glow
and comfortable atmosphere. The furniture
will be a bright multi-leveled area so that
children of all ages and heights can use it.

The existing wardrobe could be substi-
tuted by a system of personal lockers with
built-in lighting which would join up into

Personal lockers for all pupils
JludHsle wKagyuku 015 BCex y4eHUKo8

two-storey modules. Students will be able to
store safely away their belongings so as not
to have to carry heavy backpacks around all
day. There will also be hexagonal shoe lockers,
which can multifunction as benches and con-
veniently stack on top of one another. Due to
the lightning emitted from the personal lock-
ers there will be more space available on the
ceiling, which could then be used to house a
specially made structure for insulating pan-
els and lamps. This would also serve as orna-
mental and act as the central theme of the
decoration on the ground floor.

The corridor

After the reconstruction of the museum
and the library there will be a small section
remaining of the corridor between the muse-
um, the library and the second entrance hall.
This can be used as a platform for creative
students who can change the decoration of
the walls themselves (for example, by us-
ing sticky tape or by painting). In order to
keep changing the decoration on the walls,
an annual competition for the best designed
decoration could be organized. The win-
ning ornament will be displayed on the wall
by students and teachers. It is important
that the decoration is large-scale and oc-
cupies the entire wall from floor to ceiling.
This space can also be used for information
boards and the school’s schedule.




Becmublosib Ha nepsoM 3maxe NONHOCMbIO MeHsemcs
Total makeover of the entrance hall at the ground floor
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Mysein

MomeweHne My3es M €ro pofib B XKU3HM
WKONBI HYXKAAKTCA B KOPEHHbIX U3MEHEHUAX.
CTeHbl CO CTOPOHLI KOpMZopa nyule ybpars,
yTOObI CAENaTb My3eil MaKCMManbHO AOCTYN-
HbiM. CTOWUT nogymaTb M O CMeHe 3KCMO3u-
LMU: OHa [OMKHA ObiTb GOMblle CBA3aHa CO
WKONOIA, ee NpownbiM U GyaywuM. YdeHUKu
MOTYT NPUHUMaTb YyacTue B ee NONOJHEeHUM
n dopmupoBaHun. Hanpumep, oHWM MoryT
MOATOTOBUTb CTEH/bI O CBOUX POAUTENAX, KO-
TOpble TaKXe OKOHYUAK 3Ty WKony. B my3ee
LOMKHA ObITb BO3MOXHOCTb 151 NPOBEAEHMs
(hakynbTaTMBHbIX 3aHATUA U HedopManbHOrO
o0leHNs Mexay yYeHWKaMmu B MepepbiBax
MeXay ypoKamu.

bubnuorteka

MpocTpaHcTBO GMBAMOTEKM Npeanaraercs
MCNOJIb30BaTb KaK MECTO TULIKUHbLI, KyAad MOX-
HO OyAeT NPMXOAUTL BO BHEKIACCHOE BpeEMS,
l4T06|:'I YUTaTb, pUCOBATb, AenaTb AOMallHUE
3agaHns. C ofHON CTOPOHBI, nomelyeHue
XOYETCs CAeNnaTb MaKCUManbHO OTKPbITbIM, C
apyroi, co3fatb 3aech 3hheKT KamepHoCTU.
[ns 3Toro orpaxpaeHue 6ubANOTEKM BbINON-
HAETCA U3 3BYKOHENPOHMLAEMOro CTeKna, a
BAOJIb NEPErOPOAKM CO CTOPOHbI Kopuaopa
MEXMY KONOHH CTaBATCA OTKpbITbie CTenna-
M, YAaCTUMYHO 3anoJIHEHHble APKUMW, Npu-
B/IEKAIOIWMMMN BHAMAHWE KHUTAMU.

Pekpeauuu

Jlyqwnit Bup oTAbIXa — CMEHa poaa aes-
TenbHOCTU. TaK Kak BO BpeMs yyebHOro aHs
WKONIbHUKN HE MOryT BbIXOAUTb Ha CcBeXui
BO34YX, HYXHO CO3AaTb BO3MOXHOCTWU AnA
aKTUBHbIX 3aHATWI Ha pa3HbIX 3Tawax LKO-
Nbl, YTOOLI BO BpeMs MepemeH LeTU MOMIM
pa3matbcA. Hanpumep, MOXHO Mcnonb3o-
BaTb TaK Ha3blBaeMble TPeHaXepbl HGanaHca.
OHM KOMNaKTHble, U UX MOXHO [OCTaBaTb
no HeobxogumocTu. Ins Ux UCNONb30BaHMUA
HE HYXHO nepeoaeBaTbCs B CMOPTUBHYIO
topmy. BaxHo, yTo Takum o6pasom ¢u3su-
yecKas aKTMBHOCTb JIOKANM3YeTCs Ha HeboNb-
LIOM NPOCTPAHCTBE U HE MellaeT OCTalbHbIM
YYEHMKaM.

Me6enb

[psiMoyronibHble CTOMBI, KOTOpble WC-
MoNb3ylTCA M B Kjiaccax, U B CTONOBOMN,
VCIIOXHAIOT paboTy M OTAbIX B PasHbIX Mo
BeAMunHe rpynnax. Heobxogumo co3partb
MOAY/b, KOTOPbI Nerko TpaHchopmupyeTca
W COCTaBNAeTCA B KOHCTPYKLMM, KOTOpble
MOMOryT OpPraHu30BaTh W OoMbluMe KOHoe-
peHuun, U obuieHne B Manbix rpynnax us
2-3 yvenoBek. lllectuyronbHble cTONbI Kak
Henb3A Jyyle NoAXOAAT ANA TaKuX Lenei.
YyeHuku MOTyT y4aCTBOBATb B UX CO3AaHUN
Ha ypokKax Tpyaa.



The museum

The museum and its role in the life of the
school are in need of fundamental change.
It is preferable to make the museum space
open and easily accessible and remove the
walls separating it from the corridor. Itis also
worth thinking about altering the exhibition
and making it more related to the school’s
community now and more recent history. The
pupils can take part in shaping the tempo-
rary and permanent exhibitions. For example,
they could have a show about parents who
had also graduated from the school. The mu-
seum should also host extracurricular activi-
ties and allow for informal communication
between students during breaks.

The library

The library can be used as a quiet zone,
where children can not only pick up books
but also spend time reading, doing home-
work or drawing. On the one hand, it is good
to make the space as accessible as possible;
on the other hand, it also makes sense to
keep it rather private. To accomplish this
the current wall between the library and the
corridor should be replaced with a transpar-
ent one. The bookshelves should be turned
to face the children, in a way that they can
see the bright, eye-catching books and be
attracted to the library.

The hallways

The best way to rest is by switching
activities. Since the pupils aren’t allowed
to go outside into the schoolyard during
breaks, there should be an opportunity
for them to get some active rest on any of
the school floors. For instance, so called
“balance simulators” could be used. They
are rather compact and mobile and therefore
could move around the school. No special
training or sports clothes are needed to use
them. This is a good way to locate physical
activity in one space without bothering
other students who prefer quieter activities
during breaks.

Furniture

The traditional rectangular tables and
desks that are currently used in both the
classrooms and the canteen are not very
convenient for groups of different sizes
neither for working nor dining in. It is sug-
gested to have a modular table that can be
easily transformed and be a part of a bigger
construction; a system equally as comfort-
able for organizing either big conferences
or more intimate communication between
groups of 2-3 people. Hexagonal tables and
desks are perfect for this. What is more, stu-
dents can help make them in their arts and
crafts classes.

Modular tables can be easily transformed in any construction
MoQynbHble cmosibl 1e2ko cobuparmcs 8 HyxHyI KOHCMPYKYUIO
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